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Abstract: This paper aims to address the case of the ESP courses in tertiary education in the Republic of Macedonia. More precisely, bearing in mind the ‘lingua franca’ role of the English language worldwide in every conceivable segment of human formal and informal interaction, the paper seeks to ascertain the significance attached to learning English at university level, i.e. the importance ascribed to enabling Macedonian students to become proficient English language speakers in their professional field of interest.

Namely, first and foremost, this study tackles the variety of ESP courses offered at “St. Kliment Ohridski” University in the Republic of Macedonia and their compatibility with the respective study programs. Furthermore, it investigates whether the ESP courses are treated as mandatory or elective courses in the study programs; the number of classes they are allocated per semester and the number of credits they bring to the students according to the Bologna Agreement; English language proficiency levels achieved via these courses according to the European Framework of Reference and their compatibility with students’ actual knowledge of English.

The insights gained from this research are based on a thorough analysis of the study programs, i.e. the elaborate descriptions of the study programs posted on the official websites of the respective faculties in the Republic of Macedonia, and a questionnaire conducted among the ESP professionals who work at “St. Kliment Ohridski” University - Bitola.
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1. INTRODUCTION
During its short lifetime of barely few decades, ESP has proven its significance both as an outstanding study tool and a valuable asset to both existing and prospective professionals alike. In spite of this unbeatable fact, Macedonian academic collective awareness doesn’t seem to have reached the desired development level which is best reflected in the somewhat still indecisive attitude towards the need of its full and unquestionable integration in the academic curricula. This claim can be best supported by the fact that, at some faculties, ESP still remains on the margins of numerous study programs by simply being categorized as an optional subject, listed alongside with a number of other subjects that can be chosen instead. Often following the line of least resistance, students tend to obviate choosing ESP and take other general educational subjects. 

The name ESP (English for Specific Purposes) best reflects the goals and tasks of this subject as well as the expected outcomes which are, as the name itself clearly implies, specific, and hence require an appropriate approach. One of the most specific features of this subject is that ESP teachers are professionals with expertise in teaching English, but, who, at the same time need to develop a high level of knowledge and understanding of the subject areas in which their students major or work as professionals. This presents the major challenge of this profession.

Besides the above mentioned peculiarity, other ESP pertinent characteristics worth mentioning include: the ESP classes heterogeneous structure, regarding not only age, but more importantly, students’ English language proficiency level, their educational, social and cultural background, etc.; varied levels of students’ motivation; work in large groups; inappropriate working conditions; unsuitable textbooks and alike.

In the light of these features, ESP courses at Macedonian universities have undergone several phases of development and have often experienced opposed, sometimes even diametrically divergent attitudes from both professionals and laymen with regard to the justifiability of the introduction and maintenance of this subject in University curricula. But ESP has, on the other hand, undoubtedly proven its own indispensability even to the most suspicious and uncertain parties. One of the reasons to consider its significance is, without a doubt, Macedonian hope for a closer global integration which requires a high level of English language proficiency and assures, through the present day lingua franca, a far more efficient communication on both general, and more importantly, professional level. It is this factor that has begun to raise students’ motivation for taking ESP courses. English language proficiency is becoming increasingly important not only for the engineering students, but also for all other university students as a prerequisite for participation in university exchange programs, as a tool in their studies or as an employment requirement. Thus, obtaining a sound ESP knowledge becomes a desirable students’ asset which will further enhance their studies and existing/prospective careers by helping them to tackle everyday professional tasks, communicate effectively in their professional world and continuously update their technical knowledge by accessing the most recent scientific discoveries in their field of interest. 

Last but not least, ESP courses acquaint students with some important cultural aspects of the field specific vocabulary, grammar, syntax etc. which improve and enrich their communicative competence and facilitate their professional communication.

Macedonian ESP professionals today are, therefore, continually striving to ensure ESP implementation into the current university curricula on a basis of equality with the other university subjects and raise not only students’, but also the broader community awareness of the benefits and significance of this subject. 
In this paper we look into the case of the ESP subjects offered at “St. Kliment Ohridski” University- Bitola, ranked among the five top universities in the Republic of Macedonia. We believe that the scrutiny of the status and treatment of the ESP subjects at this particular University would, in fact, provide a general overview of its status and treatment at the rest of the Higher Education Institutions in this country. 

In order to obtain a complete understanding of this issue, we approach it from several different perspectives, i.e. we inspect its mandatoriness; the number of classes it has been allocated per semester and the number of credits they bring to the students according to the Bologna Agreement; the number of semesters it is being taught; its compatibility with the students’ actual proficiency levels and professional profiles etc.
2. METHODOLOGY 
The status of ESP, i.e. the treatment that ESP courses receive in tertiary education in the Republic of Macedonia has been examined by taking a closer look at the current ESP subjects taught at various university units within “St. Kliment Ohridski” University in Bitola. More precisely, the first stage of the study involved a comprehensive analysis of the elaborate descriptions of various accredited study programs from the perspective of facts related to ESP subjects. Thus, for instance, first and foremost, we were interested in the number of ESP subjects offered within different study programs, i.e. the number of semesters in which ESP is taught within each study program separately. The analysis also aimed at highlighting the number of classes and credits allocated to ESP subjects and their treatment as mandatory or as optional subjects.
Moreover, in order to obtain more inclusive insights into the current state of ESP at “St. Kliment Ohrisdski” University, which, hopefully, would reflect the treatment of ESP in general, in the entire tertiary education in the Republic of Macedonia, we also designed and conducted a questionnaire (see Appendix) which targeted ESP professionals, i.e. their views and beliefs with regard to the status of the ESP subjects they teach.
In fact, the questionnaire which consisted of 12 questions was intended to instigate the ESP instructors to present us with facts related to their ESP work experience. The questionnaire, accessible at the end of this paper, aimed to gain insight at the status of the ESP courses at every unit of the University “St. Kliment Ohridski” from Bitola, given directly from the lecturers and professors who teach these subjects. The questionnaire also dealt with acquiring details about each course- the status of the subject, the cycle of studies where each course was taught, the materials used for each course and the selection of the materials used in class, and most importantly, the insights from the lecturers and professors about what needs to be improved.
3. ANALYSIS OF THE RESULTS
3.1. The elaborate descriptions of the study programs
In order to ascertain the status of the ESP subjects at “St. Kliment Ohridski” University in Bitola we primary set out to analyze the study programs, or more precisely the elaborate descriptions of the study programs posted on the official websites of the university units. In that respect, the analysis encompassed the following ten university units: 
1. Faculty of Technical Sciences, 

2. Faculty of Economics,

3. Faculty of Tourism and Hospitality,

4. Faculty of Education,

5. Faculty of Information and Communication Technologies,

6. Faculty of Biotechnical Sciences,

7. Higher Medical School,

8. Faculty of Security,

9. Faculty of Law,

10. Faculty of Technology and Technical Sciences.
All these university units offer various study programs accredited by the Board of Accreditation of Study Programs of the Republic of Macedonia. Thus, for instance, currently the Faculty of Technical Sciences has the greatest number of accredited study programs (11 study programs), and it is closely followed by the Faculty of Economics and the Faculty of Tourism and Hospitality (with 9 different study programs each). Most of the analyzed university units offer about four or five accredited study programs (the Faculty of Education, the Faculty of Information and Communication Technology, the Faculty of Biotechnical Sciences, the Higher Medical School, the Faculty of Security) and just a few of them have up to three study programs (the Faculty of Technology and Technical Sciences, the Faculty of Law). In any case, 52 study programs taught at these 10 university units have been subjected to analysis in this particular study.
The analysis immediately reveals that all of these study programs incorporate studying foreign languages as part of their curricula. 50% of the study programs put the accent entirely on studying the English language, whereas, the other 50% present the students with the option to choose among three foreign languages: English, French and German. This clearly establishes the position of the English language in this particular academic setting as the most prominent one.
The subsequent issue tackled in this study refers to the treatment ESP subjects receive in terms of their mandatoriness. In that respect, the study of the elaborate descriptions of the analyzed study programs discloses that 34% of the ESP subjects are, in fact, treated as mandatory subjects, whereas the rest 66% of the current ESP courses have the status of optional subjects in the curricula. This implies that most of the time students need to decide whether they would elect an ESP subject and would improve their knowledge of the English language or they would opt for some other vocational subjects which are perhaps more closely connected with their selected occupational profile and, consequently, bear greater relevance for their future professional engagement, or even some more general and, at the same time, less demanding subjects which could be passed much more easily. 
Furthermore, as some ESP subjects are studied in two or more semesters within one and the same study program, each ESP subject taught in a single semester is treated as a separate subject. Thus, the total number of different ESP subjects in the analyzed study programs was, in fact, 97 ESP subjects. However, considering the incidence with which ESP is taught throughout the semesters, this study points to the fact that in almost half of the analyzed study programs, or, more precisely, in 44% of the study programs, ESP was taught only in one semester. In 28% of the study programs, ESP subjects were taught in two semesters. Unfortunately, in only 25% of the study programs, ESP is encountered much more frequently, i.e. in 3 semesters (12%), in 4 semesters (13%) or even in 5 semesters (2%). 
Considering the fact that, generally speaking, all study programs consist of 6 or 8 semesters, and that in the majority of them English is taught only in one single semester, the results clearly indicate that the room in the curricula allocated to this particular subject is rather limited and, consequently, it does not provide the students with a viable avenue for comprehensive improvement of their linguistic skills.
TABLE 1
The incidence of ESP subjects in different study programs per semesters
	semesters

	1st
	2nd
	3rd
	4th
	5th

	no. of study programs


	23
(44%)
	15

(28%)
	6
(12%)
	7

(13%)
	1
(2%)


 
“St. Kliment Ohridski” University has entirely based its functioning on the propositions set forth in the Bologna Agreement of …  Hence ESP subjects, as it is the case with the rest of the mandatory and optional subjects, have also been allocated a certain number of credits according to the European Credit Transfer System (ECTS) varying from 2 to 8 credits. At “St. Kliment Ohridski” University, the analysis has showed that almost half of the ESP subjects included in the various study programs have been allocated 6 credits (47%). On the other hand, the greatest number of credits (8 credits) has been allocated only to 2 ESP subjects, i.e. to ESP in two semesters within one and the same study program. The rest of the ESP subjects, namely 14% of them get 7 credits, 11% get 4 credits, 10% get 5 credits and 6% get only 3 credits.
This finding suggests that although the general tendency of the majority of the university units is to allocate 6 credits to the ESP subjects included in their respective study programs, yet, there is no unanimously accepted policy by all university units as to this particular issue.
TABLE 2
 The number of credits allocated to ESP subjects

	ECTS


	2
	3
	4
	5
	6
	7
	8

	ESP subjects

total 97 
	8
(8%)
	6
(6%)
	11
(11%)
	10

(10%)
	46
(47%)
	14
(14%)
	2

(2%)


The number of classes appropriated to each ESP subject could also serve as an indicator of the status attached to the ESP subjects in comparison to the rest of the subjects in the respective study programs. In that context, this study also looked into the number of classes foreseen for each particular ESP subject and it disclosed that 4 classes per week which amounts to 3 hours per week since each class lasts for 45 minutes, seem to be the optimal solution accepted by one third of the university units (32%). 25% of the ESP subjects are allotted 5 classes a week, whereas 22% are allotted 6 classes a week. 17% of the ESP subjects necessitate merely 3 classes per week. Only in the case of 4% of the ESP subjects, students are supposed to attend solely 2 classes of English per week.
TABLE 3 

                  The number of ESP classes per week

	no. of classes
	2
	3
	4
	5
	6

	ESP subjects
	4
	17
	31
	24
	21


Bearing all these findings in mind, i.e. the predominantly elective status of the ESP subjects as well as the fact that most of the ESP subjects are taught only in one semester with just 4 classes per week, it is hardly imaginable to expect any thorough approach towards building a solid language base on the part of the students whose primary choice is not studying the English language.
3.2 The questionnaire
The questionnaire which was distributed to all relevant subjects - lecturers and professors who teach ESP at various university units within “St. Kliment Ohridski” University in Bitola, tackled issues which can be divided into two groups. The first group encompasses questions which refer to the organization of the ESP courses prescribed by the Law on Higher Education; whereas the second group of questions touches upon ESP teachers’ personal experience with teaching ESP, opinions and standpoints as well as efforts to improve the status and teaching curricula of the ESP subjects. 
The results obtained from the analysis of the answers to the first set of questions are undoubtedly compatible with the results of the investigation of the elaborate descriptions of the study programs. Namely, only two of the ESP subjects are allocated 5 ECTS credits, whereas the rest of the ESP subjects are allocated 6 ECTS credits. In addition, the ESP teachers’ responses also confirm the fact all of the ESP courses normally receive 3-4 classes per week, i.e. 13-14 classes per semester. 
All of the ESP courses are taught in the first cycle of studies with only one being taught at the second cycle of studies. The ESP teachers’ responses also point to the fact that almost all of the ESP courses are treated as elective and only few as mandatory. When ESP is an elective course, the teachers confirm that it is offered alongside many other subjects some of which are other foreign languages such as German and French.
99% of the ESP course books used for the ESP courses taught at the aforementioned university units are either on B1or B2 level according to the CERF. Only one course is intended for beginners, i.e. is on A1level. All of the lecturers and teachers claim that the course books they use with their students are completely adequate for their students’ level of knowledge as well as the profile their students are trained for. Moreover, teachers also purport that they determine the level of their students’ language proficiency by means if conducting oral interviews with their students during the introductory sessions of the course.
Only one of the interviewed teachers, states that she is creating her own materials adequate for the profiles of students she is teaching, but even so, she always makes sure that the level of her students’ knowledge of English is adequate with the level of the materials she is creating.  Understandably, this teacher also emphasizes the fact that it is very important for her to have an insight into the content of the course books used in the students’ previous cycle of education, as it alleviates the process of selection of material considerably.
In relation to the types of additional materials being used for their ESP courses the respondents’ answers varied but not to a great extent. In fact, all of the lecturers and professors involved state that they consider the exposure to authentic materials relevant for students’ profiles to be of a paramount importance in the process of teaching ESP. In that context, they all mention making use of various sources of materials such as web-pages, brochures, manuals, additional speaking exercises etc.
The analysis of the questionnaire also discloses that despite certain differences in ESP lecturers and professors’ opinions, yet, most of their standpoints are, in fact, quite unified. Thus, for instance, they all agree that the number of classes per week, i.e. per semester, should be significantly increased, since a real progress definitely necessitates not just more classes, but also more practical language work which entails more exposure to native English-speaking situations, i.e. learning of the language outside the classroom. Furthermore, all of the teachers highlight that ESP courses should be introduced in the second (and sometimes even in the third) cycle of studies, due to the fact that, nowadays, English has manifestly become lingua franca worldwide. This implies that the more proficient the student, the better chances for professional development and proficiency he/she stands.
Finally, in regard to the credits allocated to the ESP courses, the ESP lecturers and professors involved in this study evidently do not to have a joint standpoint, even though they seem to agree that the more credits the better as that would definitely add to the value of the ESP courses. However, these ESP professionals decidedly uphold the idea that all ESP subjects should be granted the status of mandatory subjects, so that students could not obviate them in any possible way. Eventually, high quality education and high level of professionalism on part of both ESP teachers and ESP students can be logically expected.
Conclusion
Both the conducted comprehensive analysis of the elaborate descriptions of various accredited study programs and the processed results from the questionnaire intended to instigate the ESP instructors to present us with facts related to their ESP work experience, unambiguously lead to one general conclusion. Namely, despite the superficial variations easily observable in the presence and treatment of ESP at the individual units of “St. Kliment Ohridski” Univesity - Bitola, it is, in fact, the substantial similarities that have contributed towards ensuring the ESP subject its deserved place in the university curricula.
Yet, it is among the gravest responsibilities and future tasks of the ESP professionals at this university to work not only towards systematic increase of the number of classes per week/per semester and the number of credits allocated to this subject, but to also continually strive to convince all the other parties concerned that this subject should become an indispensable part of the second and third cycle curricula. This would undoubtedly enable the students to become even more proficient in this field and hence, even more confident in their professional communication using the lingua franca of the newly emerging, modern globalized society.  
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Appendix
Questionnaire for ESP Professionals
1. State the unit/s where you teach ESP!

2. State the cycle/s of studies you teach ESP at:

a) first cycle studies      b) second cycle studies     c) third cycle studies

3. How many different ESP courses do you teach?
4. What literature do you use for your course/s?

5. Is the language course mandatory or elective? 

6. How many lessons per semester/week are foreseen for the ESP course/s you teach? Is that enough for making a real progress in learning the language?
7. How many credits according to the ECTS have been allocated to each of the ESP courses you teach? Do you find that satisfactory?
8. How do you choose the literature , i.e. the course books you use?
9. Are the course books adequate for your students’ knowledge of the English language?
10. Are the course books adequate for your students’ profiles?
11. What is the level of the coursebooks that you use, according to CERF?
12. Do you use any additional materials?
13.  (If yes) What are they and what is their purpose?

