AncTpaxr

Mo nafatbeTo Ha eAHONAPTUCKUTE CMCTEMM BO MCTOYHMOT BNOK BO nocnegHata aeueHuja Ha 20 sek,
3ano4YyHa MNpPOLEecoT Ha TpaH3MUMja KOH NOBEKENapTUCKW, OEMOKpPaTCKW cuctemu. Mefy apyroTto,
BaKBWMOT pa3Boj Ha HacTaHwWTe Aosefe Ao notpeba 3a obpasosaHWe 33 AemoKpaTtwja, obpasosHa
obnacT co orpaHM4eHO MCKYCTBO BO OBMe 3emju. Bo copaboTtka co mefyHapogHuTe BunatepanHy M
MYATUNATEpPa/IHKM areHuMn 3a pa3soj, HOBOAEMOKPaTU3MPaHMTE 38MjM 3aN04Haa CO Pa3B0oj Ha BaKBM
nporpamu, Haj4ecTo NOTNMPaAjKK CE Ha MCKYCTBaTa 04 3emMjuTe CO NoA0Ara AeMOKpaTCKa Tpaauumja.
MefyToa, egHa AeueHWja noAouHa, aHanWiaTa Ha OCTBapyBakaTa 0/, OBa NOAE YKaMyBa Ha
MdpPIrMHaNEeH Yycnex, 3dCHOBaH nNpeg Ce Ha ANO03KTU4KKW NpMCTanK¥ Haco4YeHW KOH CTeKHyBathe Hd
PaKTMYKO M NOCTANKOBHO 3HaeH:e 33 GYHKUMOHMPaLETO Ha AeMOKPATCKUTE CUCTEMM, @ Ha CMETKa Ha
pPa3BojoT Ha BELWTHUHUTE 33 KPUTUUKO PasMMUCAYyBakbe, YYeCcTBYBatbe U 04y4yBatbe.

OBoj Tpya vma 3a uen Aa ja NoHyaAu MHTerpanHarta Teopuja Kako ceondatHa aHanMTUUKa pamKa HU3
Koja Ke moXaT nogobpo aa ce soodvart ropecnomeHatuTe npobnemu M Koja Ke MM NOMOTHE Ha
YAHWTENUTEe BO noneto Ha obpa3soBaHWeTo 3a-AemoKpaTWja NpWM HWBHMTE HamNopKW 33 METOAMYKO
mogenuparbe Ha HuBHUTe 0Bpa3oBHM aKTMBHOCTM. OTHAKo CO Hej3MHa nomow Ke ja cuTyMpame
nocToeYyKaTa AuTepaTypa o4 oBaa obnacTt BO WHTerpaneH KOHTEKCT, Ke ja aHanuivpame
XOPU3OHTaNHaTa MHTerpaumja NnocToeykuTe MeToAMYKM mogenu 3a obpasosaHuMe 3a AemoKpaTHja o
MHTEerpanHa nepcnekTuea. [lononHWTeNHO, BO TPYOOT Ce OCBPHYBame Ha BEpPTUKanHaTa, eBOSIYTUBHAE
AUMEH3Mja Ha ONWTECTBEHO-NONUTUYKUTE CUCTEMMU, CO Len Aa ja BOODYMME 33aKOHOMEpHOCTa Ha
HWBHMWOT pPa3Boj, BP3 OCHOBA Ha LWITO Ke NOHyAMMe npeaBuiyBatkba 33 HUBHMOT NOHaTaMoLleH pa3Boj.

[ToHaTamy, BO OBOj KOHTEKCT Ke NpPealoXUMe efleH HOB METOAMYKU MOJEN KOj AonpBa HUKHE BO
ogpeaeHn ONWTECTBEHO-EKOHOMCKM OKpYMYyBakba, a Koj HOocM co cebe anaboku nocheguumM 3a
WMAHWHAaTa, Kako Ha obpasoBaHMeTO 33 AEMOKpaTHja, Taka M Ha CaMUTe AEeMOKPaTCKW NpOLecw.
CraHysa 360p 3a cnobopHMOT 3apyKeH Tpya, eAeH HOB CamoOopraHu3Mpadkn oBNMK Ha NPOM3BOAHO
3ApyMyBatbe, KOj 04, CBOMTe nodetoum Bo MHPOpmaTMYKaTa chepa CTaHyBa WMWPOKO pacnpocTpaHer
Ha4YyMH Ha NPOM3BOACTBO BO AOMEHOT Ha KyNTypaTa v MHdopmaumuTe.,

Bo emMnMpCcKOTO MCTparkyBsarbe cnposepeHo Bo netoto og 2012 roguHa, Oo0jaoBme A0 CNEAHUTE
KAYYHWU CO3HaHMWja: onwTaTa xunorte3a (Aeka obpasoeHuTe edekTn oa obnacta Ha AemoKpaTHjaTa,
Kako onwToobpa3oBHa KOMNOHEHTa BO OCHOBHOTO M cpegHoTo obpasosaHue, BUTHO ce ycnoBeHu og
COOABETHOCTa Ha METOAMYKMOT MOAEeN M CTEeNeHOT Ha BKAYYEHOCT Ha ydeHuuTe BO 06pPa3soBHMOT
npouec) bewe camo AenymHo nnTah,qEHa, buaejku ce NOKaXa AeKa, Kako Bo 0bpa3oBHaTa NPaKTHUKa,
Taka W BO pPeanHMOT MMBOT, HEMA O0BONHO MOMHOCTM 338 aKTMBHO BKNYYYyBarhe Ha yYEeHWLMTE BO
YCBOjyBarbeTO M NPaKTUKYBaHETO Ha OCHOBHUTE HOPMM Ha AEMOKPATCKO oaHecyBare. lNpBute aBe
nocebHM xMNoOTe3N He MOXea aa ce nposepar 3apagMl OTCYCTBO HAa KOHKPETHMTE METOAUYKWM MOAENH
BO Hawara npaKkTWKa, 3apajM LWTO He NocToea AOBOMHO NOAaTouM 3a 0BjeKTMBHO 3aKknyvyBakse. Bo
TpetaTa nocebHa xMnToTe3a AenymHo Dewe nNOTBpPAEHO AEKa NPaKTUKYBatbeTO Ha AEMOKPaTCKOTO
OAHeCYBatbe Ha YYEHMUMUTE HajAENOTBOPHO Ce OCTBapyBa CO METOAMYKMTE MOOENW H3 CUMMYNMPaHU
MNW JoCcTanHW peanHn GOPMKM Ha aKTMBHO rpafaHCTBO WTO MCNWMTAHMUMTE M NPaKTUKYBaaT NpeKy
COLMjanHUTE MPEMKM.

Knyynu 360poBu: obpasoeaHue 30 Odemoxkpamuja, UHMe2panHa meopuja, napmuyunamueHa
demokpamuja, cnobodeH 30pyHceH mpyd, HEO-MapKCU3aMm.



Abstract

After the fall of former single-party systems in the Eastern bloc during the last decade of the
20™ century, the process of transition to pluralistic democratic systems began. These
developments led, inter alia, to a need for education for democracy, an educational area
where these countries had limited, if not non-existent experiences. In cooperation with the
international bilateral and multilateral deveinpment agencies, the newly democratized
countries began developing such programs, usually relying on experiences from countries
with mature democratic traditions. However, a decade later, an analysis of the effects from
these efforts indicates a marginal success, based upon didactic methodologies, and aimed at
acquiring factual and procedural knowledge about the functioning of democratic systems, at
the expense of the development of critical thinking, participation and decision making skills.

The goal of this dissertation is to offer integral theory as a comprehensive analytical
framework for identifying the above mentioned prnble_rns, and which will assist the actors in
the field of education for democracy in their efforts to engage in develuﬁing appropriate
methodological model for their educational activities. After situating our literature review in
an integral context, we will analyze the horizontal integration of the existing methodological
models. Additionally, we will discuss the vertical, evolutionary dimension of socio-political
systems, in order to identify their developmental pattern, based upon which we will make
predictions about future developments in this domain.

In this context, in the dissertation we will then propose a new methodological model which
is currently taking roots in some socio-economic domains, and which implies significant
conseqguences for the future, not only of education for democracy, but for democratic
processes themselves. Namely, the commons-based peer production is a new self-organizing
mode of joining productive forces, which, after its inception in the information sphere, is
now spreading to other areas, such as the production of culture and information.

In the empirical research undertaken in the summer of 2012, we arrived at the following
conclusions: the general hypothesis, that the educational effects from the area of the
education for democracy as a general educational component in the elementary and
secondary education are significantly influenced by the appropriateness of the
methodological model and the degree of student involvement in the educational process
was only partially confirmed, since educational practice and students’ daily experiences do
not provide significant opportunities for their active engagement in the fundamental forms
of democratic behavior. The first two individual hypotheses could not have been verified
due to the absence of the specific methodological models in our practice, which precluded
objective analysis. The third individual hypothesis was partially confirmed: student
democratic practices are most effectively implemented with methodological models
involving simulated or readily available forms of active civic participation, exercised by the
students via social networks.

Keywords: education for democracy, integral theory, participatory democracy, commons-
based peer production, neo-Marxism.
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