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YBOJHE HAITOMEHE
JAPOBUTHU N IMJAKTUYKA KYJITYPA

AKTyenHa TmuTama MPOMEHa Yy oOpasoBamy wu3 yria Qmiozoduje
o0pa3oBama, MeJarouKo-TUIAKTHIKHUX TEOpHja M COLUO-TIONIMTUYKOT KOHTEKCTa
MOCTMOJICPHHUX IPYyIITaBa ca JOMHHHUPAjyhoM HeoNMnOepasHOM HIICOJIOTHjOM, Koja
€KOHOMCKOM palyoHanHomhy CBOJM WHAWBUIYE Ha 3aBHCHHKE ,,eKOHOMCKOT
ycrnexa”’, Ka0 OCHOBHOT' KPUTEpHjyMa IOHAIIakha Y0BEKa ,,I0TPOIIAYKOT JAPYIITBA”,
HEOCETJHbHBOT Ha MOpaliHe HOpME y cMmucily KaHTOBOr KaTeropu4kor UMIIEPATHBA,
OoTBapa MpoOCTOp 3a moTpede Ja Ce MUIAKTHYKMM MPUCTYIUMAa TMOACTHLAbY
eMaHIWIAalKje y HACTaBU U Yy4YCHy Y HbOj, HOBUM MNPOMHUIBAUMA O
HEOXYMaHHCTHYKOM CXBaTamy 00pa3oBama MIQAUX, I[OCEOHO JapOBHUTHX,
caryie/iajy HaudMHH 3a MpeBa3uiiakerhe HejacHoha W Tpaxke MyTeBH 3a CUTYpHHjE U
KBAJINTETHHjE€ TIOACTHLAKE JapOBUTUX Yy JAWAAKTUYKO] KYITYpPU BacIUTHO-
-00pa30BHHUX MHCTUTYLIH]ja.

BacnutHo-00pa30BHE MHCTUTYLHjE UMajy CBOjJY KYJITypy Koja yTHYe Ha
BHUXOBY €(DUKACHOCT, KBAJHUTET, ACIOBalkE M OCTBAPUBAE [TOCTABJLEHUX LIUJHEBA.
[Ikoscka KynTypa je peaTUBHO TPajHU KBAIUTET LIKOJICKE CPEIMHE KOjH yTHYE Ha
NOHAllake HCHUX WIAHOBA M IPEJCTaB/ba CKYI BPEIHOCTH, HOPMH, YBepema,
NoHallaka W Tpamunuje. JeqHa ol MEeNarouiKd pa3yMJbHBHUjUX KOHKpETH3allHja
HIKOJICKE KYAType JAENH je: Ha MeJarouiky KyaTypy, JTUIAKTHIKY KYITYpY, KYITypy
OJTHOCA W OpTaHM3alHjCKy KyJaTypy. JWmakTHuka KyjiTypa je, Kao CacTaBHH €0
KyIType IIKOJe, OAyBEK OWJa y CPEOUINTy Maxime Mefaaroruje. Y HeIOKYyIHO]
KyITypH IIKOJIe MOoceOHa MaXkikha ce ycMepaBa Ka TUIAKTHYKO] KYITYpH, jep CY
yuehe U MUILJBCHE TECHO BE3aHU 3a HaUMHE y4YeHa U NoydYaBama, a KOpak Jajbe —
CMELITEHH Y HEKO KYJITYpHO OKpPYXXCH-€ U TPEeTHpPaHW Kao 3HauajHu eeKTH pana
mkose. [lox MUIAKTHYKOM KyATYpOM IOJpa3yMeBajy ce BPEAHOCTH, yBEpewa U
CTaBOBM, KOj€ MMajy HOCHOLIM HACTaBHOT Ipolieca O CyOjeKTHMa M MOjeAUHHM
cerMeHTHMa HacTtaBe. Kao jemaH ox 3HaYajHUX WHAMKATOpA AUIAKTHUYKE KYJIType je
MOJIOKA] JapOBUTHX Y4YEHHMKa y 10j. [lojoXaj NapoBHUTOr yueHHMKa y HAcTaBU
MOoJZipa3yMeBa peNaldjcKh OJHOC HACTABHMKA W YYCHHKA Kao HAajBaXKHUjUX
YHHUIIAIA BACIIUTHO-00Pa30BHOT MPOIECa Y HACTABHO] CTPYKTYPH, T€ YCMEPEHOCT
HacTaBe Mpema yueHHKy. V3a30BH AMIAKTHYKE KYAType IIKOJE JaHAC Y CETMEHTY
o0pa3oBama JapOBHTHUX YYCHHKA IOKYIIABAjy OATOBOPUTH Ha OpojHA MNHTamA.
Uznsojuhe ce Heka o1 HHUX KOja Cy WCTAaKHYTa Y pe3MMEHMa JaTHM Y OBOM
300pHUKY.

JenHo on muTama OJHOCH Ce Ha 3HAYaj MPOMEHE yJiora caJpkaja U OJHOCA
3a pmapoBute. [IpomMeHa ynora caapkaja M OJHOCA je CTaJHa NPETIIOCTaBKa Y
npolLecy y4yema, a JAWAaKTHKa KOoja Ce 3aCHHMBAa Ha HMHTEpaKlWjd, OJHOCUMA Y
npolLecy yuema M IOoydyaBama je AMAAKTHKA OJHOCA, jep NpeTIOoCTaBiba Ja Cy
OJTHOCH OJUTyuyjyhu 3a cMHCao M ycmex y yduemy, a Kao NpeA3HaK uMma KIUMy 3a
y4eme Koja mpuiaaje mocebaH 3Ha4yaj KOMYHHKATUBHO] KOMIICTCHIIU]jH, y3ajaMHOM
pasBojy u 100p0j caMONepIEIIIHji, CaMOIIOITOBakY, ca jeIHe CTpaHe, a ca JAPyre
CTpaHe — PELHUIPOYHO MOIITOBAKE 32 OCHOBE y OJHOCHMA. Y TEOPHjCKOj aHAIM3U
mocMaTpa ce 3Hauaj MeljycoOHe MHTepakndje M KOMYHHUKaIlje KojuMa ce CTBapa



Kyntypa Mehysbyacke arMocdepe, Koja 3a CBaKO y4eHe NpeICTaB/ba OKBUD 3aXTeBa
U HampeIoBama M Koja Mojpa3yMeBa Ja, ako OBaj OKBUp HE YCIIe, Tajia 3aXTEBU
MOCTajy HEJJOCTOjHH, a HallpeaoBama Oe3HavyajHa.

Juckytyje ce, Takol)e, MECTO JapOBHUTHX y CIIO3HAjH Jia je MOAEPHO a00a
KPXKO, Jla HecTaje YHUBEP3AIHO CTPYYHO pasyMeBame, Kao M CBEOILITH
obaBe3yjylin kaHayl Be3uBama, a Cy CBU HAy4YHU MNpPEAMETH IOJ TeH3HMjama, ca
M0jaBOM HHTEpeca W MONHM, ONPEeYHUM JUCKYPCHBHUM pa3BojeM M T'yOJbeHeM
cTapux HaBuka. [locMaTpa ce 1Ta 32 pa3Boj AAPOBHTOCTH 3HAYM YMH-EHHIA 1 Y
mpeaMeTuMa TocToju  Oopba u3mel)y yayOspnBama y KOHTEKCT M ToBehama
KOMIUIEKCHOCTH Kao Behe cnpemHOCTH Ja ce o0paTu makia Ha MOCIeIHIe, U TO
YIPKOC JAOMHHAHTHHX HM3a30Ba 3a KPATKOTPAjHHUM YCIIEXOM H Op30M KapHjepoM.
Harmamaa ce na oBae Hemamo camo moBehame Opoja HECUTYpHHX MyTeBa
UCIIUTHBakhba ¥ [PU3HAKE CTATHO HEMOTIYHHWX, HECHT'YPHHX pe3ynrara
UCTpaXkKMBakba, ¥ TO CaMO OTpaHHYeHe MONH KMCKa3a u mpeaBulamba, Hero U CIO3Hajy
Jla HayKe HHUCY 0co0oljeHe o/ 071HOCa U KOMYHHUKAIIH]ja, JaKJie Ja HUje JOBOJHHO Ja
ce JISTUTUMHTET HayKe TpaXXH y paBHH cy0jexar—o0jekaT. A u3a oBora je M NUTame
PaIMOHATHOCTH MOJieJa Yy MOCTMOJCPHO] MUNAKTHUIM, IO KO0jOj je MIOILIO [0
BUXO0BOT IIPELCHHBaha, jep Cy ce Yy MpaKcu TEHIKO NPUMEHhHBAM, M3a3uBajyhn
¢pycrpanyje U 3aHeMapHBamke 3Hayaja TEOpPHje W NPUMAT KOTHUTHBHOT, a 300T
NpEeHarJaleHoCTH caJp)kajHe CTpaHe y Tparamy 3a palMOHAIHUM OOjallmbehuMa,
OJTHOCHO 3aHEeMapUBatba OJJHOCHE CTPaHe.

3a QUOAKTHYKY KIMMYy KOja O MOJACTHIAJHO OJroBapana JapoBUTHMA
3HAYAjHO je, Te ce MoCMaTpa U MHUTAkE O jeAUHCTBY IUIAKTUYKE PAI[HOHATIHOCTH, 32
KOjy MOCTMOJEpHA CMaTpa Ja HecTaje, OJHOCHO Ja Ce€ Be3yje 3a IUIypajHe
npejicTaBe, Moh, pas3luKe Yy WHTEpecMMa, pas3liMKe Y CHopasyMeBamby U
HEjeJMHCTBEHE KOHTeKcTe. JIMCKyTyje ce M CTaB Jja ce PAalHOHAJIHOCT pacrajia y
IUTypaJIUTeT CHEUM(PUYHUX PAalMOHAIHUX KOHCTPyKIHMja (KOHCTPYKTE), 4Hja ce
BUjabmiHOCT (mpuiarohaBama y CBETY JKUBJbEHA) TEK Y Pa3IMuUTUM Mpakcama
JI0Ka3yje U pedIiekTyje, a Ha OBOM MECTY U MPOIUTYje U3 yIjia ycjoBa 3a Y4CHe
naposutux. [lokymasajy ce, Takole, carnenatu UMIUIMKalMje CTaBa MOCTMOJICPHE
JUIaKTHKE yCMEpeHe Ha OJHoce caapxkaHe y ciemehum crtaBoBuma: (1) HHujeman
MOJIeTT He O/roBapa 3a CBe; HUje[[HAa aHAIW3a HHje MOTIYHA; HUjEAHO YIYCTBO 3a
JICTIOBabe HE MOXKE Ce Ha [y)Ke BpeMe MPEIBHICTH Y CBOM JCIOBabY U YCIEXY.
(OBe citabocTr MOpajy cBe TUAAKTUYKE MPETIOCTABKe Jla MpHUXBaTe.); (2) ImTa 3Ha4u
TBP/Iiba Ja je UCTHHA PEeNIATUBHA Yy MOTJIeNy 3aje[IHUIA U KYJITYpe BpeMeHa, alld U Y
3aBUCHOCTH O] ycrexa wiu Heycnexa? [luTame je Aa jau W3 oBora yria He Ou
Tpebano U OBaj MCKa3 CMATPaTH PEJIATHBHOM TBPIHOM. A, MUTAlbE je U Aa Ju Ou
JUJAaKTHKa y TOCTMOJAEpHU cebe Tpebalio Ja BHAM Yy KYyITYPHOM KOHTEKCTY
Ca/IallIlOCTH, U TaKo na ce pediekTyje, u na ju je Beh camo TO peraTHBH3AIIN]a.
OBo Mewa n3abpaHy IM0JIa3HYy MO3UILIM]Yy: YHUBEP3aIUCTHYKH 3aXT€BU HE YCIIEBajy
HAaKOH M3BECHOT BpEMeHa, YUMe MOCTMO/IEpHa M0Ka3yje Hallle 3Hambe U MOHAIIAKE Y
KOMIUIMKOBaHMM KOHTEKCTHMA: ILIyPaJIUCTUYHO, NPOTUBYPEYHO, HEINPErJIeIHO,
ambuBanentHo. lllta oBakBa AWMAAKTHYKA KyITypa, 00pa3oBama yCMEpPEHOr Ha
OJIHOCE, Ca MOMEHYTHM KapaKTepUCTUKaMa 3HA4YM 3a Pa3B0j JApPOBUTOCTU U UMA JIH,
U y KOjUM 00JIacTUMa 3Hama KOHCEH3yca, IPaBuiia Koja ce He TUCKYTY]y?



UnrepecantHe cy peduiekcuje ayropa y OBOM 300pHHKY pe3umea o
NPETXOJHAM IMHUTaBUMA MMOCTMOJCPHE IHIAKTHYKE KYJIType, OJXHOCHO AUNAKTHKE
yCcMepeHe Ha OJHOCe, a M3pakeHa Cy Yy CTaBy Ja ce MperyieloM CcaBpeMEHe
MOCTMOJIEpHE CLEHE M TMpOIEeHe apryMmeHara 3a He(yHJaMEHTAJIHCTHYKO,
AHTHECCHIINjATMCTUYKO MHUIIBEEE, KOje CTOjU Y OCHOBH JUIAKTHKE yCMEPEHE Ha
OJTHOCE, MOXKEMO CJIOKUTH ca MUIUbemeM Puuapna Popruja (Richard Rorty), xoju
cMmartpa Ja cTojuMo Ha packpiihy aBa myta. Jeaan je myt II. ljyuja (John Dewey),
ca HBEeroBoM JHOEepaTHOM couujaHoM HajaoMm; Apyru je myT T. IlIBanara (Thomas
A. Schwandt), xoju mctmde nma je 3a mwera Hemoryhe Hahm HeKy yrexy y
UHTEPIPETATUBU3MY KOjU C€ JereHepuIle y HUXMWIH3aM, y KOMe ce OaBUMO
OcckpajHIM Tpa3sHUM JIEKOHCTPYKIHjaMa M OCHOPaBaMO MOCTOjaFe COLHjaTHOT
mopexiia U Hammx camux Omha. Jluckycuja Ha 21. okpyriioMm croiry Morna 0w, 6ap
npeMa cajipXajuMa pe3uMmea, a N4 3Ha4yajaH IONPUHOC pa3jallibaBamy 3HAYCHA
IUAaKTHYKe KyJIType yCMepeHe Ha OJHOCE, Tj. MOCTMOAEPHE NUIAKTHKE 32 Pas3Boj
JIApOBUTOCTH.

HoBu uMnysncu 3a IUcKycHjy BUAE Ce Uy pa3MaTpamy CaMOperyJMcaHor
yuela M BEIITHHA MOMYT My3uukux. CTHIAmE EKCIePTCKUX KOMIICTEHIIHja
My3WYKOT u3Bohemwa, Kao jelaH O] KpajibhX LWbEeBa TPOCTEIEHOT CHCTeMa
o0pa3oBama My3WYKH JTapOBUTHX, TIOCMaTpa C€ Kao KOHTEKCT Y KOME ce Haxmba
(dbokycupa Ha TO3HABaEkC CTpATErHja CaMOCTAJIHOI, MPOMHUILBEHOT U e()UKACHOT
Be)KOara, jEAHOI O] HEONXOAHHX YCJOBa EKCIEpTCKOr m3Bohema YcBajame
CaMOperyJaTHBHOI ydema M BekOama cMarpa ce jeluM ol KJbYYHHX YHHHIIANa
HanpenoBama. Onabup u crnpoBolheme cTparerija y OKBUPY TPOCTEHEHOI MoJesa
e(HKacHOT CTHLamka BELITHHA — ITAHUPamha/IpUIIpEeMe, H3BPIICHa/MOHUTOPUHTA 1
eBayalyje — Je0 je KOpIlyca aKTHBHOCTH, KOje Cy BOlEHE METaKOrHUTHBHUM
IpolecHMa, a CBE OBO YTHYE Y KOHTEKCT KOjU OM ce MOTrao CMaTpaTH JUIAKTHIKOM
KJIMMOM 3HA4ajHOM 32 Pa3BOj My3UUKH JaPOBUTHX.

JemHo on muTama W3 pe3uMea 3a Koje ce ouekyje aa he ce mokperaTH Ha
CKYyIly je MNuTame CTpaTeryje IMOJACTHUIama ayTOHOMHje IapOBUTHX. J0KUBIba]
ayTOHOMHM]jE pa3Marpa ce Kao BakaH MPEYCJIOB 3a Pa3BOj MOTCHIMjala YYCHHKA —
JOCJCTHOCT W HWCTPAjHOCT Y U3BpIIABamky 3aJaTaka, Oosba MpuiIaroheHoct
IIKOJICKOM CHCTEMY, BeliMl CTENeH yHYTpalll-¢ MOTHBALMje M OCTBapUBAKE OOJBET
IIKOJICKOT ycriexa. AYTOHOMHja ce y KOHTEKCTy oOpa3oBama JIeduHHIIE Kao
KOTHUTHBHH (CHOMEH (M3pakaBamke HHAMBHIYaJHOT HaynHAa MHIUBCHA,
JOHOLICHE HE3aBUCHUX CYlOBa M OJUTyKa, YBa)KaBarbe MEPCICKTUBE APYTHX) U Kao
OuxejuopanHn  (eHomeH (yduemhe y JOHOWIEHY OUIyKAa Yy Pa3IHIATHM
KOHTEKCTHMa, Kao IITO Cy MOPORHIA M IIKOJNA). Y pe3suMey ce MCTHYEe Aa 3Hauaj
yBa)KaBama YUYCHWYKE ayTOHOMHjE Yy IIKOJICKOM KOHTEKCTY 3aBHCH O]
MHTEPIIEPCOHAIHOr CTHJIa HACTaBHMKA. AYTOpHM aHalM3HMpajy HaCTaBHUKOBE
cTpareruje NOACTHLIAKbAa YdeHH4YKe ayToHomuje. [Ipema mnopaiuma, ycnemnrHe
cTpareruje MOMaxy y4YECHHUIMMa Jia pa3BHjy IMO3MTHBAH OJHOC IpeMa IIKOJIU WU
MOTHUBAIM]Y 3a YYCHE. YCTAHOBJHEHO j€ Ja Ce YYCHHUYKA ayTOHOMHja, MOpE.
OCTAJIOT, TIOJCTUYE MyTeM KPUTHYKOI MHUILBCHA, KOje ce UCIOoJbaBa y HE3aBHCHOM
peliaBamy npobiema, MPOAYKIMjH YYSCHHYKHX HIEja, AUCKYCHjH M TOCTaBJbAbY
nuTamka. AyToHOMUja ce, Takole, pa3BHja IyTeM HOACTUIAaka JIUYHE OJTOBOPHOCTH
YY4eHHKa Yy Tpolecy ydema, camopediieKcHje, MpUXBaTama  H3a30Ba,
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IpeBasWIaKekha Mpenpeka y CHUTyalujamMa ydema M pa3yMeBama IpaBHIIA.
MeTakorHATHBHE CIIOCOOHOCTH C€, UCTO TaKo, BHJE Kao 3HAYajHE 3 HCIIOJbaBABE U
pa3Boj NOTEHIMjasa JApOBHUTHX, jep Tmocpeayjy u3Melly  KOTHHUTHBHOT
(yHKIMOHKCaka YYCHHKA U HUXOBOI ayTOHOMHOI MOHAlIama. A, Mope] oBora Ty
cy U peduiekcuje 0 TOME Kako HHje JOOpO ycMepaBame camMO Ha WHTEJICKTyaslHE
CIIOCOOHOCTH ¥ HHMXOBO YCaBpIaBame, HAKO CE OBAKBO YCMEPEH-C HajBHUILE
HACIUIATH” ¥ TOjJeJMHIy M JPYWITBY. 3allOCTaBJbame JAPYIMX BpCTa NapOBUTOCTH
ocupomallyje Jbylne W JpYLUITBO, T€ UX JIMIIABA MHOTHX JIETIOTa W YXMBOTHHUX
pamocTu. McTHname caMO MHTENCKTYalHO AAPOBUTHX U HUXOBO ,,CTHKETHPARmE
auje MopanHo (nena MEHCE), jep ce on mux odekyje onpehena xopuct. XKuBoT
YJOBEKa C€ HE MOXKE CBECTH CaMO Ha pajl, Ha yHampeleme NMpon3Bome U MpoQuT.
YoBek mMa moTpedy 3a pasIWYMTHM TaJICHTHMa W HBHXOBUM MaHH(ecTanujama u
KMUBOTHHUM paJOCTHMa, IITO, CiloXkuheMo ce, OTBapa Jpyry IEepCHEKTUBY
ycMepaBama JapOBHTHX M TEKHEbE Ka CTBapamy Jpyraddje IUIaKTHYKE KyJIType 3a
IbUXOB Pa3Boj.

JemHO o1 MHTEpECAHTHUX MUTaWka AUJAKTHYKE KyAType HOKycupa ce Ha ja3
u3Mel)y eroca KpeaTHBHOCTH M €Toca MojepHe mexparoruje. [lakie, u3 pesumea ce
OUYeKyjy AHUCKyCHje y KOjuMa c€ IocMaTpa MpoOJeM HEeroBama KpPCaTUBHOCTH
JApOBUTHX Yy CHUTYULMjU Kaja, ca jeJlHEe CTpaHe, HACTaBHMIM TeXe Ka ToMe Ja
HEeTyjy KpeaTHBHOCT CBOjUX YYCHHKA, KOja je y NPUPOJHOj BE3H ca croHTaHouihy,
3HATHXEJHOM U CIIO00IHUM HCTPaKMBAKEM, a, Ca ApYyTe, JaHallka JUNIAKTHKA, Koja
Ce 3aCHMBA Ha PE3yJITaTUMa, yCMEpEeHa je Ka CTaHAapIu3anuju u Mepemy. Kako na
KpeaTHBHO NCKYCTBO IIBETa Y OKBUPY 00pa3oBama KOje ce PyKOBOIH pe3yiTaTuma u
BUXOBHUM ,BaUAHUM U ,0y3mnaHuM’ Mmepemem? 11ITo je jomr BakHHje, TOMHUEHE
ayrop oBora pesmMea B. I'maBeamy (V. Glaveanu), xako je moryhe mneHuTH
KpeaTHBHY DPa3IMYMTOCT y OKBHpHMa Kyiurtype uctoctu? Jla 6u ce oBaj mpobiem
peuno, ayrop cmarpa na Tpeba pa3syMeTH KOHLENT IUIAKTHYKE KYJIType Kao
JUHAMUYHY [0jaBy, KOja je OTBOpeHa 3a TpaHchopMaIiujy, a Kpo3 HHTEPAKIIH]y
u3Mmely couujanHux akrtepa M MarepujaHux apamkmana. OH Takohe cmarpa na,
KaJia je ped o KyJaTypama, He paJy ce caMO O HOpMama M BPEJIHOCTHMA; Paju ce, U
TO TIpe CBera, O Jby/IMMa U MEeCTHUMa, Kao U 0 oJHOcuMa u3Mely mux. Onepuinyhu
penanoHOM Je(GUHUINjOM AWAAKTHYKE KYJIType, HMCTa C€ MOXE pa3yMeTH Kao
HauMH WHTEpaknuje u3Mel)y HacTaBHUKA M yUCHHUKA, KOjH KOHCTPYHWIY 3HAUYCHE U
BPEIHOCT KpEaTHMBHOCTH Yy yuuoHHIM. OBO AUCTpHOYHpaHO pazyMeBame
kpeatuBHOCTH (Glaveanu) ykasyje Ha YHMICHHUIy Ja HACTaBHUIM WM YUICHUIIH,
y3eTu 3acebHO, He Ou Tpebano ga Oyay TEKHINTE MCTPaKMBama KPEaTHBHOCTH.
KoncTrpyncame KynType KpeaTHMBHOCTH y INKOJaMa 3aBHCH O]l pa3MeHa niMmely
HACTaBHUKA M yYCHUKA U HUXOBHX 3ajeJHUYKHX Haropa Ja OoONUKYjy JUIAKTHYKY
KyITypy KOja MOJp)KaBa KPEaTHBHO YyuUere¢ M KPEeaTHBHO IOYy4aBame I0/1jeIHaKo,
HITO UMILUTMIMTE YKa3yje Ha CTaBOBE JUJIAKTHKE YCMEPEHE Ha OJTHOCE.

W3 npeTxoaHO AOTaKHYTHX CaMO HEKOJHUKO ,.Bpyhux” Tauaka U3 pe3umea
npucnenux 3a 21. okpyriu cro nocsehen tTemu Japosumu u ouoaxmuyxa Kyaimypad,
MOIJI0 OM ce 3aKJbydHWTH Ja c€ OTBapajy M y NPAaKTHYHHM KOpaluMa AEIUKaTHA
NHUTamba MOCTMOAEPEHE TUIAKTHKE, Koja he ce Tek Ty 3aomTpury, anu he ce Moxknia
Ty, Ha TEPEHY CTBAPHOCTH, ¥ CTBOPUTH jaCHH]j€ CIIMKE IOMETA M OTPAaHUUCHA UCTE, U
y CBOj CBOjOj OIITPWMHH W3PA3WTH, jep c€ Yy OBUM OUCKycHjamMa paama noraha Ha
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MOJbY TApPOBUTOCHT, TZIe Cy JUCKYPCH jacHHjH U 030mbHUje cxBaheHH. YTHCAK je na
he nuckycuje koje croje m3a 60-ak HacnoBa, oqHOCHO 90-ak yuecHuKa U3 11 npxkasa
(Pycuja, Pymynwmja, Cnosenuja, XpBarcka, byrapcka, Makenonuja, bocHa un
Xepuerosuna, [lancka, Mahapcka, Enriecka, Cpbuja) pokycuparu nmurama 3Havaja
JUJaKTUYKe KYyJIType 3a pa3BOj JapOBUTOCTH; KapakTepucutke unosoduje
o0pa3oBama Kao OCHOBE JUJIAKTHYKE KYJITYpe MOBOJbHE 32 Pa3BOj ApPOBUTOCTH;
KapaKTepUCTHKE KBaJIUTETa euKacHe DMIAKTHYKE KYJITYpe M3 YIJa JapOBUTHX;
MHJMKAaTOpEe WHTEJCKTyalHe ayTOHOMHjEe y IUIAKTHYKO] KYJITYpU MOBOJHHO]j 3a
pa3Boj  IAapOBUTOCTH; IIOJIOXKAj JAPOBUTHX Y aKTYSIHUM JAWAAKTHYKAM
napagurMamMa; JapoBUTE Y NOCTMOAEPHOj NUAAKTHLY; IOICTHULAKHE KPHUTHYKOT
MHUIIBCHA Kao 00eexje MHTEICKTyallHe ayTOHOMHje NapOBHUTHX; ILIypaJHOCT Ha
IUAaKTHYKOj CIleHH EBpore M MecTo IapoBHTHX Yy H0j; KOMYHHUKALUjCKE peralmje
JApOBHTHX y HACTABH Kao HHIMKATOPU JHIAKTHYKE KYJITYpe; JOMETE ¥ OrpaHHYCHa
JUAAKTHYKOr IUTypaju3Ma Ha aKTyelHOj NUIAKTHYKOj CLHECHH (TCOPHjH M IPaKCH)
EBpore w3 yrma mnoiacTunama JapOBUTOCTH; HEOXYMAHHCTHYKH  KOHIETT
00pa3oBama 1 MECTO JIAPOBHUTHX Y HEMY; HACTaBa Kao (aluiInuTalyja 1 HacTaBa Kao
TEXHOJIOTHja U JapOBUTH y HHHMa..., KOja y CYIITHHY YMHE JUIAKTHYKY KYJITypY Y
K0joj ce oriela JapoBHTOCT, HEHO 3HAUCHE, pasyMeBambe HEHOTAa CMIUCIHA,
noacruname. [Ipema npeTxoaHoM, pekio Ou ce, Bpean OYEKUBATH OJrOBOpE, Kao U
He Mame 3Ha4yajHa HOBa IMTakba U JWJIEeMe 3a CTapa MUTama, Kao ¥ 3a HOBa IHTamba
3a JOOpPOOUT NApOBHTHX, a U OHUX KOJH MM CIy)Xe, IIpe CBUX, IbUXOBUX MEHTOpA U
UCTpaKHBaya.

I'posoanxa I'ojxkos
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INTRODUCTORY REMARKS

THE GIFTED AND DIDACTIC CULTURE

Current issues regarding changes in education from the angle of philosophy of
education, pedagogical-didactic theories and socio-political context of postmodern
societies dominated by neoliberal ideology, boiling through its economic rationality
an individual down to an addict of “economic success” as a fundamental criterion of
behaviour of a man of “consuming society”, insensible to moral norms in the sense
of Kant’s categorical imperative, have imposed the need for didactic approaches to
encourage emancipation in teaching and learning within new reflections on neo-
humanistic view on education of young people, especially gifted ones, in order to
consider the ways to overcome ambiguities and search for the possibilities to
provide more secure and better encouragement of the gifted in didactic culture, i.e.
in upbringing-educational institutions.

Upbringing-educational institutions have their own culture influencing their
efficacy, quality, actions and realization of pre-established goals. As a set of values,
norms, beliefs, attitudes, behaviours and traditions, school culture is relatively
continuous quality of school setting which has its effects on behaviour of its
members. One of pedagogically oriented classifications of school culture refers to
pedagogic culture, didactic culture, culture of relationships and culture of
organization. As a component of school culture, didactic culture has always been in
the centre of attention of pedagogy. Special attention has been paid to didactic
culture, having in mind that learning and thinking are closely related to the ways of
learning and teaching, with a step further positioning them in a cultural setting and
treating them as significant effects of school work. Didactic culture refers to values,
beliefs and attitudes held by the agents of teaching process in view of subjects and
certain segments of teaching. One of the most significant indicators of didactic
culture is a position of gifted students. The position of gifted students in teaching
implies a relation between a teacher and a learner as most important factors within
upbringing-teaching process in teaching structure and within learner-oriented
teaching.

In the segment of gifted education the challenges of didactic culture have nowadays
been trying to provide answers to numerous questions. Some of them will be
emphasized which are pointed out in the current book of abstracts.

One of the issues refers to the importance of the change of the roles of contents and
relations for the gifted. The change of the roles of contents and relations is a
constant assumption in learning process, and didactics based on interactions,
relations in learning and teaching process is relational didactic, since it assumes that
relations are decisive for meaning and success in learning, characterized by learning
climate which attributes special importance to, on the one hand, communicative
competence, mutual development and good self-perception and self-respect, and on
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the other, to reciprocal respect for foundations and relations. Theoretical analysis
considers importance of mutual interaction and communication creating the culture
of interpersonal atmosphere which for any learning is a framework of demands and
advancement, assuming that, if the framework does not lead to success, demands
become inappropriate, and advancement becomes meaningless.

The place of the gifted in the fragile modern age is also discussed, in which
universal professional understanding is disappearing, as well as the general
bounding channel of connecting, all scientific subjects are under tension, with the
appearance of power interests, opposing discursive development and the loss of old
habits. It is explored how the development of the gifted is influenced by the fact that
in subjects there exists a battle between going deeper into the context and increasing
complexity as a better readiness to pay attention to the consequences, and all of this
despite the dominant challenges for short-term success and a fast career. It is
emphasized that we are not facing only the increase in the number of insecure
research ways and constantly incomplete, unreliable research results, but also the
realization that the sciences are not released from the relation and communication,
i.e. that it is not enough to search for the legitimacy of science in the subject-object
plane. From this arises the question of model rationality in postmodern didactics,
according to which an overestimation occurred, because in practice the application
was difficult, and produced frustration and the neglect of theory importance and
cognitive theory primacy, because of the saturation of the content and search for a
rational explanation, i.e. the neglect of the relation side.

One of the issues dealt with in the abstracts is supposed to be discussed at the
conference and it reffers to the strategy of encouragement of the autonomy of the
gifted. The experience of autonomy is considered as an important prerequisite for
students’ capacity development of consistency and perseverance while working on
the task, adjustment to the school system, internal motivation and achievement.
Autonomy in an educational context can be defined as a cognitive phenomenon
(expressed by independent thinking and decision-making, evaluation of arguments
and understanding of different perspectives), and as a behavioral phenomenon
(expressed in different contexts, for instance participating in the family and/or
school decisions). Teachers’ interpersonal styles influence students’ autonomy in the
school context. The authors analyze teachers’ strategies of encouraging students'
autonomy. According to data, successful strategy helps students develop positive
attitudes toward school and their learning motivation. It was found that the students'
autonomy, beside other factors, is promoted by encouraging critical thinking, which
is indicated in an independent problem solving, production of ideas, discussion and
asking questions. Autonomy is also increased by an encouragement of the student
personal responsibility, self-reflection, embracing challenges, overcoming
difficulties in learning situations, and understanding the rules. Metacognitive
capacities are also important for self-actualization of gifted students, mediating
between students' cognitive functioning and their behavior. Metacognitive capacities
are also indicated and developed in school by the following actions: planning how to
solve problems, monitoring and evaluating own progress and regulating behavior
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during the process of learning. Further more , there are also reflections on how it is
not good to only focus on intellectual abilities, even though these “pay off” the most
for both the individual and society. Neglecting other types of giftedness
impoverishes people, society and robs them of many beauties and joys of life.
Accentuating only the intellectually gifted and their “labeling” is not moral (children
of MENSA) because a certain gain is expected from them. The life of a person
cannot be limited to only work, developing production and making profit. People
have a need for different talents, their manifestations and life joy, which we will
agree, is opening another perspective of guiding the gifted and aspiration towards
creating a different didactic culture for their development.

Another interesting issue of didactic culture focuses on a great divide today between
the ethos of creativity and that of modern pedagogy. In other words abstracts should
lead to a discussion considering the problem of fostering creativity of the gifted in
the situation in which, on the one hand teachers aim to foster their students’
creativity which naturally relates to spontaneity, curiosity, and free exploration. On
the other hand, though the outcome-based pedagogy of today is focused on
standardisation and measurement. How can creative experience flourish within an
education driven by outcomes and their ‘valid’ and ‘reliable’ measurement? More
importantly, as it is mentioned by the author of the abstract (Glaveanu), how can
creative difference be appreciated within a culture of sameness? In order to address
this puzzle, the author believes that we need to understand the concept of didactic
culture as a dynamic phenomenon, open to transformation through the interaction
between social actors as well as material arrangements. Cultures are not only about
norms and values; they are also, and primarily, about people, places, and the
relations between them. By operating with a relational definition of didactic culture
we can understand how teachers and students’ interactions construct the meaning
and value of creativity in the classroom. This distributed understanding of creativity
(Glaveanu) points to the fact that teachers or students, taken separately, should not
be the focus of creativity research. Constructing a culture of creativity in school
depends on the exchanges between teachers and students and their joint efforts to
shape a didactic culture that fosters, equally, creative learning and creative teaching,
implying to standpoints of relation-oriented didactics.

According to the above outlined only few “hot” spots of the abstracts received for
the 21% Round Table dedicated to the topic of The Gifted and Didactic Culture it
could be concluded that in practical steps delicate issues of postmodern didactics
have been open, inciting a heated discussion which will maybe also in reality create
clear image of reaches and limitations of postmodern didactics. It seems that the
discussions permeating more than 60 titles written by more than 90 participants from
more 10 countries (Russia, Romania, Slovenia, Croatia, Bulgaria, Macedonia,
Bosnia and Herzegovina, Denmark, Hungary, United Kingdom, Serbia) will focus
on the issue of the importance of didactic culture for giftedness development;
characteristics of education philosophy as didactic culture foundations favourable to
giftedness development; characteristics of efficient didactic culture quality for the
angle of the gifted; quality of education and the gifted; indicators of intellectual
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autonomy in didactic culture favourable to giftedness development; the position of
the gifted in the current didactic paradigms; gifted in postmodern didactics;
encouragement of critical thinking as a feature of intellectual autonomy of the
gifted; pluralism in the didactic scene of Europe and the place of the gifted; didactic
approaches to encouragement of the autonomy of the gifted; communication
relations and the gifted in teaching as indicators of didactic culture; reaches and
limitations of didactic pluralism in current didactic scene (theory and practice) in
Europe from the angle of giftedness encouragement; neo-humanistic concept of
education and the place of the gifted; teaching as facilitation and teaching as
technology..., making the essence of didactic culture in which giftedness is reflected,
i. e. its meaning understanding of its sense, encouragement. According to all that has
been said it seems that it is worth searching for and expecting answers, as well as
not less important new questions and dilemmas typical for both old and new issues
for the welfare of the gifted and of those who guide them, i. e. their mentors and
researchers.

Grozdanka Gojkov

16



YBOJHU UMITYJICH / INTRODUCTORY IMPULSES

Dr. sc. Ante Kolak, doc.
Sveuciliste u Zagrebu
Odsjek za pedagogiju
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DIDAKTICKA KULTURA SKOLE I DAROVITI UCENICI - UCITELJSKA
PERSPEKTIVA

Didakticka kultura Skole podrazumijeva vrijednosti, uvjerenja i stavove, koje
voditelji nastavnog procesa imaju o pojedinim segmentima nastave. U ovom su radu
vrijednosti, uvjerenja i stavovi usmjereni na darovite ucenike. Darovite ucenike je s
pedagoskog aspekta moguce promatrati iz razliitih perspektiva: roditeljske,
vr§njacke, ucliteljske, te perspektive samog darovitog ucenika. Ovaj je rad usmjeren
na uciteljsku perspektivu. Stavovi ucitelja u didakti¢koj kulturi $kole promatraju se
kroz tri dimenzije: kognitivnu, afektivhu i akcionu. U uciteljskoj perspektivi
didakticke kulture Skole vezano za obrazovanje darovitih ucenika izdvajaju se
implicitne pedagogije i mentalni modeli odgojno-obrazovnih djelatnika koji
znacajno utjeCu na stvaranje kulture Skole. Ukazuje se na vaznost nesklada
implicitne i eksplicitne pedagogije u klju¢nim pitanjima obrazovanja darovitih.
Mentalni modeli uditelja koji rade s darovitim u€enicima mogu se pokazati kao
glavni pokreta¢ kvalitetne nastave kao i glavna ko¢nica u pristupu usmjerenom
darovitom uceniku, te razvoju didaktike darovitih.

Kljuéne reci: didakti¢ka kultura $kole, daroviti uéenici.

Assistant Professor Ante Kolak
University of Zagreb
Department of Pedagogy

DIDACTIC SCHOOL CULTURE AND GIFTED STUDENTS - TEACHERS’
PERSPECTIVE

Didactic school culture incorporates values, beliefs and attitudes that the leaders of
the teaching process hold about individual class segments. Values, beliefs, and
attitudes are in this paper focused at gifted students. Gifted students can, from the
pedagogical aspect, be observed from different perspectives: parental, peer, teacher
and the perspective of a gifted student himself / herself. This paper focuses on the
perspective of teachers. Teachers’ attitudes in the didactic school culture are
observed through three dimensions: cognitive, affective and action. In the teachers’
perspective of the didactic school culture there can be distinguished implicit
pedagogies and mental models of educational workers that significantly affect the
formation of the school culture. The paper points to the importance of the
disharmony between implicit and explicit pedagogies regarding key issues related to
the education of the gifted students. Mental models of the teachers who work with
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gifted students may prove to be a key driver for quality teaching as well as a main
obstacle in the approach oriented towards the gifted student and the development of
the didactics of the gifted students.

Keywords: didactic school culture, gifted students.

Prof. dr Petar Stojakovié¢
Banja Luka
profstojakovic@yahoo.com

VASPITNI STILOVII RAZVOJ DAROVITOSTI I KREATIVNOSTI

Do sada je kod nas i u svijetu uraden veéi broj (preko stotinu) programa i modela za
podsticanja i razvijanja darovitosti i kreativnosti u vaspitnom-obrazovnom procesu.
Posebno se u tim istrazivanjima posvecivala paZnja povezanosti stilova vaspitanja sa
podsticanjem i razvijanjem darovitosti i kreativosti kod djece i mladih. Uglavnom se
svi ti modeli mogu svrstati u dvije velike grupe:

a) Modeli socijalne interakcije ili socijalne-emocionalne atmosfere u porodici i §koli
(Ovdje spadaju porodi¢ne varijable: preovladujuci stilovi vaspitanja u porodici,
veli¢ina porodice, tj. broj ¢lanova porodice, red rodenja, porodi¢na atmosfera i
porodi¢na vaspitna praksa, kao i brojne varijable razredne atmosfere i razredne
dinamike u cjelini od osnovne $kole do univerziteta.) U ovu prvu grupu programa i
modela podsticanja i razvijanja darovitosti i kreativnosti Cesto se klasifikuju i
programi podsticanja i razvijanja darovitosti i kreativnosti koji se odnose na li¢nost i
modifikaciju ponasanja, iako oni u nekim klasifikacijama stoje potpuno izdvojeni i
¢ine posebnu grupu.

b) Modeli kognitivne obrade informacija ili kognitivni modeli (modeli teorije
informacija, modeli teorija sposobnosti i viSestruki modeli saznanja). Mi nismo
mogli ovdje govoriti o svim tim modelima, ve¢ smo naSu paznju usmjerili samo na
dva ili tri osnovna modela kao primjer ili ilustraciju, iz kojih su kasnije izvedeni na
neki nacin (uz manje ili veée modifikacije i dorade) mnogobrojni drugi savremeni
modeli podsticanja i razvijanja darovitosti i kreativnosti u nastavnom radu. Ovo isto
se odnosi i na prvu grupu modela, tj. modele socijalne interakcije i socijalno-
emocionalne atmosfere u porodici i $koli.

U ovom radu, mi ¢emo viSe govoriti i raspravljati samo o karakteristikama prve
grupe modela, tj. o povezanosti vaspitnih stilova u porodici i $koli sa modelima
podsticanjem i razvianjem darovitosti i kreativnosti kod djece i mladih.

Kljucne rijeci: vaspitni stilovi, stvaralacko misljenje, kreativnost, divergentno i
konvergentno misljenje, modeli podsticanja i razijanja darovitosti i kreativnosti,
kriticko miSljenje, humanisaticka psihologija, razvoj, saznanje, socijalna interakcija,
Skolska i razredna klima, porodi¢na atmosfera, stvaralaStvo, knjiga, pitanje,
viSestruki modeli saznanja, stilovi ufenja i stvaralastvo, porodi¢na dinamika i
podsticanje darovitosti i krativnosti.
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Petar Stojakovic, PhD
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EDUCATIONAL STYLES AND DEVELOPMENT OF TALENT AND
CREATIVITY

A number of programs and models (over one hundred) intended for encouraging and
development of talent and creativity in educational-teaching process have been
realized in our country and abroad so far. Special attention has been paid to the
connection of styles of education with encouragement and development of creativity
of children and youth in these researches. Mainly, all these models can be classified
in two large groups:

a) Models of social interaction or social-emotional atmosphere in family and school
(family variables are the following: dominant styles of behaviour in family, number
of family members, order of births, family atmosphere and educational practice, as
well as numerous variables of the teaching atmosphere and classroom dynamics as a
whole from the primary school to the university). Programs of encouragementof
talent and creativity referring to personality and modification of behaviour are often
classified into this first group of the programs and models, although they entirely
stand apart and make a separate group in some classifications.

b) Models of cognitive information processing or cognitive models (models of
theories of information, models of theories of ability and multiple models of
cognition). We cannot deal with all these models here, but we have focused our
attention only on two or three basic models as an example or ilustration from which
numerous other up-to-date models of encouragement and development of talent and
creativity in educational and teaching work have been derived later in a way (with
smaller and bigger modifications and finishing operatioins). The same also refers to
the first group of models, i.e. models of social interaction and social-emotional
atmosphere in family and school.

The best known programs out of numerous researches and worked out programs of
the first group of models are the programs of social-emotional interaction, family
atmosphere or educational styles that encourage or deteriorate development of talent
and creativity. Out of these we have analysed those that had been worked out by D.
Baumrind and H. Schaffer. Majority of the models of research and identification of
the educational styles that were created later refer mainly to smaller or bigger
modification and finishing operation of what had been done by Ms. D. Baumrind.
Well, in this work we are talking and discussing only about characteristics of the
first group of models, i.e. the correlation between educational styles in family and
school and the models of encouragement and development of talent and creativity of
children and youth.

Keywords: educational styles, creative thinking, creativity, divergent and
convergent thinking, models of encouragement and development of talent and
creativity, critical thinking, humanistic psychology, development, cognition, social
interaction, school and class atmosphere, family atmosphere, creativity, book,
question, multiple models of cognition, styles of learning and creativity, family
dynamics and encouragement of talent and creativity.
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OD DIDAKTICKIH ORIJENTACLJA MODERNE I POSTMODERNE KA
DIDAKTICI U KRIZI

Didaktika je u doba moderne dobila zadatak da na novom razvojnom stupnju poveze
proces prenoSenja spoljas$njih, promenjenih druStvenih zahteva sa individualnim
moguénostima. Pri tome su to bili protivre¢ni zadaci koje je trebalo da ispuni: sa
jedne strane da razvija didaktiCke teorije, da bi efektivno organizovala ucenje, a sa
druge strane da uslovno dopusta slobodu u jo$ autoritarnim druStvenim strukturama.
Didaktika u postmoderni poniStava ,.objektivne realnosti”’, menja ih u nove
obrazovne zahteve ili potrebe trziSta. SadrZaji su postali lomljiviji, viSevremenski,
rasprave stru¢njaka odvijaju se sve ubrzanije, vrednost znanja dostiZze se uz
odugovlacenje, a ponekad i prekasno.

O krizi didaktike govorimo iz konteksta nau¢ne didaktike koja nije uspela iz sebe da
razvije modele i teorije koji bi mogli u dovoljnoj meri da posluze kao pogodni
konstrukt za praktikujuce i reflektujuce didakticare.

Kljuéne re¢i: moderna, postmoderna, didaktika, kriza.

! Rad je nastao kao rezultat istraZivanja u okviru projekta Kvalitet i kompetentnost obrazovnog sistema u
evropskoj perspektivi (projekt br. 179010), koji se realizuje uz finansijsku podr§ku Ministarstva za nauku
i tehnoloski razvoj Republike Srbije, za period 2011-2014.
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FROM MODERN AND POSTMODERN DIDACTIC ORIENTATION
TOWARDS DIDACTICS IN CRISIS?

Didactics in the modern age has got the assignment to link at new developmental
stage the process of transferring of external, altered social demands with individual
abilities. In doing so, didactics faced certain contradictory tasks that were supposed
to be carried out: on the one hand, to develop didactic theory, in order to organize
learning effectively, and on the other hand, to conditionally allow freedom in more
authoritarian social structures.

Didactics in postmodern age invalidates "objective realities", alters them into new
educational requirements or market needs. Contents have become more vulnerable,
more time-dependant, debates of experts take place increasingly quicker, the value
of knowledge is reached with postponement, and sometimes too late.

We discuss the crisis of didactics in the context of scientific didactics that failed to
develop models and theories that could sufficiently serve as a useful construct for
reflexive practicioners in the field of didactics.

Keywords: modern, postmodern, didactics, crisis.
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HNEJATOIIKO-IICUXOJOMKE U JNJAKTUYKE OCHOBE HIKOJICKE
AKHNEJEPAIIMJE JAPOBUTUX YYEHHUKA Y PEJOBHOJ HACTABHU

Bynyhm ma on HUBOa pa3Boja CIIOCOOHOCTH KOjUMa CE OJUTHKY]jY DAPOBUTH YUCHHIIN
3aBHCH IIPOCIICPUTET ¥ Pa3B0j YUTABE APYIITBEHE 3ajSIHHULIC, aTH U 300T YHIHCHHLIE
Jia HajBehn Opoj JapoOBUTHX YUEHHMKA OCTaje y PeIOBHOj HACTABH TJE Ce, YIIIABHOM,
,yTamnajy”’ y MacH IpOCEeYHUX, IBbUX0Ba HJICHTU(HKALM]a, 00pa30Bamke U ONTUMAJIaH
pasBoj Tpeba gma Oyae jemaH Ol HEHMX  HajBOXHHMjUX  3ajaTaka.
OnroBop Ha MHUTamE KAKO Yy PEIOBHO] HACTABU CTBOPUTU YCIOBE 3a YCIICIIHO

% The paper is a result of research conducted within the Project named Quality and competence of
educational system in Serbia (Project no. 179010), which is realized with the financial support of
Ministry for Science and Technological Development of the Republic of Serbia.
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BaCMUTale M 00pa3oBame JapPOBHTUX YUYCHHKA, 3aXTEBa a/EKBATHE OArOBOpE HA
BUIIIE APYTHX, Takol)e BAXKHHUX MHUTama. Y TOM CMHCIY, akTHBHOCTH Tpeba aa Oyay
ycMepeHe Ha ca3HaBambe CHEUU(PUYHMX BaCIUTHHX W O00pa3oBHHX IOTpeda
JIAPOBUTHX YYEHHKA U CTBapam-e YCIIOBa Jla ce OHE 33/10BOJbE Kpo3 noctojehe n HoBe
caapxkaje u obnuke. IlIkoscka akuenepaiyja Ydju je IiJb aJcKBaTHO OCTBAPUBAIHE
JUIAKTHYKOT TPUHITUIA HHIUBHIyalH3alnje HacTaBe y QYHKIMjH je HACTOjamba Ja
ce 1mo0oJpIlajy APYIITBEHE OKOJHOCTH M TPETMaH JAPOBHUTHX YYEHHKA y PEJOBHO]
HaCTaBH.

KibyuHe peun: HacTaBa, yYCHHUIIH, JAPOBUTOCT, IIKOJICKA aKIIeIepalHja.

Zvezdan Arsic, PhD

Faculty of Philosophy, Kosovska Mitrovica

Aleksandra Izgarevic

Primary School "Miloje Simovic", Dragobraca - Kragujevac

PEDAGOGICAL-PSYCHOLOGICAL AND DIDACTICAL BASIS OF
SCHOOL ACCELERATION OF GIFTED STUDENTS
IN REGULAR CLASSES

Having in mind that the prosperity and development of the entire community
depends on the level of development of skills characteristic for talented students, but
also due to the fact that the largest number of gifted students remain in regular
classes where, generally, they get "drowned" in the mass of average students, their
identification, education and optimal development should be one of the most
important tasks of community. Answer to the question how to in regular teaching
create conditions for successful upbringing and education of gifted students
demands adequate answers to a number of other, equally significant questions. In
this sense, activities should aim at identifying specific educational and training
needs of gifted students and create conditions to address these needs through
existing and new contents and forms. School acceleration whose goal is to
effectively implement didactic principle of individualization of instruction is in the
function of the efforts to improve social conditions and treatment of gifted students
in regular classes.

Key words: teaching, students, talent, academic acceleration.
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RAD SA DAROVITIM STUDENTIMA INDIVIDUALIZIRANIM
INSTRUKTIVNIM MODELOM®

U radu se razmatraju potrebe za savremenim pristupom u mentorskom radu u
visokoskolskoj nastavi, sa naglaskom na razvoj i jacanje kompetencija nastavnika
za rad sa darovitim studentima sa ciljem razvoja kreativnosti, stvaralastva i
obrazovnih potreba studenata za doZivotnim ucenjem. Mentorski rad sa
studentima, kao jedan od tradicionalnih oblika rada, u reformskim promenama u
obrazovnoj politici, dobija karakteristike savremenog upravo u radu sa darovitima
i predstavlja osnovu za suStinsku, a ne formalnu individualizovanu nastavu u
visokom obrazovanju. Razvijanjem individualiziranog instruktivnog modela rada
sa darovitim studentima uvazava se princip individualizacije, sa ciljem razvoja
kreativnosti, stvaralaStva i osefaja uspeSnosti, ali i postupnog preuzimanja
odgovornosti studenta za sopstveno ucenje i razvoj, vaznih u procesima
doZivotnog ucenja i profesionalnog razvoja. Aktivnosti u realizaciji tog cilja,
istovremeno, doprinosi razvoju i unapredivanju kvaliteta nastave na
visokoSkolskim ustanovama, razvoju i jacanju kompetencija nastavnika, ali i
razvoju visokoskolske didaktike.

Kljuéne reci: individualizirani instruktivni model rada, daroviti, kompetencije
nastavnika.

Snezana Babic-Kekez, PhD
University in Novi Sad, Faculty of Science, Novi Sad

WORKING WITH GIFTED STUDENTS BY USING INDIVIDUAL
INSTRUCTIVE MODEL

Needs for modern approach of mentor work in higher education is being
considered in this paper, emphasizing development and strengthening of
competences of teachers for working with gifted students in order to be trained to
develop creativity and educational needs of students for lifelong learning. Mentor
work with students, as one of the traditional forms of work, has in reform changes
gained the features of modern form in the work with gifted students and it
represents a foundation not for formal, but for essential individual teaching in
university. By developing individual instructive model of working with gifted
students, we respect the principle of individualization, and with a goal to develop
creativity and sense of accomplishment, also progressively take over students’
responsibilities for their own learning and developing which are important
processes of lifelong learning and professional development. Achieving that goal
helps raising and, at the same time, improves quality of teaching in higher

* Clanak predstavlja rezultat rada na projektu ,,Pedagoski pluralizam kao osnova strategije obrazovanja”,
br. 179036 (2011-2014), ¢iju realizaciju finansira Ministarstvo prosvete i nauke Republike Srbije.

24



education institutions, assists growth and strengthening of competences of
teachers, and also contributes to development of higher education didactics.
Keywords: individual instructive model of working, the gifted, competences of
teachers.

Dr Dzulia Benet, Metropolitan univerzitet, Mancester, Velika Britanija

Dr Dzeraldina Li-Trevik, Metropolitan univerzitet, Mancester, Velika Britanija
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KOMPARATIVNI PRISTUPI DAROVITOSTI: STA SOCIOLOGIJA MOZE
DA DOPRINESE?

U radu se tvrdi da aktuelna dominacija psihologije u proucavanju i definisanju
darovitosti i obrazovanja darovitih vodi do toga da se ovi koncepti Cesto
predstavljaju kao postojane i stabilne pojave koje je moguce proucavati i mapirati.
Medutim, autorke rada navode da perspektiva sociologije vodi do shvatanja po
kojem nastavnici, kao refleksivni prakti¢ari, moraju kriti¢ki da promisljaju o ideji
darovitosti da bi omogu¢ili da darovitost bude inkluzivan koncept koji ne deluje
protiv odredenih grupa u modernim drustvima. Rad pokazuje da se na darovitost
moZe gledati kao na koncept koji se socijalno rada u 20. veku. Taj koncept se moze
dovesti u vezu sa konzumeristickim trendovima u obrazovanju, oblikovanih od
strane moc¢ne interesne grupe i onih koji kreiraju politiku. Oslanjajuéi se na teorije
Burdijea, u radu se prikazuje kako pojam darovitosti vrednuje odredene atribute kod
dece i mladih, dok potcenjuje ostale. Ovo stavlja pred nas izazov da paZljivo
istrazimo kako je darovitost konstruisana u razli¢itim perspektivama: kroz vreme,
razli¢ita mesta i priostore i izmedu drustvenih grupa. U radu se porede ideje o
darovitosti i obrazovanju koje postoje u Velikoj Britaniji, Poljskoj i Skandinaviji,
kako bi se prikazala raznolikost u kulturnim perspektivama u samoj Evropi. Rad
poziva nastavnike da budu kriticka ,,zajednica prakse” kada uvode pojmove
darovitosti u ucionicu i §kolu i da se zamisle nad tim na koji na¢in njihova sopstvena
shvatanja o darovitosti mogu da uticu na to kako se bave darovitima.

Kljuéne reéi: daroviti, obrazovanje, inkluzivan koncept, sociologija, nastavnici.
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COMPARATIVE APPROACHES TO GIFTEDNESS: WHAT CAN
SOCIOLOGY CONTRIBUTE?

This paper argues that the current dominance of psychology in studying and defining
giftedness and giftedness education has led to these concepts often being presented
as stable and map-able phenomena. However, we argue that a sociological
perspective brings an understanding that teachers, as reflexive professionals, have to
engage critically with the idea of giftedness in order to ensure that it is an inclusive
concept that does not act against certain groups in contemporary societies. The
presentation shows that giftedness can be seen as a socially emerging concept of the
twentieth century, which can be linked to consumerist trends in education and that
has been shaped by powerful interest groups and policy makers. Using the theories
of Bourdieu, the paper shows how notions of giftedness value certain attributes of
children and young people, whilst underplaying (or under/devaluing others). This
challenges us to scrutinise, carefully, how giftedness is constructed in comparative
perspective: over time, across places and spaces, and between social groups. The
paper compares ideas of giftedness and education between the UK, Poland and
Scandinavia, to demonstrate divergence in cultural perspectives within Europe. The
presentation calls for teachers to be a critical ‘community of practice’ when
integrating notions of giftedness into the classroom and school and to reflect upon
how their own attitudes might shape how they work with giftedness.

Keywords: giftedness, education, inclusive concept, sociology, teachers.

Dr. Otilia Sanda Bersan, Lector univ.

Universitatea de Vest din Timigoara, Roméania

Facultatea de Sociologie si Psihologie, Departamentul de Stiinte ale Educatiei
otilia.bersan@e-uvt.ro

otilia.bersan@yahoo.com

OPINIILE CADRELOR DIDACTICE CU PRIVIRE LA IMPORTANTA
CONSILIERII CARIEREI PENTRU ELEVII DE LICEU

Lucrarea prezintd si interpreteazd date si informatii selectate din opiniile si
impresiile profesorilor consilieri scolari cu privire la importanta si utilitatea
activitatilor de consiliere a carierei pentru elevii de liceu, cu precadere clasele a XII-
a. Prezenta lucrare face parte din cadrul proiectului POSDRU/153/1.1/S/137857
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,Formarea competentelor cheie pentru sanse egale la educatie!”, componenta 2,
psihopedagogica, in vederea monitorizarii §i evaludrii modului in care activitatile de
consiliere psihopedagogica au avut impact formativ (pe termen scurt) si impact in
formarea competentelor cheie pentru promovarea examenului de Bacalaureat (pe
termen lung). Instrumentul de cercetare — jurnalul structurat al profesorului
consilier — a solicitat profesorilor din judetele Mehedinti si Timis, implicati in
proiect, propuneri de Tmbundtatire in cadrul programelor de consiliere pentru clasele
a XII-a, cu privire la orientarea scolara si profesionala.

Cuvinte cheie: Consilierea carierei, jurnal structurat, analizd calitativa, opinii,
bacalaureat.

Otilia Sanda Bersan, Lecturer PhD.
West University of Timisoara, Romania
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OPINIONS OF TEACHERS ABOUT THE IMPORTANCE OF CAREER
COUNSELING FOR HIGH SCHOOL PUPILS

This paper presents and interprets data and information selected from the opinions
and impressions of school counselor teachers about the importance and usefulness of
career counseling activities for high school pupils, especially class XII.
This paper is part of POSDRU / 153 /1.1 /S / 137857 "Key skills training for equal
educational opportunities", component 2, pedagogical, to monitor and evaluate how
the psycho-pedagogical activities had a formative impact (short-term) and impact in
key skills training to promote Baccalaureate exam (long-term). Research instrument
- structured diary of the teacher advisor — was used to ask teachers from Mehedinti
and Timis, involved in the project, to offer proposals for improvement of counseling
programs for class XII, on educational and vocational guidance.

Keywords: Career counseling, long-structured qualitative analysis, opinions,
baccalaureate.

Dr. Biré Violetta
Eotvos Jézsef Foiskola, Baja, Szegedi it 2. — Magyarorszag
biro.violetta@ejf.hu

A PEDAGOGUSOK ATTITUDJE AZ ALTALANOS ISKOLAS
TEHETSEGIGERETEKHEZ

Az atlagtol eltéré gyermekek minden idében a figyelem kozéppontjdba keriiltek.
Kiilonleges megnyilvanuldsaik altal vagy a csoddlat vagy az irigység, esetleg az
elutasitds vagy éppen kirekesztés targyit képezték. Napjainkban a pedagdgusok
mellett a pszicholégusok team munkédban foglalkoznak azokkal, akik eltérnek a
tobbségi gyermekektdl valamilyen teriileten. A pedagdgusok dlma a szorgalmas,
kitart6, fogékony, kival6é kognitiv képességekkel és adottsdgokkal rendelkezd, jol
alakithatd, példaértékli magatartast mutaté gyermek. A tehetségigéretekre ezek a
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jellemzok rendszerint csak részben vagy egydltalan nem érvényesek. Vajon a
pedagdgusok a valamely teriileten kiemelkedd gyermekekhez hogyan viszonyulnak?
Passzivan csoddljdk kiilonleges képességeiket, adottsdgaikat, elutasitjdk, atlagos
gyermekként kezelik Oket, vagy szakszerlien segitik a tehetséggondozasuk
folyamatat? Arra is keresem a vdlaszt, hogy minden tehetségigérethez egyformédn
viszonyulnak-e. Vajon alkalmaznak szelektdl6 tényezdket, melyek 4ltal kategdridkba
soroljdk a didkokat, igy elédnyben részesitik egyiket, hatrdnyba keriil ezéltal a masik.
Eldaddsomban a feltett kérdésekre egy kisebb kutatds eredményei alapjdn keresem a
valaszt.

Kulesszavak: pedagdgus attitlid, tehetségigéret, altalanos iskola.

Dr. Bir6 Violetta
Eotvos Jézsef Foiskola Baja, Szegedi ut 2. — Hungary

THE ATTITUDE OF ELEMENTARY SCHOOL TEACHERS TOWARDS
TALENT PROMISES

Children different from the average have always been in the focus of attention. Due
to their specific manifestations they have been the subjects of admiration, envy,
exclusion or rejection. Nowadays, besides teachers, psychologists work in teams
with those who are different from the majority of children in some areas. A child
who is diligent, persistent, responsive, has high cognitive abilities and skills, is
moldable and shows an exemplary conduct is teachers’ dream. Usually, talent
promises dispose of these features only partially or they do not have them at all. The
question rises how do teachers relate to these children who are outstanding in some
area or other? Do they passively admire their special abilities and endowments, do
they reject them, do they treat them the same way as average children or do they
professionally help them develop their talent? One is also trying to find answers
regarding the problem whether the teachers relate the same way to any talent
promise or not. Do they employ selective factors by which the students are classified
into categories, such as preference for one of them which leads to a situation where
the other is at a disadvantage. In my presentation I will try to answer the questions
based on the results of a study with a limited number of participants.

Keywords: attitudes of teachers, talent promises, elementary school.

Dr Blanka Bogunovié, redovni profesor
Fakultet muzicke umetnosti, Univerzitet umetnosti u Beogradu
bbogunovic@rcub.bg.ac.rs

SAMOREGULATIVNO UCENJE I VESTINE MUZICKOG IZVODENJA

Sticanje ekspertskih kompetencija muzickog izvodenja je jedan od krajnjih ciljeva
trostepenog sistema obrazovanja muzicki darovitih. Put do visoko postavljenih
standarda ekspresivne i tehnicki usavrSene muzicke interpretacije vodi preko
kontinuiranog i dugoro¢nog procesa (minimum deset godina) ovladavanja
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divergentnim i kompleksnim veStinama muzickog izvodenja. Poznavanje strategija
samostalnog, promisljenog i efikasnog vezbanja jedan je od neophodnih uslova
ekspertskog izvodenja. Stoga je usvajanje samoregulativnog uéenja i veZbanja jedan
od kljuénih cinilaca napredovanja. Odabir i sprovodenje strategija u okviru
trostepenog modela efikasnog sticanja  veStina -  planiranja/pripreme,
izvrSenja/monitoringa i evaluacije — deo je korpusa aktivnosti, koje su vodene
metakognitivnim procesima.

Metakognitivno misljenje i strategije ukljucuju svest o sopstvenim dobrim i loSim
stranama, znanje o muzickom izvodenju (tehnic¢ki aspekti, interpretacija, proces
ucenja i vezbanja i javnog nastupanja), refleksivni pristup muzickoj praksi i pre
svega auditivne mentalne reprezentacije muzickog toka, kao i hijerarhijske muzicke
strukture. Sticanje kompetencija vokalno-instrumentalnog izvodenja odnosi se na tri
nivoa aktivnosti/vestina: ¢itanje s lista nepoznatog notnog teksta (i pri tome pevanja
ili sviranja instrumenta), veZbanje i ekspertsko izvodenje. Sva tri vida izvodenja
predstavljaju kompleksne aktivnosti koje ukljucuju perceptivne, kognitivne i
psihomotorne procese, posebno reSavanje problema, uz znacajno koriséenje
prethodnog znanja i oslanjanje na memoriju. U saopStenju prezentujemo
preliminarne nalaze tri empirijske studije u okviru kojih istraZujemo metakognitivne
strategije studenata muzike tokom Citanja/pevanja i sviranja s lista i i samo-
regulativnog vezbanja. Zajednicki cilj studija je: a) identifikovanje kompleksnih
metakognitivnih strategija zajednickih za ove tri aktivnosti i b) formulisanje
optimalnog modela samoregulativnog  ucenja/vezbanja  zasnovanog na
metakognitivnim strategijama i njihovoj povezanosti sa optimalno efikasnim
ishodima muzic¢kog izvodenja.

Kljuéne reci: samoregulativno ucenje, metakognitivne strategije, muzicko
izvodenje, veZbanje muzi¢kog instrumenta, Citanje s lista.

Dr Blanka Bogunovic, full professor
Faculty of Music, University of Arts in Belgrade

SELF-REGULATED LEARNING AND MUSIC PERFORMANCE SKILLS

One of the overall goals of the three stage system of musically gifted education is
the acquirement of expert competencies in music performance. The path that leads to
the highly settled standards of expressive and technically accomplished music
interpretation, presents a continuous and long term process (minimum of ten years),
with an aim to master divergent and complex skills of music performance. The
knowledge of self-contained, deliberate and efficient practice strategies is one of the
indispensable conditions of expert performance. Therefore, the acquisition of self-
regulated learning and practice is one of the key factors of the advancement.
Selection and application of strategies in the frame of a three step model of efficient
skill acquisition — planning/preparation, performing/monitoring and evaluation — is a
part of the corpus of activities lead by metacognitive processes. Metacognitive
thinking and strategies encompass awareness of one’s own good and bad sides,
knowledge of music performance (technical aspects, interpretation, process of
learning and practice and public performance), reflexive approach to musical
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practice and before all that auditory mental representations of the musical flow as
well as of hierarchical musical structure. Gaining competencies for vocal-
instrumental performance refers to three levels of activities/skills: sight reading of
unfamiliar sheet music (and singing or playing instrument at the same time), practice
and expert performance. All three forms of performances present complex activities
which comprise perceptive, cognitive and psychomotor processes, with substantial
referring on previous knowledge and relying on memory. In this presentation we
report about the preliminary results of the three empirical research studies in which
we investigate the metacognitive strategies of music students during sight
reading/singing and playing and self regulatory exercise. The common goals of the
studies are: a) identifying the complex metacognitive strategies common for these
three activities and b) defining an optimal model of self-regulatory
learning/practicing based on the metacognitive strategies and their connections with
optimally efficient outcomes of music performance.

Keywords: self-regulated learning, metacognitive strategies, music performance,
music instrument practice, sight reading.

Dr Zeljka Bojani¢

Vlada Autonomne Pokrajine Vojvodine, Pokrajinski sekretarijat za nauku i
tehnoloski razvoj
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DIDAKTICKA KULTURA I METAKOGNITIVE SPOSOBNOSTI
DAROVITIH

Istrazivanje koje se u ovom radu predstavlja zasnovano je na instrukcionom pristupu
kao istrazivackoj paradigmi i ukljucuje metakomponente i njithovo uklapanje u
neovigotskijanske tokove procesne dijagnostike, kao i na teoriji samoregulacije.
Teorijska osnova je komponencijalna analiza unutar trijarhicne teorije inteligencije
Sternberga. U osnovi rada pitanje je: u kojoj meri se metakognicija moZe podsticati
didaktickim instrukcijama. Cilj je bio da se razmotre veze izmedu didaktic¢kih
instrukcija i metakognitivnih sposobnosti. Pretpostavilo se da se metakognitivne
sposobnosti mogu provocirati odredenim instrukcijama, a da sve ovo ima efekte na
reSavanje problema.
Istrazivanje ima ekplorativni karakter, te je uzorak prigodni (nameran), a inilo ga je
102 studenta Novosadskog univerziteta sa visokim intelektualnim potencijalima.
Prediktivne varijable su: intelektualne sposobnosti, metakognitivne sposobnosti i
didakticke instrukcije, a kriterijumska varijabla je uspeh u reSavanju problema.
Kontrolne varijable su: uspeh, pol i kreativnost. Metoda istraZivanja odnosi se na
sistematsko neeksperimentalno posmatranje. Namerno variranje varijabli nije
vrSeno, ali su vrSene statisticke zamene za eksperimentalne kontrole. Od
instrumenata koriS¢eni su:
- DOMINO test-D-48, uglavnom, saturiran G-faktorom (mada je faktorska
analiza nasla da je interkorelacija beznaCajna — svaki zadatak objaSnjava
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specificni deo varijanse), dobro diferencira iznad prosecne, neverbalno
perceptivna grada;
- DAT- baterija; test raCunanja; shvatanja prostornih odnosa, shvatanja
mehanickih odnosa, brzine i ta¢nosti, shvatanja odnosa medu povrSinama;
- TRL (test rezonovanja likova);
- Urban-Jelenov test kreativnosti;
- Problemski zadaci i
- Protokol za samoposmatranje.
Znacajan nalaz odnosi se na sledece: regresinom analizom doslo se do nalaza da
metakognitivne komponente objasnjavaju oko 23% varijanse skorova, intelektualne
sposobnosti (D-48) dodatnih 15%, a doprinos pola i uspeha je 3,2%, dok doprinos
kreativnih reakcija nije statisticki znacajan. lako je znaCajnost veze kreativnih
sposobnosti i reSavanja problema statisti¢ki potvrdena, ona se u regresionoj analizi
izgubila. Verovatno se utopila u intelektualne aktivnosti. Ovo naglasava ulogu
drugih faktora u reSavanju problema, §to podsti¢e na razmis$ljanje o ustrojstvu raznih
tendencija ili jedinica u ponaSanju u kome metakognicija, kao samosvest izgleda ima
znacajno, ali ne autonomno mesto i pomaze u genezi celovitog psihickog, a ne samo
kognitivnog razvoja li¢nosti.
Kjlué¢ne reci: daroviti, metakognicija, didakti¢ka kultura.

Zeljka Bojanic, PhD
Government of the autonomous province of Vojvodina, Provincial Secretariat for
Science and Technological Development

DIDACTIC CULTURE AND METACOGNITIVE ABILITIES OF THE
GIFTED

The research represented in this text is based on the instructional approach as the
research paradigm and includes meta-components and their place in the Neo-
Vygotskian currents of process didactics, as well as on the territory of self-
regulation. The theoretical basis is the componential analysis which is part of
Stenberg’s triarchic theory of intelligence. In the foundation of the paper is the
question: To what extent can metacognitive thinking be encouraged through didactic
instruction? The goal was to explore the connection between didactic instruction and
metacognitive ability. The assumption is that metacognitive abilities can be prompt
by certain instructions, and that all of this influences problem solving.
The research has an explorative character, therefore the sample was adequate
(purposeful), and it consisted of 102 students at the Novi Sad Universitywith high
intellectual potentials. The predictive variables were: intellectual ability,
metacognitive ability and didactic instruction; while the criteria variable was the
success rate in problem solving. Control variables were: success, gender and
creativity. The research method refers to the systematic non-experimental
observation. Purposeful variable change was not done, but statistical replacements
for experimental control were. The used instruments were:
- DOMINO test D-48, mostly saturated with the G-factor (although the factor
analysis found that the inter-correlation was insignificant — each task
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explains a specific part of the variance), well differentiated above average,
nonverbal perceptive material;

- DAT - battery; calculating test; understanding the spatial relation,
perception of mechanical relation, speed and correctness, understanding the
relation among surfaces;

- TRL (link understanding test);

- Urban-Jelenov creativity test;

- Problem tasks and

- Self-observation protocol.

Significant findings refer to: with a regressive analysis findings were reached that
metacognitive components explain about 23% of variance scores, intellectual ability
(D-48) an additional 15%, gender contribution to success 3.2%, while the
contribution of creative reactions was not statistically significant. Although the
importance of the connection between creative ability and problem solving is
statistically confirmed, it is lost in the regressive analysis. It was probably
submerged in intellectual activity. This highlights the role of other factors in
problem solving, which encourages thinking about the organization of different
behavior tendencies in which metacognition, as self-awareness has a significant, but
not autonomous place and helps in the genesis of the whole psychological, and not
only cognitive personal development.

Keywords: gifted, metacognition, didactic culture.

Anpujan boxun
Bucoxka mkona cTpyKOBHHX CTyIHja 3a BacmuTaue ,,Muxammo [lanos” y Bpomry
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IHOJAM U TEOPUJCKHU MOJEJIX KOMIIETEHIHUJE Y
HHCHUXOJOI'nJU U b UXOBE UMIIVIMKALIMJE 3A PAJI CA
JAPOBUTHUMA

Peu ,,kommeTeHIMja” 1aHAC BEOMa YECTO KOPUCTE CTPYUYHALM 3a NCHXOJIOTH]Y H
CpOJIHE IMCUMIUIMHE, a HEPEeTKO Cce MOXEe YyTH M y CBaKOJHOM TOBOPY
0o0pa3oBaHHjuX NOjefuHana. MelyTuM, Kako W3 HCKa3a CTpy4mhaka, Tako U M3
roBopa 00pa3oBaHUjHX MOjeANHALA, MOXKE CE 3aKJbYUHTH Ja CE M0jaM KOMIIETECHIH]je
BEOMa pa3IMYMTO cXBaTa M 0OMYHO Onmxe He oapelyje, MITO je HOBENO 0 3HATHE
mojMoBHe 30pke. 300r TOra ce y OBOM pajy Hajmpe CKUIUpa ymorpeba TepMHHA
,.komrereHuja”’ y mcuxonoruju on Pobepra Bajra (Robert W. White) kpajem
nenecernx u Jejsuna Mexmmnarna (David McClelland) moueTkoM cemaMieceTHx,
no ®panna Bajuepra (Franz E. Weinert) xpajem neBeneceTux U ayTopa JaHANTEHIX
Mel)yHapomgHUX YHOpeOHHX CTyAWja MIKOoJCKOr mocturHyha (anp. Melhynapoaan
mporpam IpoleHe yaeHnukux nocturayha / PISA/, xoju ce ox 2001. rox. cipoBoan
u 'y Cpbuju). ¥ tum cryamjama mocturayha ce cxBartajy ka0 MaHU(eCTaIlje HEKIX
cnenn()UIHAX KOMIIETCHIINja ¥, YCJIe] BeJIHKOT MyOIHIUTeTa KOjH UM Ce Jaje, OHE
Cy Y BEJIHKO] MepH AONpPHHENE NaHAIIKOj IMOMYJapHOCTH IOjMa KOMIIETEHIH]E.
Bynyhu na ce y moMmeHyTHM cTyaujama mocTuriyha ydeHuka npouemyjy mnomohy
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CTaHIapAM30BaHUX TECTOBA KOjH CE pa3BHjajy monaszehu of oapeleHnx TeopwHjcKmx
MoJesla KOMIETeHIHja, Clieqd KPUTHYKU [IPUKa3 HajBaXHHjUX Mojeia Te Bpcre. Y
3aBpIIHOM [ICJIy paja pa3Marpajy ce HEeKe BaKHe MMIUIMKAIMje MojMa M MOjela
KOMIICTCHIIM]E 3a OHE KOjU ce OaBe JapOBUTUMA.

Kibyune peuym: KOMIETEHIMja, TEOPHjCKM MOJIEIM KOMIIETEHIMja, JapOBUTOCT,
00pa3oBame TapOBUTHX.

Adrijan Bozin
Preschool Teacher Training College "Mihailo Palov", Vrsac

THE CONCEPT AND THEORETICAL MODELS OF COMPETENCE IN
PSYCHOLOGY AND SOME OF THEIR IMPLICATIONS FOR WORKING
WITH THE GIFTED

The word “competence” is very often used today by psychologists and professionals
from related disciplines, and frequently can be heard from more educated
individuals in their daily communication. However, from the statements of experts
as well as from the speech of the more educated, one can infer that the concept of
competence is quite differently conceived and usually not definied, a situation
resulting in a considerable conceptual confusion. For that reason, the use of the term
~competence* in psychology, starting with Robert W. White in the late fifties and
David McClelland at the beginning of seventies to Franz E. Weinert in the late
nineties to the authors of contemporary international comparative studies of
scholastic achievements (e.g. PISA also conducted in Serbia since 2001) is outlined.
In those studies, achievements are conceived as manifestations of some specific
competences and, because of the great publicity given to them, they largely
contributed to the current popularity of the concept of competence. Taking into
account the fact that in the mentioned studies student achievements are assessed by
standardized tests developed from certain theoretical models of competencies, the
most influential of these models are then presented. In the final part of the paper,
some important implications of the concept and models of competence for working
with the gifted are considered.

Keywords: competence, theoretical models of competence, giftedness, education of
the gifted.
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YJOI'A HACTABHUKA Y HIOJACTHIHABY PA3ZBOJA JAPOBUTHUX
YYEHUKA

VY caBpeMeHOM ,JpYIUITBY 3Hawka yIOra HACTaBHUKA je¢ BeOMa CIIOXKEHa |
OuHaMu4yHa. HacrtaBHUK u3BpIuaBa OpojHe, pasHOBPCHE, MeljycoOHO moBe3aHe
¢yaknmje. Y cBakoj QYHKIMH je YTHIAj) Ha pPa3BOj yUCHHWKA (MHTEICKTYAJHHU,
paIH¥, TEXHWYKH, MOPAJHH, CCTETCKH, CKOJOWIKH...). [IpuroM Mopa mocrojatu
qudepeHIMpal NPUCTYNl YYEHHIMMA Yy 3aBHCHOCTH O] HbHXOBHUX CIHOCOOHOCTH.
IloceOHy rpynanvjy TakBUX y4YCHHKAa YHMHE TAPOBUTH. Y TOJACTHUIAEKY HHXOBOT
pa3Boja, yjora u o0aBe3a HacTaBHUKA je Ja y (BaH)HACTaBHUM aKTHBHOCTHUMA Ca
BUMa [pOHANA3W W NpUMEmyje oxaroBapajyhe oOnuke, Meroae M CpeacTBa
BacCIMTHO-00Pa30BHOT paja.

K'by4uHe peun: HaCTaBHHK, Pa3B0j, JapOBUTH YYCHHIH, BACIIUTHO-OOPAa30BHU Pasl.

Gordana Budimir-Ninkovic, PhD

Faculty of Pedagogical Sciences of the University of Kragujevac, Jagodina
Aleksandar Jankovic, PhD

University in Novi Sad, Faculty of Sombor

TEACHERS’ ROLE IN ENCOURAGING DEVELOPMENT OF GIFTED
STUDENTS

In the modern world of knowledge, teachers’ role is very complex and dynamic.
Teachers perform numerous, various, mutually connected functions. Each function
has its own influence on students’ development (intellectual, working, technical,
moral, esthetical, ecological). Therefore, there has to be a differentiated approach to
students depending on their abilities. Special group of those students are gifted.
While encouraging their development, it is teachers’ role and responsibility to use
(extra) curricular activities with them, find and implement methods and materials
used in educational work.

Keywords: teacher, development, gifted students, educational work.
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INOVACIJSKI MODELI SAVREMENE NASTAVE KAO PODSTICA]J
RAZVOJA DAROVITOSTI - OPCIJA ILI NEOPHODNOST

U savremenoj nastavnoj praksi sve su izraZenije tendencije ka usavrSavanju i
modernizaciji vaspitno-obrazovnog procesa. Zahvaljuju¢i jedinstvenim nacelima
informacijske i upravljacke prirode, moderna kibernetika u savremenoj muzickoj
pedagogiji ¢ini napore u pravcu povezivanja novih saznanja i podsticanja i
razvijanja muzickog sluha, kao preduslova za uspeh u oblasti muzickog
obrazovanja. Medutim, primenjenom kibernetickom pedagogijom ne reSavaju se
delikatna pitanja funkcionalne nastave u oblasti muzi¢ke pedagogije, pa je u tome
donekle i njena manjkavost i ograni¢enost. Razvijanje i negovanje muzickog sluha
ne moZe se svesti na sistem, kao $to je to slu¢aj u tehnici. Ovaj rad ima za cilj da
pruzi uvid u neke od relevantnih istraZivanja koja se bave implementacijom
kibernetickih modela u okviru muzicke pedagogije i koncepcijom povezivanja
muzicko-kibernetickih saznanja i pedagoskih metoda, sa osvrtom na primere iz
pozitivne tradicionalne prakse.

Klju¢ne reci: muzicki sluh, savremena nastava, inovativni modeli, kibernetika.

Jelena Cvetkovic, PhD

Faculty of Arts, University of Arts in Nis
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THE CONTEMPORARY TEACHING INNOVATIVE MODELS AS A
STIMULUS FOR DEVELOPMENT OF TALENT - A NECESSITY OR AN
OPTION

In contemporary educational practice, an increasing tendency toward improvement
and modernization of the educational process can be noticed. Modern cybernetics in
the contemporary music pedagogy field makes great efforts in linking new
knowledge and encouraging the development of auditory sense, as prerequisite for
success in the field of musical education. However, delicate issues of functional
teaching in the field of music pedagogy cannot be resolved with applied cybernetic
pedagogy, thus indicating its flaws and limitations. Broadly speaking, the
development and the nurturing of auditory sense cannot be narrowed down to a
system, as is the case in technology. This paper aims to provide insight into some of
the most relevant researches that have dealt with the implementation of cybernetic
models within musical pedagogy as well as to look back and emphasize some of the
most prominent concepts from the traditional practice that deal with linking music
with cybernetics.
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Key words: auditory sense (pitch), contemporary educational practice, innovative
designs, cybernetics.

Ap Mupxo Hdejuh

VYuuresscku paxynret y beorpany
mirko.dejic@uf.bg.ac.rs

Jp Aaexcanapa Muxajnosuh
@DakynTeT NeAaromKuxX Hayka y JaroauHu
aleksandra.mihajlovic @ gmai.com

JAPOBUTOCT U CABPEMEHHU TPEHAOBH Y HACTABH
MATEMATHKE

JlapoBUTH U KpPEaTUBHU MOjEIMHIM TMPEACTaBbajy BakaH (aKToOp APYLITBEHOT
pa3Boja, Tako Ja APYLITBO KOje ,,Kouu~ pa3Boj JApPOBUTOCTU U KPEATUBHOCTH HOBUX
reHepalyja 3ampaBo YCIopaBa CBOj CONCTBEHH pa3Boj. CBe OBO CTaBjba Mpes
HACTABHUKE M YYCHHKE HOBE 3aXTE€BE M YJIOTe KOjU MoOpajy OMTH y CKiIagy ca
CaBpEeMEHHMM JPYIITBCHHM IIpoMeHama. JaBba ce morpeba 3a yBohemeM
WHOBAaTHBHHUX MOJeJla y HACTaBY, YHjU je IIMJb CTaBJ/halkhE YUCHHKA Y IOJIOXKA]
aKTUBHOT Cy0jeKTa, HMCTpa)kuBaya, capagHHKa, jeQHOT OJ KpeaTtopa HACTaBHOT
mpoiieca ¥ KOPUCHUKA Hajpa3HOBPCHUjUX U3BOpa uHPopmanuja. [{uss Hamer pana je
NPUKAa3MBalbe HEKUX CABPEMEHHX TPEHIOBA Yy HACTABH MaTEMAaTHKE y CBETY ca
acIekTa MOJCTHUIIAA U Pa3BHjamba JAPOBUTOCTH U KPEATUBHOCTH YUEHHKA.

Kiby4He peun: JapoBUTH, HACTABA MATEMATHKE, MHOBATUBHK HACTABHU MOJICITH.
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GIFTEDNESS AND CONTEMPORARY TRENDS IN MATHEMATICS
TEACHING

Gifted and creative individuals are important factors of the development of every
society. Therefore the society that does not support the development of giftedness
and creativity of new generations actually slows down its own development. All this
puts in front of teachers and students new demands and roles that need to be in line
with changes in the modern world. As a result of those needs some innovative
teaching models are introduced. The role of implementing these models is placing
students into the position of active subjects and researchers, collaborators, creators
of the teaching process themselves and users of diverse sources of information. The
main goal of our paper is to present some contemporary trends and approaches in the
mathematics teaching in the world from the aspect of encouraging and fostering the
giftedness and creativity of students.

Keywords: giftedness, mathematics teaching, innovative teaching approaches.
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TEMATUKA IINCMEHHUX 3AJTATAKA KAO HTHAUKATOP
JUJAKTHUYKE KYJTYPE HIKOJIE

VY 0oBOM pasy JOHOCHMO pe3yJiTaTe MCTpaKUBama CIPOBEICHOT ca IIMJBEM Ja Ce
carie[iajy CTaBOBH YUYCHHKA CPENbUX IMKOJAa O TEMATHIM MHCMEHHX 3aaTaka.
Iomm cMO on XWIOTE3e Ja je OJHOC YYCHHKA MpeMa TemMaMa Ha Koje IMHILY
3BaHUYHE MMUCMEHE 3a1aTKE BaXKaH WHAUKATOP Biajaajyhe AUIaKTHUKE KyIType Kaaa
je ped o HacTaBM KYNIType M3paxkaBama y cpeamuM mikonama. Ox 77 marypaHaTa
rEMHa3Mje U 25 y4ecHUKA OMIITHHCKOT TAKMUYCHA U3 MMO3HABAA CPIICKOT je3uKa U
jesmuke kynrype jyHa 2013. 3axTeBamm cMO Ja BpedHyjy 115 Tema y aHKeTHOM
ynuTHUKY. Pe3ynTatd ucTpaxkuBama Mokasainu cy Aa: (GopMmynamuje U TeKHUIITA
TeMa HUCY YCMEPEHH Ka yYCHHUKY, Beh Cy CauMIbeHH TaKO Ja CIIy)Ke Kao MPHUHY/Ia 33
caBialjuBare HACTABHOT TPajJNBa; TEME HE MOJCTHYY Y JOBOJFHO] MEPH KPUTHUKO
MUIIJBEHE Ka0 00€JIeKje MHTCICKTYaaHe ayTOHOMHjE NAPOBUTHX; Y AUIAKTHUKO]
KyITYpU Cpeime INKOJEe BiIaja KaJla je ped O OBOM CErMEHTy HacTaBe
TpaAMIHOHAIN3aM, TOBPUIHOCT W ayTOMaTH3aM, KOJUM Ce 3aHeMapyje YUeHHK,
MOTOTOBO OHAj KOjU MOKa3yje Behy 3auHTEpeCcOBAaHOCT U MMa 00Jha mocTUrHyha.
KibyyHe peud: CpPICKH je3WK, AUNAKTHYKA KyIATypa, Cpelrba IIKOJNa, TeMaTHKa
MUCMEHUX 33/1aTaKa.

Ivana Djordjev, MA
Preschool Teacher Training College "Mihailo Palov", Vrsac

THE SUBJECTS OF ESSYS AS AN INDICATOR OF DIDACTIC CULTURE
AT SCHOOL

Here in this work are the results of the search the opinion of the high school students
about the subjects of essays. We begin with the hypothesis that the relation of
students towards the subjects of official essays at high school is an important
indicator of main didactic culture in teaching the culture of literacy in writing at high
school. We wanted that 77 graduated high school students and 25 competitors at
municipal competition in Serbian language value 115 subjects of essays (the search
started on June 2013). We made a survey. The results showed that: the formulations,
the aspiration of subjects in essays are not directed towards the students (it is made
as an enforced way for learning literature); the subjects do not encourage enough the
critical opinion of the intellectual autonomy of talented students; in didactic culture
of high school are traditionalism, superficiality and automatism that neglect students
especial the one who shows more interests and has more results.

Keywords: Serbian language, didactic culture, high school, subjects of essays.
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KOJIM PUTEM U PODSTICANJU I NEGOVANJU RAZLICITO
DAROVITE DECE 1 MLADIH

Do sada je navefa paznja poklanjana visokim intelektualnim sposobnostima,
njihovom razvoju i usavrSavanju. Ove sposobnosti medutim nisu jedini talenat iako
su upletene u nizu drugih, razli¢itih talenata i njihovih osobenosti, kao Sto su:
likovne, muzicke, vajarstvo, podizanje fascinantnih dela (hramova i manastira,
pisanih i govornih dela, posebna vrsta umetnosti /teatar, balet/ i niz drugih).
Kako prepoznati to bogatstvo i razlicitosti; ko moZe, ili treba, da ih otkrije; vreme za
prepoznavanje tako raznovrsnih talenata koji se javljaju nekim posebnim redom
(verovatno urodenim) i manifestovanjem; gde sve to moze ili treba da se odvija.
U svetu, ali i u nas, postoje i danas, zavisno od brojnih uslova i mogucnosti.
Pomenuéemo najcesce:

- redovne 8kole sa odredenim programima za darovite;

- raznovrsne aktivnosti izvan Skole;

- Skole za darovitu decu;

- delovanjem posebnih centara za darovite.
Brojne su moguénosti zavisno od finansijskih, stru¢nih, kadrovskih i drugih.
Pitanja je mnogo. Medutim, glavno pitanje je orijentacija, prilaz u prepoznavanju
razlicitih i raznovrsnih talenata.
Nije dobro usmeravanje samo na intelektualne sposobnosti i njihovo usavrSavanje,
iako se ovakvo usmerenje najvise ,isplati”’ i pojedincu i drustvu. Zapostavljanje
drugih vrsta darovitosti osiromasuje ljude i druStvo i liSava ih mnogih lepota i
Zivotnih radosti. Isticanje samo intelektualno darovitih i njihovo ,.etiketiranje” nije
moralno (deca MENSE) jer se od njih oéekuje odredena korist. Zivot &oveka se ne
moZe svesti samo na rad, na unapredenje proizvodnje i profit. Covek ima potrebu za
razli¢itim talentima i njihovim manifestacijama i Zivotnim radostima.
Kljuéne refi: raznovrsne darovitosti, uo¢avanje darovitih, negovanje.

Bosiljka Djordjevic, PhD
Belgrade

WHICH WAY TOWARDS ENCOURAGING AND NURTURING
VARIOUSLY GIFTED CHILDREN AND YOUTH

Until now high intellectual ability, its development and perfection had been getting
the most attention. These abilities, however, are not the only talent even though they
are intertwined with many others, various talents and their characteristics, such as:
visual art, music, sculpture, creating fascinating works (temples and monasteries,
written and spoken works, special forms of art (ballet, theatre) and a plethora of
others).
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How to recognize this wealth and variety; who can, or should, discover them; when
do we recognize such diverse talents which develop in a specific order (probably
inborn) and manifestation; where can and should all of this take place.
In the world as well as in our country there still exist, depending on means. We will
mention the most common:

- public schools with programs for the gifted;

- avariety of activities outside of school;

- schools for gifted children;

- activity of special caters for the gifted;
Activities are numerous depending on financial, professional, personnel and other
conditions.
There are many questions. However, the main question is orientation, approach and
identification of various and diverse talents.
It is not good to only focus on intellectual abilities, even though these “pay off”
themost for both the individual and society. Neglecting other types of giftedness
impoverishes people, society and robs them of many beauties and joys of life.
Accentuating only the intellectually gifted and their “labeling” is not moral (children
of MENSA) because a certain gain is expected from them. The life of a person
cannot be limited to only work, developing production and making profit. People
have a need for different talents, their manifestations and life joy.
Keywords: various giftedness, identification of the gifted, nurturing.

Prof. dr Jovan Pordevic¢
SAO, Beograd

ZNACAJ INFORMATICKE NASTAVE, OBRAZOVANJA I UCENJA ZA
PODSTICANJE RAZVOJA DAROVITIH

U saopStenju o mogucénostima i znaaju informatike, tehnike i tehnologije u
savremenoj Skoli, autor obraduje probleme primene informacije u savremenom
obrazovanju, kao neodvojivog dela procesa informaciono-tehnickog drustva u
institucijama sistema obrazovanja i vaspitanja, zasnivanih na mikroprocesnoj tehnici
i informacionim produkcijama pedagosko-didaktickih tehnologija, koje se zasnivaju
na ovoj tehnici. Ukazuje se na znacaj ove primene kada su u pitanju daroviti u¢enici
(razli¢iti vidovi i oblici), njihove moguénosti, interesovanja i teznje.

Autor smatra da je neophodno imati u vidu da $kola i nastavnici ne smeju biti
podredeni tehnici i tehnologiji, ve¢ da pomognu ucenicima da shvate njihove
mogucénosti, prednosti, nedostatke, kako bi je koristili na najprikladniji nacin. Od
tehnike se ne moZe ocekivati viSe od onog Sto ona moZe da pruZi i omogudi, ali ni
manje od onog $to ona moze da pruZi.

Moguénosti informatizacije u okviru nastave i obrazovanja, kada su u pitanju
daroviti ucenici, nalaze se u Sirokom i efikasnom saznavanju, proSirivanju,
produbljivanju i sistematizovanju prethodno usvojenih znanja, a posebno usvajanju
novih znanja, samostalnosti ucenja, angazovanju i podsticanju razvoja misljenja,
reSavanju slozenih zadataka i problema, podsticanju kreativnosti i stvaralaStva,
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ostvarivanju raznih vidova socijalizacije koje se razlikuju u okviru raznih drustvenih
mreza.

Potrebno je nastojati da se oslobode potencijalne mogucnosti i sposobnosti ucenika,
koje se iskazuju u svakoj pozitivnoj reakciji za koju je pojedinac sposoban, u
dinami¢noj razmeni uticaja izmedu pojedinaca i njihove sredine. Najbolji pravac
koji se moZe zauzeti je da se ima optimisticki stav i shvatanje o postojanju razli¢itih
vidova sposobnosti kod svakog ucenika, da se na uCenike ne gleda kao na neSto
staticno i nepromenljivo, niti kao cilj koji se moZe i mora postiéi i ostvariti, ve¢ kao
nesto dinamic¢no, razvojno i promenljivo.

Kljuéne redi: informatika, u€enici, daroviti, humanizam, optimizam.

Jovan Djordjevic, PhD
SAO, Beograd

THE IMPORTANCE OF COMPUTER SCIENCE CLASSES AND
EDUCATION FOR ENCOURAGING THE DEVELOPMENT OF THE
GIFTED

In the statement of the possibilities and importance of computer science, engineering
and technology in contemporary schools, the author discusses the problem of
computer science application in contemporary education, as an inseparable part of
the information-technology society in the educational system institutions, founded
on micro processing technique and computer science production of pedagogical-
didactic technologies, which are founded on this technique. The importance of this
approach regarding gifted students (various types and forms), capability, interests
and intentions are indicated.

The author considers that it is essential for school and teachers to avoid becoming
enthralled with technology, but they should rather help the students understand its
abilities, advantages and disadvantages so as to use it in the most appropriate way.
One cannot expect from technology more than it can provide, nor less than it can
yield.

The possibilities incorporating computer science in the classroom and education can
offer, when gifted students are concerned, are the following: wide and efficient
information gathering, adeepened, widened and systemized previously acquired
knowledge, acquisition of new knowledge, independent learning, engaging and
encouraging thinking development, solving complicated task problems, encouraging
creativeness and creativity, realizing various forms of socialization in a legion of
social networks.

We need to unlock the students potential and abilities, which are expresses in every
positive reaction of which an individual iscapable, in a dynamic exchange of
influence among the individual and their environment. The best approach which can
be taken is for the individual to have a positive outlook and understanding of the
various types of student ability, not to view students as something static and
unchanging, nor as a goal which can and must be achieved, but rather as something
dynamic, developmental and changeable.

Keywords: computer science, pupils, the gifted, humanism, optimism.
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POUCEVANJE NADARJENIH UCENCEV O VISJIH PSIHICNIH
PROCESIH

Osvajanje vi§jih miselnih procesov predstavlja reSitev za trenutni vecji izziv talentov
in za pripravo sposobnejSih ucencev za tehnolosko dinami v prihodnosti.
Predstavljamo komponente visjih miselnih procesov: kontrola in spodbujanje
dolgorocnega delovnega spomina, avtomatizacija in regulacija hitrosti miselnih
procesov, fleksibilnost, odprtost za informacije, razvojne strategije poslusanja,
govorjenja, branja in pisanja, procesi povzemanja in razmisljanja, odloCanje o
uporabi metakognicije, pozitivni transfer, opis in utemeljevanje mentalnih procesov,
miselne predstave, samostojno uenje in uporaba viS§jih miselnih procesov za
vrednostno toleranco.

Kljuc¢ne besede: poucevanje nadarjenih u¢encev, miselni procesi.

Ivan Ferbezer, Associate professor
Slovenia

TEACHING GIFTED PUPILS IN HIGH THINKING PROCESSES

Acquiring high thinking processes seem to be the solution for greater challenge in
the present and for preparing able learners to the tehnological dynamic future. We
are presenting components of high thinking processes: control and enhancement of
long term memory and working memory, automatization and regulation of
processing speed, flexibility, openess to information, developing strategies of
listening, speaking, reading and writing, inference and reasoning proceses, decision
making using metacognition, positive transfer, description and justification of
mental processes, mental mape, idependet learner and using high thinking processes
for values like tolerance.

Keywords: Teaching gifted pupils, thinking processes.

B. C. I'narosieB
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MockBa

silvari@mail.ru

CMEHA IMPUOPUTETOB POCCUMNCKOMN BHEWIHEN MOJUTUKU U
C®EPA MMOAIOTOBKHU TBOPYECKHUX JINYHOCTEM

B cratbe paccmaTpuBaeTcs COBOKYIMHOCTh ONMXKANIINX, CPEJHECPOUHBIX U

OTAAJICHHBIX TOCHEACTBUNA JUIsl CpelHed U BbIcliedl mkojbl Poccun cMmeHsl
MPUOPUTETOB  MEKIYHAPOJHOTO COTpyIHUYECTBA. JlMOaKkTUKa Kak TeopHs
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OOydYeHHUs,  COOTBETCTBYIOIas  OTHUM  HM3MCHEHHSAM, OPHCHTHpYETCS  Ha
CIICIMPUIECKYI0  TPaHC(HOPMAILMIO  HANMOHANBHON  CHCTEMBI  0Opa3oBaHHMS.
AHanu3upylOTCs OTAEJbHBIE METOJbl IPENoJaBaHUsl M IMPHEMBl KOHTPOJIS,
anpobupyemblie cerofns. ONUCaHO TaKKe YCHJICHHE «BOCTOYHOTO BEKTOpa»
pa3BUTHsSL POCCUICKOTO 00pa3oBaHUsl C TOYKM 3pEHHsT OOLIMX IPHUHIMIOB €ro
(YHKIIMOHUPOBAHUSL.

KaroueBble cioBa: [lpuHununbl oOydyeHMs, MEXIYHApOJHOE COTPYIHHYECTBO,
poccuiickasi BHELIHSS TOJIMTHKA M HALIMOHAJIbHAsI cucTeMa 00pa3oBaHusl.

V. S. Glagolev
/MGIMO/
Moscow

CHANGING PRIORITIES OF RUSSIAN FOREIGN POLICY AND THE
FIELD OF TRAINING OF CREATIVE INDIVIDUALS

The article discusses a set of immediate, medium and long-term consequences of
changing priorities of international cooperation for Russian middle and high school.
Didactics as a theory of teaching, corresponding to these changes, focuses on a
specific transformation of the national education system. Individual teaching
methods and modern techniques of control are analyzed. Strengthening the "Eastern
vector" of Russian education from the point of view of the general principles of its
operation is also described.

Keywords: Principles of teaching, international cooperation, the Russian foreign
policy and national education system.

Vlad Glaveanu
Univerzitet u Alborgu, Danska
vlad @hum.aau.dk

KA RAZVIJANJU KULTURA KREATIVNOSTI U SKOLI

Danas postoji veliki jaz izmedu etosa kreativnosti i etosa moderne pedagogije. S
jedne strane, nastavnici teze ka tome da neguju kreativnost svojih ucenika, koja je u
prirodnoj vezi sa spontano$¢u, znatiZeljom i slobodnim istraZivanjem. S druge
strane, danaSnja pedagogija koja se zasniva na rezultatima usmerena je ka
standardizaciji i merenju. Kako da kreativno iskustvo cveta u okviru obrazovanja
koje se rukovodi za rezultatima i njihovim ,,validnim” i ,,pouzdanim” merenjem?
Sto je jo§ vaznije, kako je moguce ceniti kreativnu razli¢itost u okvirima kulture
istosti? Da bi se ovaj problem resio, treba razumeti koncept didakti¢ke kulture kao
dinami¢nu pojavu, koja je otvorena za transformaciju kroz interakciju izmedu
socijalnih aktera i materijalnih aranZmana. Kada se radi o kulturama, ne radi se samo
o normama i vrednostima; radi se, i to pre svega, o ljudima i mestima, kao i o
odnosima izmedu njih. OperiSuéi relacionom definicijom didakticke kulture mi
moZemo razumeti na koji nacin interakcije izmedu nastavnika i ucenika konstruisu
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znacenje i vrednost kreativnosti u ucionici. Ovo distribuirano razumevanje
kreativnosti (Glaveanu, 2014) ukazuje na ¢injenicu da nastavnici ili ucenici, uzeti
zasebno, ne bi trebalo da budu teZiSte istraZivanja kreativnosti. Konstruisanje kulture
kreativnosti u Skolama zavisi od razmena izmedu nastavnika i ucenika i njihovih
zajednickih napora da oblikuju didakti¢ku kulturu koja podrZava kreativno uenje i
kreativno poucavanje podjednako.

Klju¢ne reci: kreativnost, didakticka kultura kao dinami¢na pojava, nastavnici,
ucenici.

Vlad Gliveanu
Aalborg University, Denmark

TOWARDS DEVELOPING CULTURES OF CREATIVITY IN SCHOOL

There is a great divide today between the ethos of creativity and that of modern
pedagogy. On the one hand teachers aim to foster their students’ creativity which
naturally relates to spontaneity, curiosity, and free exploration. On the other hand
though the outcome-based pedagogy of today is focused on standardisation and
measurement. How can creative experience flourish within an education driven by
outcomes and their ‘valid’ and ‘reliable’ measurement? More importantly, how can
creative difference be appreciated within a culture of sameness? In order to address
this puzzle we need to understand the concept of didactic culture as a dynamic
phenomenon, open to transformation through the interaction between social actors
as well as material arrangements. Cultures are not only about norms and values; they
are also, and primarily, about people, places, and the relations between them. By
operating with a relational definition of didactic culture we can understand how
teachers and students’ interactions construct the meaning and value of creativity in
the classroom. This distributed understanding of creativity (Glaveanu, 2014) points
to the fact that teachers or students, taken separately, should not be the focus of
creativity research. Constructing a culture of creativity in school depends on the
exchanges between teachers and students and their joint efforts to shape a didactic
culture that fosters, equally, creative learning and creative teaching.

Key words: creativity, didactic culture as dynamnic phenomenon, students,
teachers.

Prof. dr Grozdanka Gojkov

Visoka skola strukovnih studija za vaspitace ,,Mihailo Palov”, VrSac,
Uciteljski fakultet Univerziteta u Beogradu
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DAROVITI U DIDAKTICKOJ KULTURI POSTMODERNE
U radu se koristi metoda teorijske analize kako bi se doSlo do odgovora na pitanja

znaCaja promene uloga sadZaja i odnosa za darovite. Promena uloga sadrzaja i
odnosa je stalna pretpostavka u procesu ucenja, a didaktika koja se zasniva na
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interakciji, odnosima u procesu ucenja i poucavanja je didaktika odnosa, jer
pretpostavlja da su odnosi odlucujuci za smisao i uspeh u ucenju, a kao predznak
ima klimu za ucenje koja pridaje poseban znacaj komunikativnoj kompetenciji,
uzajamnom razvoju i dobroj samopercepciji, samopoStovanju, sa jedne strane, a sa
druge strane, reciprocno postovanje za osnove u odnosima. U analizi se posmatra
znac¢aj medusobne interakcije i komunikacije kojima se stvara kultura meduljudske
atmosfere, koja za svako ucenje predstavlja okvir zahteva i napredovanja i koja
podrazumeva da, ako ovaj okvir ne uspe, tada zahtevi postaju nedostojni, a
napredovanja beznacajna.

Diskutuje se, takode, mesto darovitih u spoznaji da je moderno doba krhko, da
nestaje univerzalno stru¢no razumevanje, kao i sveopSti obavezujuéi kanal
vezivanja, da su svi nau¢ni predmeti pod tenzijama, sa pojavom interesa i modi,
opreénim diskursivnim razvojem i gubljenjem starih navika. Posmatra se Sta za
razvoj darovitosti znaCi Cinjenica da u predmetima postoji borba izmedu
udubljivanja u kontekst i povecanja kompleksnosti kao vece spremnosti da se obrati
paZnja na posledice, i to uprkos dominantnih izazova za kratkotrajnim uspehom i
brzom karijerom. Ovde nemamo samo povecanje broja nesigurnih puteva ispitivanja
i priznanje stalno nepotpunih, nesigurnih rezultata istraZivanja, i to samo ograni¢ene
mo¢i iskaza i predvidanja, nego i spoznaju da nauke nisu oslobodene od odnosa i
komunikacija, dakle da nije dovoljno da se legitimitet nauke traZi u ravni subjekat —
objekat. A iza ovoga je i pitanje racionalnosti modela u postmodernoj didaktici, po
kojoj je doslo do njihovog precenjivaja, jer su se u praksi tesko primenjivali,
izazivajuéi frustracije i zanemarivanje znacaja teorije i primat kognitivnog, zbog
prenaglasenosti sadrZajne strane u traganju za racionalnim obja$njenjima, odnosno
zanemarivanja odnosne strane.

Za didakti¢ku klimu koja bi podsticajno odgovarala darovitima znacajno je i pitanje
o jedinstvu didakticke racionalnosti, za koju postmoderna smatra da nestaje,
odnosno da se vezuje za pluralne predstave, mo¢, razlike u interesima, razlike u
sporazumevanju i nejedinstvene kontekste. Diskutuje se i stav da se racionalnost
raspada u pluralitet specificnih racionalnih konstrukcija (konstrukte), cija se
vijabilnost (prilagodavanja u svetu Zivljenja) tek u razli¢itim praksama dokazuje i
reflektuje, a na ovom mestu i propituje iz ugla uslova za ucenje darovtih.
Pokusavaju se, takode, sagledati implikacije stava postmoderne didaktike usmerene
na odnose sadrZane u slede¢im stavovima:

— Nijedan model ne odgovara za sve; nijedna analiza nije potpuna; nijedno uputstvo
za delovanje ne moZe se na duZe vreme predvideti u svom delovanju i uspehu. Ove
slabosti moraju sve didakticke pretpostavke da prihvate.

— Ovde postavljen iskaz: ,,Moraju sve da prihvate” — da li je sada to univerzalna
istina? Sta onda znadi tvrdnja da je istina relativna u pogledu zajednica i kulture
vremena, ali i u zavisnosti od uspeha ili neuspeha. Pitanje je da li iz ovoga ugla ne bi
trebalo i ovaj iskaz da se smatra relativnom tvrdnjom. A, pitanje je da li bi didaktika
u postmoderi sebe trebalo da vidi u kulturnom kontekstu sadasSnjosti, i tako da se
reflektuje, i da li je ve¢ samo to relativizacija. Ovo menja izabranu polaznu poziciju:
univerzalisticki zahtevi ne uspevaju nakon izvesnog vremena, ¢ime postmoderna
pokazuje naSe znanje i ponaSanje u komplikovanim kontekstima: pluralisticno,
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protivure¢no, nepregledno, ambivalentno. Sta ovo znadi za razvoj darovitosti i ima
1i, i u kojim oblastima znanja konsenzusa, pravila koja se ne diskutuju.

ZakljuCak bi mogao i¢i u pravcu konstatacije da se pregledom savremene
postmoderne  scene i procene argumenata za  nefundamentalisticko,
antiesencijalisticko miSljenje, koje stoji u osnovi didaktike usmerene na odnose,
moZemo sloZiti sa misljenjem Ri¢arda Rortija (Richard Rorty) koji smatra da
stojimo na raskrS¢u dva puta. Jedan je put DZ. Djuija (John Dewey), sa njegovom
liberalnom socijalnom nadom; drugi je put T. Svandta (Thomas A. Schwandt), koji
istie da je za njega nemoguée nac¢i neku utehu u interpretativizmu koji se
degeneriSe u nihilizam, u kome se bavimo beskrajnim praznim dekonstrukcijama i
osporavamo postojanje socijalnog porekla i naSih samih bica.

Kljuéne redi: daroviti, didakticka kultura postmoderne.

Grozdanka Gojkov, PhD
Preschool Teacher Training College "Mihailo Palov", Vrsac,
Teacher Training Faculty, Belgrade, Teaching Department Vrsac

GIFTED IN THE POSTMODERN DIDACTIC CULTURE

In this paper the theoretical analysis was used so as to reach an answer to the
question — what is the importance of the role change of content and relations for the
gifted? The role change of content and relations is an omnipresent assumption in the
learning process, and a didactics which is based on interaction, relations in the
process of learning and research is didactics of relations. This didactics as a
precursor has a learning climate which gives special importance to communicative
competence, mutual development and good self-perception, on the one hand self-
respect and on the other reciprocal respect for foundations and relations. In the
analysis we view the importance of interaction and communication with which the
culture of interpersonal atmosphere is created. It represents the demand and
development frame for learning and it indicates that if this frame does not succeed
the demands become inconsistent and development meaningless.

We also discuss the place of the gifted in the fragile modern age, in which universal
professional understanding is disappearing, as well as the general bounding channel
of connecting, all scientific subjects are under tension, with the appearance of power
interests, opposing discursive development and the loss of old habits. We explore
how the development of the gifted is influenced by the fact that in subjects there
exists a battle between going deeper into the context and increasing complexity as a
better readiness to pay attention to the consequences, and all of this despite the
dominant challenges for short-term success and a fast career. Here we do not have
only the increase in the number of insecure research ways and constantly
incomplete, unreliable research results, but also the realization that the sciences are
not released from the relation and communication, i.e. that it is not enough to search
for the legitimacy of science in the subject-object plane. From this arises the
question of model rationality in postmodern didactics, according to which an
overestimation occurred, because in practice the application was difficult, and
produced frustration and the neglect of theory importance and cognitive theory
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primacy, because of the saturation of the content and search for a rational
explanation, i.e. the neglect of the relation side.

For a didactic climate which would potentially be suitable for the gifted the issue of
unity of the didactic reality is important. Postmodernism considers that it is
disappearing, i.e. that it is merging with plural representations, power, differences in
interests, differences in communication and separate contexts. We also discuss the
view that rationality is crumbling into the plurality of specific rational constructions,
whose viability (adaptations to the living world) is proven and reflected only in
various practical work, here questioned from the perspective of conditions for
teaching the gifted. We also try to explore the implications of the world of
postmodern didactics on the following statements:

- There does not exist a model which would fit everyone; no analysis is
complete; the application and success during a longer period of time of an
instruction cannot be predicted. All didactic assumptions must accept these
weaknesses.

- The statement “They must accept everything” presented here. Is this now
the universal truth? What is, than, the meaning of the statement that truth is
relevant in the view of the community and culture of the time, but also
depending on the success or failure. It is also a question whether this
statement should be considered relevant. Should postmodern didactics see
itself in the cultural context of the contemporary time, and in that way be
reflected, or is that already relativization. This changes the chosen starting
position: universal demands after a certain time stop functioning, with
which the postmodernism shows our knowledge and in complicated
contexts: pluralistic, contradictory, unclear, ambivalent. What does this
mean for the development of giftedness and does it have, and in which
areas of knowledge consensus, rules which are not discussed.

The conclusion could go in the direction of the deduction that with the overview of
the contemporary postmodern scene and the evaluation of augments for non-
fundamental, anti-essentialist thought, which is in the foundation of didactics
directed towards relations, we can agree with the opinion of Richard Rorty who
thinks that we are at a crossroads. One road is Dewey, with his liberal social hope;
the other road is Shvandat, who states that he cannot find hope in interpretation
which degenerated itself into nihilism, in which we spend our time on endless
pointless deconstructions and dispute the existence of our origin and ourselves.
Keywords: gifted, learning culture, postmodern.
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TEOPUCKHU ITPUCTAII HA IIOTTUKHYBAIBE HA HAJAPEHUTE "
TAJIEHTUPAHUTE BO CEMEJCTBOTO OJ ACIIEKT HA
JAJAKTHYKATA KYJTYPA HA IPEAYYWINIIHUTE HHCTUTYIIUN

Ponurenute npercraByBaaT KpyLujalHa TapreT Ipyla 3a paHa uaeHTH(UKanuja Ha
HaJapeHoCTa W TalleHTHpaHocTa. Kako eknepTu Bo pa3BOjOT Ha HMBHHTE JeLa THE
0oOMYHO ce HajooOpHMOT W3BOp Ha WHPOPMANWUU 32 KOHKPETHUTE pPa3BOjHU
KapaKTepUCTHKH, HHTEPECHTE KOW C€ HCTAKHYBAaT WM DPaHHTEC TAJCHTH. 3a
uneHTH(UKALMja Ha ClieNU(QHUYHITe WHTEpeCd Ha HUBHUTE Jiela M IOTSHLH]jaiH,
KaKo U TPEYKUTE BO HUBHUOT Pa3Boj BO NaJIeH MOMEHT, pOAUTENHTe Tpeda aa ouaar
HOAJPKAHU O] BOCIUTYBAaYHUTE U CIICLHUjaTHO 00yueHH rncuxoso3u. OBue excrepTu
MMaaT 3Haelke 3a JUHAMHMKaTa Ha pPa3BOJHUTE TPAEKTOPUU Ha NPENyYHIHIIHUOT
MEepHOJl U Ce BO MOXHOCT Ja MICHTH(HKYBaaT pa3BOjJHU MOXKHOCTH KOPHUCTEjKU
BJIM/IHU NIPOLIEYPH U TEPLENTUBHA aHAMHE3HU. 3a MOATOTOBKA HA MCHXOJIO3UTE 32
paHa uaeHTH(UKAlK]ja HA TAICHTUPAHOCTa M HaJapeHoCcTa OlpaBlaHa € noTpedara
3a BrpajyBakbe Ha TOa IPAIIAKBETO CHCTEMAaTCKM BO HHUBHATa 0a3WyHa,
KOHTHHYHpaHa W HampeaHa oOyka. OGykaTa U COBETYBamETO Ha PONUTENUTE Tpeba
Ja Oupe TMOIIPXKAHO O COBETONABHHU LCHTPH BO MPEAYYHIMIIHHTE WHCTHTYLIMU
ynn opTQonja 3a paHa uneHTu(uKanuja Tpeda ga coapKaT BakKBH aKTUBHOCTH: J1a
¥ HHGOPMHUpaaT POAUTEIUTE 32 HUBHATA YJIOTa U OATOBOPHOCT KaKO KaTalH3aTOpH
Ha Pa3BOjOT HA HAJapEHOCTA U TAJICHTUPAHOCTa Ha HUBHUTE JIeNa U Jla CTUMYJIpaat
co3/aBamke INpHjaTHA CEMEjHA CpeAMHA 3a KCTOTO, Ja HWHHIMPAaT KypCeBU U
AKTHBHOCTH 32 MPEIYYWIMIIHUTE Jiella ¥ JAa JAUCTPUOYyUpaar MOHYAW OA JAPYTH
MOHYAyBayH, Aa BOCIOCTaBAT KOHTAKTH IOMEly POAMTENUTE M EKCHEePTUTE W
nomery poIUTENNTe UCTOMUCICHHUIM W/WIM Aelara, na ce 3ajakHaT 0Opa3oBHUTE
acrupalyy 1 CIIOCOOHOCTH Ha POAUTEINTE CO TIOHUCKO HUBO Ha 00pa3oBaHME.

Knyuynu 300poBH: HagapeHu, TaJCHTUPAHHU, POJUTEIH, paHa UICHTHKHKALK]a.

Biljana Gramatkovski
Kliment Ohridski University / Faculty Bitola
Macedonia

THEORETICAL APPROACH TO FOSTERING GIFTED AND TALENTED
IN THE FAMILY IN TERMS OF DIDACTIC CULTURE OF THE
PRESCHOOL INSTITUTIONS

Parents represent a crucial target group for measures of early talent identification
and nurturing. As experts in their child’s development, they are usually the best
source of information on particular developmental characteristics, salient interests,
or early talents. To identify their child’s specific interests and potentials as well as
obstacles to its development at a given point in time, parents should be supported by
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educationalists and specifically trained psychologists. These experts have
knowledge about the dynamics of developmental trajectories at preschool age and
are able to identify developmental opportunities using valid test procedures and
perceptive anamneses. To prepare psychologists for (early) giftedness and talent
identification, it is warranted to embed the issue systematically into their basic,
continued, and advanced training. Parent training and counseling should be
supported by counseling centers, whose portfolios on early talent promotion should
cover activities like the following: to inform parents about their role and
responsibilities as catalyzers of their children’s development and talents, and to
stimulate the creation of a talent-friendly home environment; to initiate courses and
activities for preschoolers and to distribute offers from other providers; to organize
parent trainings; to establish contact between parents and experts and between like-
minded parents and/or children; to strengthen educational aspirations and parenting
skills of parents with low educational attainment.

Keywords: gifted, talented, parents, early identification.
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PROFESIONALNE KOMPETENCIJE VASPITACA
ZA RAD SA DAROVITOM DECOM

TeZnja za profesionalnom pripremom vaspitaca za rad sa darovitom decom namece
potrebu razvijanja razli¢itih kompetencija usmerenih na podsticanje individualnog
razvoja deteta i uvazavanje njegovih sposobnosti i sklonosti. S obzirom na to od
vaspitaca se ocekuje da budu otvoreni za inovacije i razvijanje novih uloga kroz
obrazovanje. Cilj naSeg istraZivanja bio je da utvrdimo na koje nacine vaspitaci
opazaju sopstvene profesionalne kompetencije za rad sa darovitom decom i na koje
prepreke nailaze u svom radu. Uzorak istraZivanja je prigodan i Cine ga 103
vaspitaca iz predskolskih ustanova u Srbiji. U istraZivanju je primenjen upitnik koji
je sadrZao pitanja otvorenog tipa. Na prikupljenom materijalu uradena je
kvalitativna tematska analiza. Rezultati istraZivanja pokazuju da veéina vaspitaca
(75%) opaza sebe kao delimi¢no kompetentne za rad sa darovitom decom §to
zahteva izvesne promene u sisitemu inicijalnog obrazovanja vaspitaca i njihovog
profesionalnog razvoja.

Kljucéne reci: profesionalni razvoj, profesionalne kompetencije, predskolska
ustanova, vaspitac, darovito dete.
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PROFESSIONAL COMPETENCES OF PRESCHOOL TEACHERS
FOR THE WORK WITH GIFTED CHILDREN

The aspiration for professional preparation of preschool teachers for the work with
gifted children imposes the need to develop different competences for stimulating
child’s individual development and respecting its abilities and affinities, especially
because preschool teachers are expected to be open to innovations and development
of new roles through education. The aim of our study was to establish in what way
preschool teachers perceive their own professional competences for the work with
gifted children and what obstacles they experience in their work. The sample size
was adequate and included 103 teachers from preschool institutions in Serbia. The
qualitative thematic analysis was used to analyse the collected data. The results of
this study showed that majority of preschool teachers (75%) perceive themselves as
partially competent for the work with gifted children, which requires certain changes
in initial education of preschool teachers and their professional development.
Keywords: professional development, professional competences, preschool
institution, preschool teacher, gifted children.

Dr Bisera Jevtié, vanredni profesor
Filozofski fakultet Univerziteta u Nisu
Departman za pedagogiju
bisera@vaspks.edu.rs
bisera.jevtic@filfak.ni.ac.rs

DAROVITI - ZRTVE VERBALNOG NASILJA U SKOLSKOJ KULTURI

Sa prihvatanjem inkluzije Skola podsti¢e razliCitosti i pruza priliku da svako dete
bude ravnopravno sa ostalom decom a istovremeno individua za sebe. Sa ciljem da
se ukaZe na relevantnost proucavanja problema vr$njackog nasilja, problem naseg
teorijsko kvalitativnog istraZivanja predstavlja teorijsku postavku verbalnog
vr$njackog nasilja nad darovitom decom. Zanimljivo istraZivacko pitanje koje je u
fokusu naseg proucavanja jeste: Da 1li su grupe pokretaci verbalnog vr$njackog
nasilja nad darovitima, ili je pojedinac kao deo drustvene grupe dovoljan za izazov
koji sa sobom nosi velike posledice? Razli¢ita polaziSta daju razli¢ite odgovore.
Etiketiranje dece je obi¢no prateca posledica identifikacije darovite dece. Manja
grupa dece okarakterisana kao ’darovita’ moZe stvoriti otpor prema razli€itosti kod
vecéine koja ne spade u etiketiranu grupu. Takvo etiketiranje darovitih moZe dovesti
do socijalne izolacije darovitog vr$njaka. Ustanovili smo da verbalno vrS$njacko
nasilje nad darovitom decom nije vezano isklju¢ivo za visoka akademska
postignuéa, ve¢ i za pojedine osobine li¢nosti. Osim toga, u ovom teorijskom
istraZivanju, autor otkriva prioritetne reakcije darovitih na nasilno ponaSanje
vr$njaka.
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Rad nudi nove spoznaje o verbalnom nasilju, samoefikasnosti i samopoStovanju
darovitih ucenika, te daje nekoliko tema za nova istrazivanja.

Klju¢ne reci: verbalno vrSnjacko nasilje, socijalna isklju¢enost, akademsko
postignuée, daroviti ucenici.

Bisera Jevtic, PhD
Nis University, Philosophical Faculty

THE GIFTED - VICTIMS OF VERBAL BULLYING
IN SCHOOL CULTURE

With the acceptance of the inclusion school encourages diversity and provides an
opportunity for every child to be on an equal footing with other children and while
individuals for myself. In order to point out the relevance of studying the problem
of bullying, is the problem of our theoretical qualitative research represents the
theoretical setting of verbal bullying behavior of gifted children. An interesting
research question, which is the focus of our study is: Are the drivers of verbal peer
group violence against an individual or gifted as part of a social group is sufficient
for the challenge that carries significant implications? Different starting points give
different answers. Labeling children is usually associated consequences of
identifying gifted children. A small group of children described as "gifted" can
create resistance to the differences in the majority of which do not belong to the
group. Such labeling gifted can lead to social isolation gifted peers. We found that
verbal bullying of gifted children is not tied exclusively to high academic
achievement, but also for certain personality traits. In addition, in this theoretical
study, the author reveals the priority response to violent behavior gifted peers. This
paper provides new insights into verbal violence, self-efficacy and self-esteem of
gifted children and provides a number of topics for new research.

Keywords: Verbal bullying, social exclusion, academic achievement, gifted
children.
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NHO®OPMAIIMOHO-KOMYHUKALHUOHE TEXHOJIOTHUJE (ICT) ¥
BEPCKOJ HACTABHU U JTAPOBUTH

Jeun cy maHac AocTymHa HajpasznuuuTdja mocturiyha u tpengoBu 21. Beka —
teneBusuja, JIBJl ¢hunMoBu (01 KOjUX Cy MHOTH Ca PEITUTHO3HOM CaJpPKUHOM H
MOPYKOM ), pa3HOPa3HU MY3HYKH MPABIH U MOKpeTH (Mel)y kojuma 1yxoBHA My3HKa
KPO3 OMJIAJIMHCKE U [PKBEHE XOPOBE 3ay3MMa BKHO MECTO y JAPYIITBY U KYIATYpH),
KOMIIjyTepH, WIpPUIle, HHTEPHET... Y OrPOMHOM Opojy TPUCYTHHX Meadja |
Pa3sHOBPCHUX Ca/ipKaja, Miaaau Kpo3 HH(OPMAIIMOHO-KOMYHHKAIIMOHE TEXHOIOTH]e
pa3BHjajy CBOjY JapOBUTOCT, U y CKJIIAJy Ca FOM IIPEMO3HA]y, Ma U Pa3iIuKyjy 100po
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O] JIoIlIeT, KOPUCHO o mteTHor. CTUde ce yTUCaK Jia je U Mope] cBera JOCTYITHOT,
JIeTe Kao MJamocT JbyACKor Owha HajTiuamHMje W HajKeAHUje >KUBOTA, JbYOaBH,
3HaWa, PaJ0CTH, a TO 3HAYM Ja j¢ HajIJaJHuje U HajxenHuje bora, jep cy KuBOT,
Jby0aB, 3HaWe, PajoCT, ma U JapoBHUTOCT, oa bora, y Bory u ca borom. 3ato je
T'ocnog Xpuctoc u pekao , Ilycture femy, u He OpaHUTE UM Ja Josia3e K MeHu, jep
je takBux LlapcTBo Hebecko. 3ancra Bam kaxem: Koju He npumu LlapctBo boxuje
kao nere, nehe yhu y Hera” (Mt.19,14; Mk.10,15). Bepcka HacraBa je maHac
NPUCYTHA W MOTpeOHa y HAIIMM WIKOJaMa pPEeJOBHO, YPEIAHO, CUCTEMATCKH, Kao
peIOBaH HACTaBHU MPEIMET, Ca CBOM 030MJbHOINNY akaJeMCKe HacTaBe, CTPy4YHe
crpeMe, JUAAKTHYKE M IEeJarollike KyJIType BEepOydYHTesba, y3 KBaIH()HUKOBAHO,
CTPYYHO W TEJArolIKO IMPE3CHTOBAE, MOJCPHU30BAHHM METOJaMa U CHUCTEMHMA
HacTaBe, y3 MpaKkTHYHE NpuMmepe, A00pe yiOeHUKe, BU3yelnHY W JApYry momohuy
npatehy HactaBy. MH(DOPMAIMOHO-KOMYHHKAIMOHE TEXHOJIOTUje MNPEACTaBIbAjY
030mIpaH MoTeHIHWjan u moTpedy 3a KopuimmhemeM y U3BOhEmY Bepcke HacTaBe
JlaHac, jep nela Kpo3 BbUX pa3Bujajy pa3inuuTe Aapose, oborahyjyhu cBojy aymy u
npoummpyjyhu cBoja casHawa o bory, nyXOBHO] My3UIIM, HKOHOIUCY W LPKBEHOM
CIIMKapCTBY, UCTOPHMjHU peJIUTHje, Kao M pa3Mewmyjyhu cBOja HHTENEKTyalHa W
JyXOBHa Ca3Hamba, HCKYCTBa U CTaBOBE, Ca CBOJUM BpILbAllIMa [IUPOM CBETa.
Kibyune peum: Bepcka HacTaBa, MH()OPMAIMOHO-KOMYHUKAIMOHE TEXHOJOTHjE
(ICT), napoBuTOCT, MIIaJH.
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INFORMATION AND COMMUNICATION TECHNOLOGY (ICT) IN
RELIGIOUS EDUCATION AND THE GIFTED

Today, the wide variety of achievements and trends of the 21% century - television,
DVD movies (many of which are with religious content and message) are available
to children, as well as various musical styles and movements (including spiritual
music through youth and church choirs, occupying an important place in society and
culture), computer games and the Internet ... In the vast number of present media
and variety of facilities, the young through information and communication
technology develop their talents, and in accordance with it they recognize, and even
distinguish good from bad, useful and harmful. One gets the impression that in spite
of everything available, the child as a young human being is hungriest and thirstiest
for life, love, knowledge, joy, and this means that the hungriest and thirstiest for
God, because of the life, love, knowledge, joy, and even talent, are gifts from God,
in God and with God. That is why Christ the Lord and said, "Let the little children,
and forbid them not to come unto me, for of such is the Kingdom of Heaven. Truly I
say to you; who does not receive the kingdom of God like a child, shall not enter it. "
(Mt.19, 14; Mk.10, 15). Religious education is present and needed in our schools
today regularly, orderly, systematically, as a regular school subject, with all the
seriousness of the academic program, educational attainment, didactic and
pedagogical culture of religious teachers with qualified, professional and
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pedagogical presentation, modernized methods and systems of education, with
practical examples, good textbooks, visual and other supporting, accompanying
education. Information and communication technologies are a serious potential and
the need to be used in providing religious education today, because children develop
through them various gifts, enriching their soul and expanding their knowledge of
God, spiritual music, iconography and church painting, history of religion, as well as
exchanging their intellectual and spiritual knowledge, experience and views with
their peers around the world.

Key words: religious education, information and communication technology (ICT),
talent, young.
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DAROVITA DECA I NJTJTHOVO OBRAZOVANJE SA POSEBNIM
POTREBAMA

Darovita deca se izraZavaju kroz stavove, dispozicije, i navike koje ispoljavaju
njihovu otvorenost uma, objektivnost 1 nepristrasnost. Ona obicno koriste
metakogniciju, odnosno analiziraju sopstven proces razmiSljanja. Intelektualna
vezba koja sigurno leZi u osnovi bilo koje aktivnosti/Casa zahteva planiranje,
reSavanje problema, strateSko odlu¢ivanje, preporuku metodologije, komunikacije i
koris¢enje tudeg iskustva na kritican nacin. Orijentacija u uenju mora da se
postigne na osnovu analize obrazovnih optimala i planiranja za budué¢nost. Darovita
deca su vodena posebnom radoznalo$¢u, ona su Zeljna da razumeju nacin na koji
funkcioniSe ceo univerzum, sposobna su da zamisle napredak ili reforme, ili da
stvore drustveno univerzalne vrednosti. Stoga, obrazovni program za darovite mora
da se uskladi sa specifi¢nim karakteristikama njihovog razmisljanja.

Kljuéne redi: darovita deca, obrazovanje, metakognicija.
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Head of Department of Pedagogy, Psychology and Social Sciences
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"Aurel Vlaicu" University of Arad, Romania

GIFTED CHILDREN AND THEIR SPECIAL NEED EDUCATION

Gifted children manifest themselves through attitudes, dispositions and habits that
turn to account their open mind, objectivity, impartiality. They commonly practice
metacognition, analysing their own thinking process. The intellectual training that
must lie at the basis of any activity/ lesson requires planning, problem solving,
strategic decision, and recommendation of methodologies, communication and use
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of others' experience in a critical manner. Orientation of learning must be achieved
on the basis of analysis of the educational optimum and its planning for the future.
Gifted children are driven by a special curiosity, they are eager to understand the
way the whole universe operates, being capable of imagining improvements or
reforms, of producing socially useful values. Therefore, the educational programs
for the gifted must conform to the specific characteristics of their thinking.
Keywords: gifted children, education, metacognition.
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Bucoxka mrkona cTpyKOBHHX CTyIHja 3a BacmuTaue ,,Muxamio [Tamos”, Bpmarg
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METOJUYKE CTPATEI'NJE HOACTUHABA KPUTHYKOT
MHUII/BEBA TAPOBUTUX Y HACTABU 'PAMATHKE

VY pany ce aHanu3upajy pe3yiTaTH HCTpaKMBamka HAa OCHOBY Kora ce JOILUIO JI0
casHamka y KOjOj MEpH CTYICHTH YUYHUTE/bCKOr (akynrera, Oynyhu HacTaBHHIIU
pa3peiHe HacTaBe, IOJCTUYY KPHUTHYKO MUIUBECHE [NapOBUTHX Yy HACTaBH
rpamartike npuMmewyjyhu meroauuke crpareruje. McrpakuBanu kopryc unnu 120
npuIpeMa U3 00JacTH je3rka, OMHOCHO IpaMaTHKe 33 UCIUTHE YacoBe M3 MpeaMeTa
MeroauKka HacTaBe CPICKOT je3WKa M KHbHIKEBHOCTH MNPUKYIUBCHUX Y IEPUOAY
2012-2015. rommue Ha YumresbckoMm Qakyiarery y beorpany m HacraBHOM
olelseky Y Bpiuy. PesynTaTu ncTpaxuBama cy IOKa3ajid a CTYICHTH IPUMEBY]y
METOANYKE CTpATeruje y MOACTULAKBY KPUTHYKOT Pa3MHUIUbakha JAPOBUTUX, alld HE
y JOBOJPHOj MEpH, IITO je MOCIEAWIla HEUCKYCTBA M HEIOBOJbHE CII000/aC 3a
MOJICTIOBakbEM TPHUCTYIA, METO/a M 00JHMKa paga. Y MOCIEImeM CerMEHTY paja
pasmaTpajy ce METOAMYKE CTpaTeruje Koje Mory 0o0Jbe MOJCTUIATH KPUTHYKO
MHIUBEHE AaPOBUTUX IIPH MHTYUTHBHOM YCBajamby j€3WYKHMX IOjaBa y HacTaBU
rpamarHKe.

Kibyune peun: MeToqu4Ke CTpaTeryje, KpUTHYKO MUIIBEHHE, JaPOBUTH, HaCTaBa
rpaMartuke.

Ljiljana Kelemen, MA
Preschool Teacher Training College "Mihailo Palov" Vrsac

METHODOLOGICAL STRATEGIES FOR ENCOURAGING CRITICAL
THINKING IN TEACHING GRAMMAR TO THE GIFTED

In this paper we analyze research results on the basis of which it was discovered to
what extent Teacher Training Faculty students, future homeroom teachers,
encourage critical thinking of the gifted while implementing methodological
strategies in the teaching of grammar. The research corpus consists of 120
preparations from the area of language, i.e. grammar for the exam classes of the
subject Methodology of Serbian language and literature teaching gathered in the
period from 2012-2015 at the Teacher Training Faculty in Belgrade and Teaching
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branch in Vrsac. The results show that students apply methodological strategies in
the encouragement of critical thinking of the gifted, but not to a satisfactory degree,
which is a consequence of inexperience and inadequate freedom to structure
approaches, methods and forms of work. In the final segment of the paper we
discuss methodological strategies which could better encourage critical thinking of
the gifted in grammar class.

Keywords: methodological strategies, critical thinking, the gifted, grammar
teaching.
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MVYITUDPAKTOPCKUTE BJIIMJAHUJA BP3 PA3BOJOT 1
INOCTUTHYBAILE HA BPBHUTE HAYYHU IEP®OPMAHCKH KAJ
TAJIEHTHUTE
(IMIAKTHYKHU JTHCKYPC)

Pa3BojoT Ha TaNeHTOT MpeTcTaByBa MYyATH(HAKTOPCKU AETEPMHHHUPAH M YCIOBEH
(eHOMEH KO] MMa CBOja aBTEHTHYHA pa3BOjHa nuHamMuka. OCHOBEH NpoOiieM BO
TPYIOT € Ja C€ IMjarHOCTUIMpPaaT MyATH(AKTOPCKUTE BIHMjaHHja KOM CE€ BO
¢yHKIMja Ha Pa3BOj M MOCTHIHYBamk€ Ha BPBHUTE HayYHH MOCTHTHYBama. TpynoT
IpeTcTaByBa 3acTHUYKM IIPOEKT KOj ce peanmu3upa nomery MakenoHckara
aKaJeMHja Ha HAyKHTe W yMeTHocTtuTe, YHuBep3uteTor CB Kimment Oxpuicku-
butona m MakenoHckara acolnyjanyja 3a HagapeHH W TaleHTupaHu-butoma. 3a
Jno0MBambe Ha HCTPAXKYBAYKUTE PE3YNTATH € KOPHUCTEH CIEHHja HO KOHCTPYHpaH
npamanauk ([TEM®AT). [TocebeH akmeHT BO TPYIOT € CTaBeH Ha IUIAKTHYKHUTE
aCIIeKTH Ha Pa3BOj HA TAJICHTOT M HETOBHUTE BPBHM HAYyYHH JOCTUTHYyBama. Llenra Ha
TPYIOT € Ja ce adhupMHUpaaT UMIUTHIMTHATE U EKCIUIMIUTHUTE (akTOpH KOU Ce BO
(yHKIMja HA OCTBapyBame Ha BUCOKUTE CYNEPUOPHHU TOCTUTHYBamha BO €IHA WU
noBeke HayyHU oOmactu. OduekyBaHMTE pe3ynTaTH Tpeba 1ga najgaT OAroBOp Ha
rosieM Opoj HayYHH TEOPETCKH M MPAKTHYHM JUJIEMH BO 00JlacTa Ha HaIapeHOCTa.
Kayynu 300poBH: TaleHT, BUCOKH JOCTUTHYBabha, CKCIUIMIUTHH W MMIUTHIUTHA
(axTopu, Hay4IHU NepHOpPMaHCH.

54



Prof. Dr Ljupco Kevereski
Faculty of Education-Bitola
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OSU Josip Broz Tito, Bitola

MULTIFACTORIAL INFLUENCES ON THE DEVELOPMENT AND
ACHIEVEMENT OF SUPERIOR SCIENTIFIC PERFORMANCE ON THE
PART OF TALENTED INDIVIDUALS
(didactic discourse)

The phenomenon of talent development is determined and conditioned by multiple
factors and has its own authentic development dynamics. The core issue set forth in
this research is to diagnose the multi-factorial influences underlying the
development and achievement of major scientific achievements. The research is a
joint project of the Macedonian Academy of Science and Arts; St. Kliment Ohridski
University — Bitola; and the Macedonian Association of Gifted and Talented
Individuals - Bitola.

The aim of the study is to highlight the implicit and the explicit factors which are
essential in achieving highly superior attainments in one or more than one scientific
areas. The expected outcome should provide responses to numerous scientific
theoretical and practical dilemmas in the area of giftedness.

Keywords: talent, superior achievements, explicit and implicit factors, scientific
performance.

Jacmuna Konocka

Yuusepsurer ,,Ct. Knument Oxpuacku* / [lenaromku gakynrer
Buross, P Makenonuja

gemelli4 @yahoo.com

TAJIEHTUPAHUTE 1 HAJAPEHUTE YYEHHUIIU BO
INOCTMOJAEPHOTO OIIIITECTBO

Wnentndukamnmjata Ha HaTapeHUTE W TAJCHTHUPAHU yUCHHIM O Tpebano ma Oume
NPHOPHUTET Ha MOJCPHUTE M Pa3BHEHH OMNINTECTBA. BO paMKuTe Ha HaJapeHOCTa
MOJXKaT Jja ce IPOHAjAaT HIHUTE JIUACPH, HIHUTE BU3UOHEPH U HHOBATOPH KOM ILITO
CC HEONXOAHH BO OIIUTECTBOTO 3a JHUACPCTBO, MOPAI M €THKA, CKOHOMCKH
NPOCIIEPUTET, TyXOBHA M colMjaiHa Onarococtojoa. Hamapenurte n TaneHTHpaHH
YUSHHIM ¥ OHHE CO BUCOKU CIIOCOOHOCTH MMaar morpeda o/ 00pa3oBHU MPOrpamMH,
300raTeHH CO MpeAMETH 3a HaJapeHH, KOUW Ke NPEeTCTaByBaaT IPEIU3BUK BO
YUWIIHULIATa, 300TaTeH U 3a0p3aHK MPOrpaMH KOM K& UM OBO3MOKaT KOHTUHYHPaH
Harpenok Bo yyunuiireTo. OBHE YUSHHUIM CE pa3lIMKyBaaT OJf THIHYHHUTE YYSHUIIN
BO OZHOC Ha CTWJIOT Ha y4eme, AJa00uMHaTa U KOMIUIEKCHOCTa Ha pa3bupame U
noTeHuyjatot. OBaa pas3nuKa o1 HOPMUTE 3a HHBHATAa BO3pAacHA rpyna 3HA4M JeKa
oOpa3oBHATa porpama 3a HaJapeHH yYeHHIH Tpeba 1a ce MoAu(HUIHpa 3a 1a MOXKe
Jla TY 33JI0BOJIM HHBHHTE NOTpeOH. [IporpaMure 3a HaapeH! YYSHULH [TO3UTHBHO
BIMjae BP3 HUBHATA WIHMHA. MHOTY JIOHTUTYJUHAIHU CTYIUH IOKaXyBaje JeKa
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HCTUTE UMaaT MO3UTHBEH e(eKT BP3 IUTAHOBUTE HA YUCHUIIUTE [0 3aBPIUIYBAKETO HA
cpenHoto obpazoBanue. [IpumoOUBKUTE O] OBUE MPOrpaMu CE OJHECYBaaT Ha TOA
JCKa Y4€CTBOTO Ha YUCHUIIUTC BO UCTUTE I'O OAPKYBa HUBHUOT MHTCPEC CO TEKOT HA
BpEMCTO W HHBHATa IOHATaMOLIHAa WHBOJIBUPAHOCT BO KPCATUBHO-NIPOAYKTHBHA
paboTa Mo 3aBpIIyBambETO HA BUCOKOTO 0Opa30BaHUE MM MOCTAUIUIOMCKH CTYIHH.
Hammor cucreM Mopa J1a 0100pu KOMIUIETHA Mporpama, Koja ke ouae dhiaekcubuiHa
U ke uMa ceomaTHa cBalyandja 3a akaIeMCKUTE U COIMjaHUTC BCIITHHU Kaj
YUSHHIUTE, KOja Ke T0 BKJIy4yBa, HE CaMO HHTEJEKTOT, TYKy M LEJIOKyIHaTa
JUYHOCT HA YYCHUKOT M COLMjaJHUTE BelTHHHU. [lOKpaj Toa, HHTEPECOT Ha
YUCHHIIUTE MOpa CEeKoraml fa OHJe HAjBUCOKHOT NPHOPUTET HA POJUTEIUTE H
00pa30BHUTE TIPOHECHOHATIIH.

Kiyunu 300poBHU: TaJCHTUPAHH, HAITAPSHH, YUSHHUIIH, TIpOrpama, 00pa3oBaHue.

Jasminka Kocoska
University “St.Kliment Ohridski*“/Faculty of Education
Bitola, R. Macedonia

TALENTED AND GIFTED STUDENTS IN POSTMODERN SOCIETY

The identification of gifted and talented students should be a priority of modern
industrialized societies. Within these gifts, one can find the future leaders, future
visionaries and innovators that a society requires for leadership, morals and ethics,
economic prosperity, spiritual and social wellbeing. Gifted and talented students and
those with high abilities need educational programs enriched with subjects for the
gifted that will challenge them in regular classroom settings and enriched and
accelerated programs to enable them to make continuous progress in school. These
students differ from typical students in terms of learning style, depth and complexity
of understanding and potential. This difference from the norm for their age group
means that the education program for gifted students should be modified to meet
their needs. Gifted programming positively influences the future of students. Many
longitudinal studies have shown that gifted programs have a positive effect on
students’ post-secondary plans. The benefits of the programs for the gifted have
shown that students’ participation in gifted programs maintained their interests over
time and stayed involved in creative productive work after they finished college and
graduate school. Our system must endorse a complete program that is flexible to
include a comprehensive evaluation of the students’ total academic and social skills,
that includes not only the students’ intellect, but of the students overall personality
and social skills. Moreover, the students’ best interest must always be of the highest
priority by both parents/careers and education professionals.

Keywords: talented, gifted, students, program, education.
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PRISTUP KVALITETNOM OBRAZOVANJU POTENCIJALNO
DAROVITE DECE 1Z SOCIJALNO DEPRIVIRANIH SREDINA

Uprkos svim druStvenim naporima za poboljSanje socijalne inkluzije, koja je u
oblasti obrazovanja podrzana i novim, savremenijim zakonskim reSenjima, pristup
obrazovanju socijalno deprivirane dece jos uvek je neadekvatan. Takvom pristupom
¢esto se zanemaruju potencijalno darovita deca.

U radu se kriticki analiziraju osnovni faktori koji uti¢u na edukaciju ove dece i
najznacajnije prepreke koje oteZavaju njihov pristup kvalitetnom obrazovanju.
Pravedan obrazovni sistem, koji je i realno, a ne samo formalno, osetljiv na socijalne
razlike i posebne potrebe dece, izuzetno je vaZan upravo za decu iz socijalno
depriviranih sredina, jer je obrazovanje za njih najznacajniji, a ¢esto i jedini kanal
socijalne pokretljivosti. Edukatori u obrazovnom sistemu treba da budu osposobljeni
da na vreme propoznaju i na odgovaraju¢i nacin prate i podrzavaju svu potencijalno
darovitu decu, a posebno onu koja su u porodici uskrac¢ena za kvalitetnu obrazovnu i
vaspitnu podrsku.

Kljuéne reci: socijalno deprivirana deca, darovita deca, edukacija, kvalitet
obrazovanja, obrazovni system.

Slavica Komatina, MA
AGENDA, Family Support Center, Belgrade

APPROACH TO HIGH QUALITY OF EDUCATION OF POTENTIALLY
GIFTED CHILDREN FROM SOCIALLY DEPRIVED SETTINGS

Despite all the social efforts to improve social inclusion, which is supported in the
field of education with new, more modern legal solutions, access to education for
socially deprived children IS still inadequate. Such approaches often neglect
potentially gifted children.

The paper critically analyzes the main factors influencing the education of these
children and the most important obstacles that hinder their access to quality
education. Equitable education system which is not only formally, but really
sensitive to social differences and special needs of children is very important,
especially for children from socially deprived environments, because education is
the most important and often the only channel of social mobility. Educators in the
education system should be able to timely recognize and appropriately monitore and
support all potentially gifted children, especially those who are in the family
deprived of a quality education and educational support.

Keywords: socially deprived children, gifted children, education, quality of
education, the education system.
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JAp Ucupopa Kopah

Bucoka mkona CTpyKOBHUX CTyZHja 3a BaclTade ¥ MOCIOBHE HHPOPMaTHIAPE -
Cupmujym

vs.isidora.korac @ gmail.com

U3A30BU NPOPECUOHAJTHOT PA3BOJA BACIIUTAYA:
KOMIIETEHIMJE 3A PAJI CA JTAPOBUTOM JELIOM

Konrunynpanoct mnpoecHOHAIHOI pa3Boja BacmuTaya MPEACTaB/ba BaKaH
IpeaycioB yHampehuBama MUIAKTHYKE KyIyType MpeIIiKoicke ycranose. [{uib
UCTpaXkuBamba OHMO je Ja ce YTBPIHM MHILBCHE BACIHTAYa O TOME KAKO OMaKajy
JONPUHOC ~ IbUXOBOT MPO(GECHOHANHOr pa3Boja y CTUIAky KOMIICTCHIH]a
MOTPEOHUX 32 paj ca AapOBUTOM JeloM. 3a moTpede UCTpaknBamba KOHCTPYHCAH je
YIUTHAK,  HACTAa0  Ha  OCHOBY  MPETXOJHO  CIPOBEICHOT  HHTEPBjya
nonycrpykrypucanor tuna (N=102). Hanasu ykasyjy na Bulle OJi NOJIOBHHE
UCIIUTAaHUKA IPENo3Haje JUMYHO HMCKYCTBO paja y MpPEeIIIKOJICKO] YCTaHOBH Kao
JOMHHAHTaH M3BOP KOMIICTEHIIMja 33 paj Cca JapOBUTOM JELOM, y APYIOM paHry
HaBoJie CTPYYHY JINTEPATypy U MH]OpMaluje JOCTyIHE NPEKO HHTEPHETa, a MOTOM
aKpeAWTOBaHE MporpaMe CTPY4YHOr ycaBpliaBama. Hajpehu Opoj muX ucThue na
mocToju morpeba 3a JOJATHOM OOYKOM Yy OBOj O0JlacTH, Kao M motpeba jna ce y
nporpamMe HHHUIMjATHUX CTYJMja YBelIe BHINE cajapkaja y Be3W ca MPUMEHOM
pa3mUuUUTUX ~CcTpaTerwja mnpuiarohaBama OpraHmsaluje pajga MPe.IIKoIcKe
yCTaHOBE y CKJIay ca nmorpebama IapoBUTE JCIIE.

KibyuyHe peun: BacnuTauu, TapOBUTO JIETE, KOMIIETCHIIM]E, MPO(ECHOHATHHU Pa3Boj.

Isidora Korac, PhD
Preschool Teacher Training College and business informatics - Sirmijum

CHALLENGES OF PROFESSIONAL DEVELOPMENT OF PRESCHOOL
TEACHERS: COMPETENCES FOR WORKING WITH GIFTED
CHILDREN

Continuous professional development of preschool teachers is an important
precondition for improving didactic culture of an institution. The aim of study was
to determine the opinions of teachers on how they perceive the contribution of their
professional development in the acquisition of competences required to work with
gifted children. A questionnaire was developed on the basis of a semi-structured
interview previously conducted (N=102). More than half of teachers recognize
personal professional experience as a dominant source of competence in working
with gifted children, stating literature and information available on the Internet as
the second ranked, followed by accredited professional training programmes.
Majority of them emphasize that it is necessary to provide more additional training
and activities in the initial study programmes which are related to the
implementation of different strategies of adapting work of a preschools organisation
to the needs of gifted children.
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Keywords: preschool teachers, a gifted child, competence, professional
development.
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JUJAKTHYKUTE NEPCIHEKTUBHU HA
PABOTA CO TAJIEHTUPAHH YYEHUIIX BO HACTABATA IO
AHI'VIMCKH JAZUK

[NocturnyBame Ha morosemMa e(uKacHOCT BO HacTaBaTa MpPETCTaByBa €IHO OJ
LEHTPAIHUTE Tpaliama BO IeJaromkara Teopujad NpakTHKa KOe MMa CBOj JOJT
HeJaroniku KOHTUHyHuTeT. HactaBaTa 1o CTpaHCKH ja3uK, OJHOCHO AHIJIMCKH ja3uK,
0apa cBOE OCOBpEMEHYBame M O/roBapame Ha HOBUTE NUJIAKTUYKH MPEAU3BUIH U
TpeHnoBu. HacraBara mo CTpaHCKMTE jasHLM Cce T[OBEKe TM HAalylTa
TaJUIMOHAIIHUTE TIeJarolikKk KJHMIlea W IPOMOBHpPA COINCTBEHa aBTCHTHYHA
METOZOJIONIKA anapaTrypa. Llenra Ha 0BOj TPYA € Jla ce yIBpJAaT HauuHUTE 3a paboTa
CO HaJapeHWTEe W TAJCHTHPAaHH BO HAacTaBaTa II0 aHIVICKH ja3WK BO OCHOBHHTE
yummTa Bo butorna. 3a Taa nen ucTpakyBameTo o omndaka HACTABHUOT Kajap MO
AHIIMCKH ja3WK OJ] OCHOBHHUTE YUWJIMINTA BO buToMNa, HO M TaneHTHpaHUTEe Y4SHHIN
CO BHCOKM JOCTUTHYBamba BO HACTABHHOT NPOLEC M OMIWYHH PE3yNTaTH II0
aHIVIMCKH ja3WK. 3a NpuOMpame Ha MCTPAKyBAaUKHTE pPE3YJNTaTH C€ KOPUCTH
CIELMjaJJHO KOHCTPYMpaH NpalllaHUK Koja € BO (YHKIHMja HAa CTEKHyBame Ha
CO3HAaHHMja 3a HUBOTO M KBAJIMTETOT Ha peayld3allyjaTa Ha HacTaBaTa MO aHIJIHCKH
jasUK 3a TaJeHTHpaHUTe YydeHulu.Pesynratute koum ke mpousmesar o oBa
UCTpa)KyBame Ke MOMOTHAT Jla C€ COIVIeAaar IO jaCHO IMIAKTUYKHUTE IEePIEKTHBU
BO paboTara Ha HACTaBHHOT KaJap 110 aHIJIMCKHU ja3UK CO TaJCHTHPAaHUTE YYCHUIIHU.
Toa ke mpojoHece Ja ce MONO0OpH MPOLECOT Ha MPENO3HABAKE, NOTTUKHYBAKBE U
paBoj HA HUBHHUOT TaJICHT.

Kiyunu 300poBM: IUAAKTHYKN MEPCHEKTHBY, TAJICHTUPAHH, YCIEX METOMOJOIIKH

HpOLEypPH.

Bisera Kostadinovska, MA
Milka Kevereska

DIDACTICAL PERSPECTIVES IN THE WORK WITH GIFTED AND
TALENTED STUDENTS IN THE ENGLISH LANGUAGE TEACHING
CURRICULA

Reaching higher efficiency in the teaching curricula is one of the essential issues in
the pedagogical theory and practice which has its long continuity. The teaching
curricula of the foreign languages, the English language in this case, requires its own
modernization and adjustment to the new didactical trends and challenges. The
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foreign language teaching curricula is letting go more intensively of the traditional
pedagogical clichés and promotes its own authentic methodological apparatus. The
aim of this paper is to consider the ways how gifted and talented students are being
treated within the teaching curricula in the elementary schools in Bitola. For that
purpose the research will take into consideration the teaching staff of English
professors, in the elementary schools in Bitola, but also the talented students with
high achievements in the teaching process and high scores in the subject of English
language. For data collection, a specially constructed questionnaire will be used,
which will be put into function of getting insights for the level and quality of the
realization of the teaching curricula for teaching English for the talented students.
The results that will arise from this research will help to get a better insight into the
didactic perspectives of the teaching staff of English language with the talented
students. That will contribute to better the process of recognition, and development
of their talent.

Keywords: didactical perspectives, talented, success, methodological procedures.
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UMIUVIEMEHTUPAIBE HA OBPA3OBHU ITPOI'PAMM 3A PA3BOJ HA
APEKTUBHATA KOMIIOHEHTA HA
HAJJAPEHUTE

Hanapenn y4yeHMIM M CTYIGHTH C€ HWCTAaKHY Ba aTCOCBOMTE aKaJIeMCKU
JOCTUTHYBamba, HO3aHUBHUOTCOLO €MOIIMOHAJICH Pa3BOj HE CE IMOCBETYBA JI0BOJIHO
BHHUMa HU €BOMPO IECOT Ha enykanuja. OOpa3oBHUTE MPOrpaMu ja 3aHeMapyBa aT
aeKTMBHATAa KOMIIOHEHTA, T.C. COLMjATHUTE, EMOIMOHAIHUTE M IIEPCOHATHHUTE
KOMIIETEHIIW Y KOM Cc€ KIyYHH 3a peanu3alujata Wi  OJOKHpame
TOHAa CHOCOOHOCTHTE Ha HajapeHaTa Ju4HOCT. OBOj TpyA ce (oKycupaHa COLHO-
SeMOLIMOHAIHN IpallabaHa HaJapeHWTe M HamoTpeOuTe 3a 00e30enyBame Ha
adexTHBHa O0Opa3oBHa mporpama. BakHocta Ha 00e30emyBame Ha pa3BOjHA
a(eKkTHeBHATa KOMIOHEHTA Kaj HAJApeHUTE ¥MMa TojeMa yJora BO CHUTCHHBOA H
Bo3pacTd. HanapeHute Ttpeba mnoceOHO MJa T W3ydyyBaaT M pa3BUBa at
C€MOLIMOHAIHITE W COLMjaJHUTE BEIITHHH KOM NPOMOBHpA aT MO3UTHUBEH H
NPOAaKTUBEH  mpucTan,  (IEKCHOWIHOCT,  acepTUBHOCT,  JHBEPIEHTHOTO
pasMuciIyBame M pemaBame Ha mpobrnemu, @opa, 1994. Cnopen Konza (1997),
HAaCTaBHUTE MPOrpaMH MOXE J]a UMa aT OJIEMO BJIMjaHUEBO Pa3BOjOTHA OBUE BAXKHU
BEIUTHHU. VcTpaxkyBame TO yKaxKyBa e Ka 00pa3oBHHTE IpOrpamMH KoM ordaka at
pa3BojHa coLlMjaliHaTa U eMOIIMOHAIHATA KOMIIETEHTHO CTBJIMja aT BP3 aKaJleMCKUTE
NOCTUTHYBambaHa HaJlapCHUTE U pealn3uparme Ha HUBHU OT NOTEHIH]jall.

Knyuynu 3060poBu: HagapeHOCT, 00pa3oBHHU NpOrpaMu, aheKTHBHA KOMIIOHEHTA.
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IMPLEMENTATION OF EDUCATIONAL PROGRAMS FOR
DEVELOPMENT OF THE AFFECTIVE COMPONENT FOR THE GIFTED

Gifted students are distinguished by their academic achievements, but for their
socio-emotional development they are not given enough attention in the educational
process. Research and educational programs for the talents are often overlooking the
affective component: the social, emotional and personal skills that help in the
realization or deterioration of development of abilities of gifted persons. This paper
focuses on the social and emotional aspects of the gifted and the importance of
ensuring the development of the same, by providing adequate educational programs
at all levels and ages. The gifted should specifically learn and develop emotional and
social skills that promote positive and proactive approach, flexibility, assertiveness,
divergent thinking and problem solving (Ford, 1994). According to many authors,
curriculum can have a major impact on the development of these important skills
(Konza, 1997). This paper suggests that educational programs, which include the
development of social and emotional competence, influence the academic
achievement of the gifted, leading to fulfillment of their full potential.

Keywords: giftedness, educational programs, affective component.

Dr Ljiljana Krneta
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KREATIVNOST - PERCEPCIJA PSTHOLOSKE PRIRODE DAROVITIH U
MODERNOM DOBU

Kreativnost je sloZzen fenomen i neophodan uslov kvalitetnog obrazovanja darovitih
u postmodernom drustvu. Nova znanja i zahtijevi modernog doba zahtijevaju
percepciju i apercepciju psiholoske prirode kreativnosti, s ciljem da se daroviti
pojedinci opazaju kao li¢nosti koje imaju razvijene kognitivne sposobnosti i
nekognitivne crte li¢nosti. Stoga se posebna paznja poklanja motivaciji postignuca.
emocionalnoj inteligenciji, samoefikasnosti, kreativnoj percepciji, intuiciji,
toleranciji, podsticanju stimultaivne sredine, odsustvu konformizma i pritisaka na
li¢nost. PsiholoSka sigurnost i sloboda su neophodne za izraZavanje kreativnosti, a
tendencija ka ispunjenju vlastitih potencijala je najjaCa motivacija. Modeliranje
nastavnog procesa, Geteovim stvaralaStvom, u radu sa studentima Akademije
umjetnosti (2015) u Banjoj Luci, primjer je razvijanja stvaralastva i viSeslojnog
podsticanja crta kreativne li¢nosti.

Kljuéne recdi: kreativnost, motivacija, emocionlana inteligencija, samoaktualizacija.
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CREATIVITY-PERCEPTION OF PSYCHOLOGICAL NATURE OF THE
GIFTED IN MODERN AGE

Creativity is a complex phenomenon and a necessary condition for quality education
in post-modern society. Now skills and challenges of the modern age require
perception and appreciation of psychological creativity, for gifted individuals to be
perceived as figures who have developed cognitive abilities and non-cognitive
abilities and specific personality traits. Therefore, special attention is paid to
achievement, motivation, emotional intelligence, self-efficacy, creative perception,
intuition, tolerance, encouraging stimulating environment, the absence of
conformism and pressures personality. Psychological security and freedom are
essential conditions in the expression of creativity — a tendency towards fulfilling
their own potential is the strongest motivation. Modeling of the teaching process in
Goethe is creativity, while working with students of the Academy of Art in Banja
Luka (2015) is an example of stimulating creativity and encouraging multiple
encouragement of creative personality traits.

Keywords: creativity, motivation, emotional intelligence, self-actualization.
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OCEKIVANJA AKADEMSKI DAROVITIH STUDENATA*
OD PROGRAMA STRUCNE PRAKSE

Rad se bavi ocekivanjima akademski darovitih studenata, razli¢itih naucnih
studijskih grupa i umetnosti od programa stru¢ne prakse. Rezultati istraZivanja koje
je sprovedeno putem onlajn-upitnika (N=627) govore da su naSi najuspesniji
studenti akademskih studija (prosek preko 9), zainteresovani da se ukljuce u
programe prakse, da su njihova ocekivanja realna i da su uglavnom u skladu sa
postoje¢om ponudom ovih programa u Srbiji. Iskazana je smanjena spremnost
studenata svih studijskih grupa da se okuSaju i posvete tokom prakse nekom
podru¢ju koje nije u najdirektnijoj vezi sa oblaséu studija, Sto je u skladu sa
njihovom potrebom za $to specijalizovanijom praksom. Nalazi imaju i znacajne
prakticne implikacije; oni upucuju da je pri organizovanju prakse potrebno

4 Napomena: Rad je uraden u okviru projekta , Identifikacija, merenje i razvoj kognitivnih i emocionalnih
kompetencija vaznih druStvu orijentisanom na evropske integracije” (br. 179018), koji finansira
Ministarstvo prosvete, nauke i tehnoloskog razvoja Republike Srbije.

62



omoguciti studentima da primenjuju i razvijaju specijalizovana znanja u razli¢itim
podrucjima kako bi gradili visoko specijalizovana i fleksibilna ekspertska znanja.
Kljuéne reci: akademska darovitost, studentska stru¢na praksa, ekspertska znanja.
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ACADEMICALLY GIFTED STUDENTS’ EXPECTATIONS
OF INTERNSHIP PROGRAMMES

This paper deals with the expectations of academically gifted students, from
different study groups, in relation to internship programmes. The results of a survey
administered via an online questionnaire (N=627) show that our most successful
students of academic studies (grade average above 9) are interested in participating
in internship programmes, that their expectations are realistic and mostly in
accordance with the existing provision of these programmes in Serbia. Students of
all study groups have expressed less readiness to try and commit themselves to an
area not directly related to their studies during an internship, which is in line with
their need for domain specialised practice. The findings also have significant
practical implications, indicating that in organising internships it is necessary to
provide students with opportunities to develop specialised knowledge that could be
applied in different areas, in order to build highly specialised and flexible expert
knowledge.

Key words: academic giftedness, students’ internships, expert knowledge.

Dr Svetlana Kurte§

Univerzitet u Portsmutu

Evropska mreZza za interkulturne obrazovne aktivnosti
Velika Britanija

s.kurtes @googlemail.com

IDENTITET I IDEOLOGIJA U UCIONICI:
(POSTOJI LI) POSTMODERNI PRISTUP

Rad se bavi pojmovima identiteta i ideologije, uzimajuéi u obzir njihov obrazovni
kontekst, konkretnije, njihove multimodalne manifestacije, i to na primeru
britanskog visokoobrazovnog sistema. Polaze¢i od relevantne literature u ovoj
oblasti (npr. Goffman, 1981; Kress & Van Leeuwen, 2001; Pauwels, 2005, itd.), rad
predstavlja moguci model poducavanja i ocenjivanja koji studentima omogucava ne
samo da razviju stru¢no znanje i odgovarajuce vestine, ve¢ takode i da se izraze
koriste¢i razli¢ite oblike multimodalnih sadrzaja koji su u skladu sa njihovom
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individualno$¢éu, ekspresivnoséu, stilom ucenja i, mozda jo$ vaznije, kulturoloSkom i
ideoloskom provenijencijom. Prihvataju¢i Holidejevo (2014) shvatanje u¢enika kao
,putnika kroz kulture”, ovaj model primenjen je tokom izvodenja nastave i
ocenjivanja predmeta na zavr$noj godini dodiplomskih studija namenjenih
(uglavnom) stranim studentima koji pohadaju jedan britanski univerzitet.

Kljuéne recdi: identitet, ideologija, poducavanje, ocenjivanje, multimodalnost.

Svetlana Kurtes, PhD
University of Portsmouth
European Network for Intercultural Education Activities
UK
IDENTITY AND IDEOLOGY IN THE CLASSROOM:
(IS THERE) A POSTMODERN APPROACH

The presentation discusses the educational context of identity and ideology, focusing
in particular on their multimodal manifestations and taking, in particular, the UK
higher education environment as an example. Drawing from the relevant literature in
the field (e.g. Goffman 1981; Kress & Van Leeuwen 2001; Pauwels 2005 etc), the
presentation discusses a possible instructional and assessment model that enables the
students not only to develop expert knowledge and appropriate skills, but also to
express themselves through a range of multimodal frameworks that are in harmony
with their individuality, expressivity, learning style and, perhaps more importantly,
their cultural and ideological provenance. Taking onboard Holiday’s (2014) concept
of learners ad ‘cultural travellers’, the model in question was implemented during
the delivery and assessment of final year undergraduate units designed (mainly) for
international students attending a UK-based university.

Keywords: identity, ideology, instruction, assessment, multimodality.

NataSa Lali¢-Vuceti¢

nlalic @ipi.ac.rs

SneZana Mirkov

smirkov @ipi.ac.rs

Jasmina Sefer
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Institut za pedagoska istrazivanja, Beograd

PODRSKA UCENICKOJ AUTONOMIJI U SKOLSKOM KONTEKSTU®
DoZivljaj autonomije smatra se vaznim preduslovom za razvoj potencijala ucenika —

doslednost i istrajnost u izvrSavanju zadataka, bolja prilagodenost skolskom sistemu,
vedi stepen unutrasnje motivacije i ostvarivanje boljeg Skolskog uspeha. Autonomija

> NAPOMENA: Rezime predstavlja rezultat rada na projektima ,,Od podsticanja inicijative, saradnje i
stvaralastva u obrazovanju do novih uloga i identiteta u drustvu” (179034) i ,,Unapredivanje kvaliteta i
dostupnosti obrazovanja u procesima modernizacije Srbije” (II147008), c¢iju realizaciju finansira
Ministarstvo prosvete, nauke i tehnoloskog razvoja Republike Srbije (2011-2014).
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se u kontekstu obrazovanja moZe definisati kao kognitivni fenomen (izrazavanje
individualnog nacina misljenja, donoSenje nezavisnih sudova i odluka, uvazavanje
perspektive drugih) i kao bihejvioralni fenomen (uce$¢e u donoSenju odluka u
razli¢itim kontekstima, kao S§to su porodica i Skola). Uvazavanje ucenicke
autonomije u Skolskom kontekstu zavisi od interpersonalnog stila nastavnika. Autori
analiziraju nastavnikove strategije podsticanja uceniCke autonomije. Prema
podacima, uspeSne strategije pomazu ucenicima da razviju pozitivan odnos prema
Skoli i motivaciju za ucenje. Ustanovljeno je da se uceniCka autonomija, pored
ostalog, podsti¢e putem kritickog misljenja koje se ispoljava u nezavisnom
reSavanju problema, produkciji ucenickih ideja, diskusiji i postavljanju pitanja.
Autonomija se, takode, razvija putem podsticanja licne odgovornosti ucenika u
procesu ucenja, samorefleksije, prihvatanja izazova, prevazilaZenja prepreka u
situacijama ucenja i razumevanja pravila. Metakognitivne sposobnosti su takode
znacajne za ispoljavanje i razvoj potencijala darovitih, jer posreduju izmedu
kognitivnog funkcionisanja ucenika 1 njihovog autonomnog ponasSanja.
Metakognitivni procesi se uo€avaju i razvijaju u Skoli u slede¢im aktivnostima:
planiranje pristupa ucenju/reSavanju problema, praéenje i evaluacija vlastitog
napredovanja i regulisanje promena u ponasanju tokom ucenja.

Klju¢ne redi: autonomija ucenika, nastavnicke strategije podsticanja autonomije,
unutra$nja motivacija, kriticko miSljenje, metakognitivne sposobnosti.

Natasa Lali¢-Vucetic

Snezana Mirkov

Jasmina Sefer

Institute for Educational Research, Belgrade

ENCOURAGEMENT OF STUDENTS' AUTONOMY IN SCHOOL
CONTEXT

The experience of autonomy is considered as an important prerequisite for students’
capacity development of consistency and perseverance while working on the task,
adjustment to the school system, internal motivation and achievement. Autonomy in
an educational context can be defined as a cognitive phenomenon (expressed by
independent thinking and decision-making, evaluation of arguments and
understanding of different perspectives), and as a behavioral phenomenon
(expressed in different contexts, for instance participating in the family and/or
school decisions). Teachers’ interpersonal styles influence students’ autonomy in the
school context. The authors analyze teachers’ strategies of encouraging students'
autonomy. According to data, successful strategy helps students develop positive
attitudes toward school and their learning motivation. It was found that the students'
autonomy, beside other factors, is promoted by encouraging critical thinking, which
is indicated in an independent problem solving, production of ideas, discussion and
asking questions. Authonomy is also increased by an encouragement of the student
personal responsibility, self-reflection, embracing challenges, overcoming
difficulties in learning situations, and understanding the rules. Metacognitive
capacities are also important for self-actualization of gifted students, mediating
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between students' cognitive functioning and their behavior. Metacognitive capacities
are also indicated and developed in school by the following actions: planning how to
solve problems, monitoring and evaluating own progress and regulating behavior
during the process of learning.

Keywords: students' autonomy, teachers' strategies for encouraging autonomy,
intrinsic motivation, critical thinking, metacognitive abilities.
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WHCTHTYT 32 menarolka HCTpaxuBamba

KPEATUBHOCT U JUJAKTUYKA KYJTYPA

CaorniuTaBajy ce pe3yiaTaTH HCIUTHBaKka YBEPEHha 0 HCIO0JbaBalkhy KPEaTHBHOCTH Ha
pa3nMuuTUM y3pactuma. YmnopehuBame yBepewma BaclUTaya M3 NPEALIKOICKHX
yctanoBa (N=117), HactaBHuKa ocHOBHe (N= 245) W HacTaBHHMKA CPEAHE IIKOJIE
(N=262) otkpwio je na cy CBe TpH Ipyle HCIHTaHWKa Hajuemhe omaxane
MaHU(ECTOBambe KPEaTHBHOCTH Ha y3pacTy ca KOJUM pajie Kao KpeaTHUBHHU IIPOLIEC.
AHanuza cajpikaja OAroBOpa OTKpUIIA je OYEKHBaHE Pa3jMKe Y MOJbY HCIIOJbaBabha
KpEaTHBHOCTH: Ha MPEIIIKOJICKOM y3pacTy TO Cy CIOHTaHa WM BoljeHa urpa, a y
OCHOBHO] ¥ CpelIih0j LIKOJIN YUeHhEe U Apykeme. KpeaTuBHM nporec je moBe3uBaH ca
MHHIM]aTHBOM IOjE€AMHIIA J1a NOKPEHE aKTUBHOCT, CAMOCTATHUM U OPUTHHAIHUM
pazoM, M HCIIOJbaBakEeM M PA3BOjeM JIMYHOT CTHIA Yy MHIUBCHY H JCTamy.
JoOmjeHn Hama3W ykas3ajli Cy Ha Pa3BOjHO BUDCEHEC KPEaTHBHOCTH, alld U 1a je
KpeaTHMBHOCT ()EHOMEH YMja je CYIUTHHA HCTOBETHA O] HajpaHHjer y3pacra 10
onpacior noba. JluckyToBaHe cy MMIUIMKalMje Hajdaza y GpyHIUpamy AUAaKTHIKE
KyJType Koja O MOoAprKaia KpeaTuBHOCT.

KibyuHe peuyn: HacTaBHHIIM, BepOBabha, MaHU(ecTalnje KpeaTUBHOCTH, KPEaTHBHU
npolec, AMAaKTHYKa KyITypa.

Slavica Maksic, PhD
Jelena Pavlovic, PhD
Institute for Educational Research

CREATIVITY AND DIDACTIC CULTURE

Study on beliefs about creativity expression during different life period is presented.
Comparison of beliefs of preschool teachers (N=117), primary school teachers (N=
245) and secondary school teachers (N=262) revealed that all three groups most
frequently perceived creativity manifestation at the age of their students as the
creative process. Content analysis of responses revealed differences in the field of
creativity manifestation: creativity was perceived as play at the preschool age, while
at the primary and secondary schooling periods it was perceived as learning and

66



making friendship. The creative process was associated with individual initiative,
working autonomously and originally, and expressing personal thinking and activity
style. Obtained findings represented a developmental notion of creativity, but also
confirmed belief of the same, unique essence of creativity. Implications of the study
for conceiving a didactic culture supporting students’ creativity were discussed.
Keywords: teachers, beliefs, creativity manifestation, creativity process, didactic
culture.

Doc. dr Jelena Maksimovié
jelena.maksimovic @filfak.ni.ac.rs
Msr. Jelena Osmanovic¢
osmanovic.jelena@gmail.com
Univerzitet u NiSu, Filozofski fakultet

EPISTEMOLOSKO METODOLOSKE IMPLIKA CIJE FENOMENA
DAROVITOSTI

Identifikacija darovitog deteta predstavlja izuzetno sloZen proces. Svedoci smo
vremena u kome je vazno razlikovati se od drugih i u ne¢emu biti jedinstven. Iako se
ovakvi zahtevi namecu pred nama svakodnevno, vrlo je tesko odabrati nacin na koji
bismo mogli sebe, ili svoje ucenike i studente izdvojiti kao posebne na bilo koji
nacin. Darovitost moZzemo formulisati kao kompleksan fenomen koji obuhvata
intelektualne, emocionalne, socijalne komponente li¢nosti. Iako je visok nivo ovih
svojstava licnosti jedan od uslova darovotosti, zaista nije moguce otkriti sve
horizonte koje sa sobom nosi fenomen darovitosti. U radu se postavlja pitanje kojom
metodoloskim pristupom bi se trebalo rukovoditi u istraZivanjima darovitosti. Koje
metode, tehnike i instrumente moZemo koristiti u otkrivanju darovite osobe? U radu
se govori 0 na¢inima kojima otkrivamo darovitost, a oni su opsezni, te je to jo$ jedan
pokazatelj kompleksnosti fenomena darovitosti. PocevS§i od posmatranja,
procenjivanja, samorefleksija, sve do razliitih mernih instrumenata, kao $to su
testovi inteligencije, testovi posebnih sposobnosti, testovi li¢nosti, testovi znanja i
postignuéa i sl. Problem pretvaranja potencijala u njihova ostvarenja ne sme ostati
pod senkom prosecnih. Ovaj rad je usmeren upravo na nacine i metodoloske
pristupe kojima se manifestni potencijali darovitog deteta mogu prepoznati,
identifikovati sa ciljem daljeg razvoja ovog fenomena.

Klju¢ne reéi: epistemolosko-metodoloski pristupi, darovitost, identifikacija
fenomena, imlikacije.
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EPISTEMOLOGICAL AND METHODOLOGICAL IMPLICATIONS OF
THE PHENOMENON OF GIFTEDNESS

Identification of a gifted child is an extremely complex process. We are witnessing a
time in which it is important to differentiate yourself from others and be something
unique. Although these requirements are imposed upon us every day, it is very
difficult to choose the way in which we could themselves or their students singled
out as special in any way. Giftedness can be formulated as a complex phenomenon
that involves intellectual, emotional, social components of personality. Although the
high level of these personality traits one of the conditions of talent, is really not
possible to detect all horizons that brings the phenomenon of giftedness. The paper
raises the question of which methodological approach should be followed in
research of ability. What methods, techniques and tools can be used to discover
talented people? The paper discusses the ways in which we discover talents, and
they are extensive, and this is another indication of the complexity of the
phenomenon of giftedness. Starting from the observation of assessment, self-
reflection, to a variety of measuring instruments, such as intelligence tests, tests of
special abilities, personality tests, tests of knowledge and achievements, etc. The
problem of transforming potential of their achievements should not remain under the
shadow of the average. This work is focused precisely on the methods and
methodological approaches which can manifest potentials gifted child can recognize,
identify the purpose of further development of this phenomenon.

Keywords: epistemological and methodological approaches, giftedness,
identification of the phenomenon, the implication.

JAp Aanexcanapa Manauh
Bucoxka mrkona cTpyKOBHHX CTyIHja 3a BacruTaue ,,Muxammo [lanos”, Bpmraig
edusoft @verat.net

CABPEMEHE UHOOPMALMOHE TEXHOJIOT'MJE Y
OYHKIINIA TPEBAZNJIA’KKEIbA HEJJOCTATAKA
TPAHCMHUCHUOHOI' MOJIEJIA HACTABE

VHTe3uBaH pa3Boj MHTEPHET TEXHOJIOTHja Ha MOYeTKy 21. Beka y 3Ha4ajHOj MepHu
JONPHHEO je Ja Ce HEAOCTALM TPaJULIHOHAIHOI MOJENa HACTaBe 3aCHOBAHOI Ha
NPCHOIICHY M PEIPOAYKLIHU]H HAYYHUX 3HaKka Y MOTIYHOCTH UCIoJbe. YHmbeHUIA je
Ja cy nocrojehn HacTaBHM IUIAHOBH M MPOrpaMy HAIIUX IOKOJNA OPUjEeHTHCAHH Ha
caJprkaje ¥ LIJBeBE KOjU Cy YCMEPEHH Ha IPEHOIICHhe YHanpe u3rpaheHux obika
3HaKAa M ITACUBHOM U PELICIITHBHOM II0JI0Ka]y YYCHHUKA Yy HACTAaBH. Y CKJIAIy ca THM
JUJaKTHYKe CTpaTervje HacTaBHMKA Oa3upaHe cy IIPEBAaCXOAHO Ha MeTojama
YCMEHOT M3Narama U paja Ha Tekcty. [lojaBoM MHTEpHET TexHojoruja mosehaH je
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CTENEH JOCTYIHOCTH PA3NIUYUTUM H3BOPHMa M HAayMHUMAa Ca3HaBamba T
TPAHCMHCHOHHM MOJEJ HacTaBe I'yOM CBOj CMHCA0 Y BPEMEHY Y KOjeM JKHBUMO. Y
pagy <Cy pa3MaTpaHa [UTamba [peBasWIaXeHa KJbYYHUX  HeJocTaTaka
TpaJUulIMOHATIHE HACTaBC MPUMEHOM CaBPEMEHUX I/IHq)OpMaI_lI/IOHI/IX TeXHOHOFI/Ija Kao
¥ MoryhHOCTH 3a MHIMBHAyaJIH3alWjy paja ca AapoOBUTUM yueHHLUMa. MHTepHET
nopraiu, AUTHUTAIHE 6H6HI/IOTGKC, BUPTYCJIHA PE€ATHOCT U CKCIEPTHU CUCTECMU
npyKajy HeorpaHuueHe MOryhHOCTH 3a €BOJYLH]Y IPOLECHO-Pa3BOJHUX IIJIAHOBA U
nporpama, Kao u pa3sujajyhux IuiakTHYKHX MOJENa HaCTaBHOT paja Koju Tpeda na
oMoryhe KOHTHHYHWpaHH pPacT W pa3BoOj HEPCOHATHUX IHCIIO3MLHja XETEPOTeHE
HOIyNanyje yIeHuKa.

Kbyuyne peun: BeO mopray, BHPTyalHa pEalHOCT, EKCIICPTHH CHCTEMH,
TPaHCMHUCHOHH MOJIENI 00pa3oBamba, pa3Brjajyhn Mogenn HacTaBe.

Aleksandra Mandi¢, PhD
Preschool Teacher Training College "Mihailo Palov" Vrsac

CONTEMPORARY INFORMATION TECHNOLOGIES IN THE
FUNCTION OF OVERCOMING THE SHORTCOMINGS OF THE
TRANSMISSION TEACHING MODEL

The intense development of internet technologies in the beginning of the 21 century
considerably contributed to the complete exposure of the shortcomings of the
traditional teaching model which is based on conveying and reproduction of
scientific knowledge. It is a fact that existing educational plans and programs of our
schools are oriented towards the contents and goals which are directed towards
conveying already determined knowledge forms and the passive and receptive
position of the student in class. In accordance with this the teachers didactic
strategies are mostly founded on methods directed towards oral presentation and
work with text. With the birth of internet technology we are exposed to different
sources and ways of gathering knowledge and thus the transmission model loses its
value in the contemporary age. In this paper we explored the question of overcoming
key shortcomings of traditional teaching by applying contemporary information
technologies as well as the possibility for individualization of work for the gifted
children. Internet portals, digital libraries, virtual realities and expert systems
provide unlimited possibilities for the evolution of process-developmental plans and
programs as well as developing didactic teaching models which should enable a
continuous development of the personal dispositions of the heterogeneous learner
population.

Keywords: web portal, virtual reality, expert systems, transmission model of
education, developmental model of teaching.
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HNCTPA’KUBAYKO-UHOBATUBHA JEJATHOCT OBJAPEHUX U
PA3ZBHJEHOCT KOMIIETEHIIMJA © KOMIIETEHTHOCTH

AyTtop y pamy pa3MaTpa MOBE3aHOCT HCTPaKMBAYKO-WHOBATHBHE JEIATHOCTH
00JapeHUX ¥ pa3BHjalk¢ KOMIICTCHIMja W KOMIICTCHTHOCTH 3a OCTBapUBAaIHE
CTBapaJayKMX JAENaTHOCTH Yy JpymTBy. OBO pa3marpame ayTop BpIIM ca
crenu()UIHOCTH HACTAHKA JbYJCKOT POJia U YOBEKA Y HbUXOBO] YHHKATHOCTH, KOja
ce MOpa y3eTH y 003Hp y IPOMHUIIUbAKY €BOJIYLIHj€ JbYACKOT IPYIITBA U CIOKEHOT
mpolieca pa3BHjama JIMIHOCTH U EHCHOj COLMjasu3aliju, mro ynyhyje Ha moTpedy
capajiih¢ BUILIE HAayKa Yy IPOyYaBamby OBUX IpoIeca.

KibyuyHe peuu: pyIITBO, YOBEK, 00pa3oBame, HHOBATUBHOCT, KOMIIETCHIIW]ja,
KOMITETEHTHOCT.

Prof. Dr Danilo Z. Markovic
Serbian Academy of Sciences and Arts
Belgrade

RESEARCH AND INNOVATIVE ACTIVITY OF THE GIFTED AND THE
DEVELOPMENT OF COMPETENCIES AND COMPETENCE

The author of this paper explores the connection between the research and
innovative activity of the gifted and the development of competencies and
competence for doing creative activity in society. This exploration is undertaken
from the specificity of the creation of humanity and the human in its uniqueness,
which must be taken into account when contemplating the evolution of human
society and the complex process of personality development and its socialization,
which indicates a need for the collaboration of many sciences for the exploration of
this process.

Keywords: society, man, education, innovation, competence.

Prof. Dr. Miodrag Milin,
Universitatea "Aurel Vlaicu" din Arad,
miomi333 @yahoo.com

Prof. Dr. Lavinia Betea,
Universitatea "Aurel Vlaicu" din Arad

PSIHOLOGIA VERSUS PEDAGOGIA SUPRADOTARII

Privite in ansamblu, psihologia este o stiintd noud iar pedagogia o ,,mdiestrie” al
cdrei corpus conceptual, teoretic si metodologic 1-a articulat paradigma didacticii lui
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Comenius. Principiul respectarii particularitatilor de varsta si individuale ale
educatului de catre educator e un nod al intersectiei pedagogie-psihologie. Pana in
anii 80 insd, modelele supradotarii si subdotdrii se raportau exclusiv la inteligenta
logico-simbolica, masurandu-se ca atare. lar performantele artistice sau sportive se
tratau exclusiv 1n cheia aptitudinilor speciale.

Obiectivele acestui demers vizeaza punerea in discutie a:

1. Racordului dintre noutatile stiintei psihologiei privind diversele tipuri de
inteligentd si implicit de supradotare (logico-matematica, relationala,
emotionald, kinestezica etc);

2. Eticii pedagogiei supradotarii (exemplu — scoala romaneascd de gimnastica,
cazul copiilor-minune care devin sustinatorii familiei, etc);

3. Mediului social care inhiba sau promoveaza supradotarea.

Cuvinte cheie: supradotare, tipuri de inteligentd, etica pedagogiei supradotarii.

Miodrag Milin, PhD

University "Aurel Vlaicu" in Arad
Lavinia Betae, PhD

University "Aurel Vlaicu" in Arad

PSYCHOLOGY IN COMPARISON TO PEDAGOGY OF THE GIFTED

Viewed as a whole, psychology is a new science while pedagogy is a “skill” whose
theoretical and methodological conceptual corpus is articulated through Comenius’s
didactic paradigms. The principle of respecting the age and individual characteristics
of the pupil by the preschool teacher represent a knot on the on the pedagogy-
psychology crossroads. However, until the eighties models of giftedness and slow
mindedness referred solely to logical symbolic intelligence, and were in that way
valued. Furthermore, artistic and sport performances were treated solely as a key for
special skills.

The goals of this procedure refer to:

1. Connecting the achievements from the psychology domain which refer to
various kinds of intelligence of the gifted (logical-mathematic, correlative,
emotional, kinesthetic etc.);

2. The pedagogy of the gifted ethics (example — Romanian school of gymnastics),
cases “wonder children” who become the breadwinners of the family, etc.);

3. Social surroundings which inhibit or promote giftedness.

Keywords: giftedness, types of intelligence, pedagogy of the gifted ethics.
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JAJAKTHYKA KYJTYPA, KIbUKEBHOCT 3A IEINTY 1 MEIUJU

Pan ocBersbaBa Be3y M OJHOC JMIAKTUUKE KYITYype, KEWKEBHOCTH 3a AELy WU
Menuja. AyTopH IoJjia3e o] JUIAKTHYKHX M TeJarolkuxX cTaBoBa Bojehux cprcku
mHcamna 3a Jelly HCKAa3aHUX y CTUXYy M HHUXOBE peleNiyje y jaBHOCTH IIPEKO
KEIDKEBHOCTH K20 ME/IMja M MErja MacOBHE KOMYyHUKaIIHje.

[Ipemmer ananm3e cy moetwdykd npuHOumu J[ymka Pangosuha, JbyOuBoja
Pmrymosnha m Matuje behkoBmha kao cpemummsu 1eo MUAAKTHYKE KYyIAType U
OPHjEHTHp AAPOBUTHUX Yy yUCYy, IOHAIIAKY U IPOLECY CIO3HAje CBETa.

KbyuyHe peum: mapoBUTH, TUIAKTHUKa KyJATypa, MOSTHYKH HPUHLUIH, MEAWjH,
KEMIKEBHOCT 3a jienty, Jlymko Panosuh, Jbyousoje Purymosuh, Matuja behkopuh.

Ana Mumovic, PhD
Institute of Serbian culture - Pristina
Vuk Djordjevic

DIDACTIC CULTURE, LITERATURE FOR CHILDREN AND MEDIA

The work highlights the relationship and relation between the didactic culture,
literature for children and the media. Authors’ starting point are didactic and
pedagogic attitudes of Serbian leading writers for children expressed in verse and
their reception in public via media and literature as a medium of mass
communication. The subject of analysis refers to poetic principles of Dusko
Radovic, Ljubivoje Rsumovic and Matija Beckovic as a central part of didactic
culture and landmark to the gifted in the process of learning, conduct and the
process of getting to know the world.

Keywords: the gifted, learning culture, poetic principles, the media, literature for
children, Dusko Radovic, Ljubivoje RSumovi¢, Matija Beckovic.

Dr Marinel Negru
Uciteljski fakultet Beograd
negruanastasia@yahoo.com

DAROVITA DECA I ASINHRONI RAZVOJ U OKVIRU OBRAZOVNOG
SISTEMA

Mitovi o darovitoj deci govore o tome da su ona krem odeljenja, Sto svakako nije
tatno. Ako ¢ine deo kolektiva koji ih ne stimuliSe, mogu imati velike probleme.
Toliko su pametna da se snalaze i bez specijalnih programa, te se zbog toga
postavlja neizbezno pitanje: Sta se dogada kada su standardni programi dosadni?
Mnoge teorije o tome da su darovitost i talenat isto svakako nisu obavezujuce.
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Jedina dodirna tacka izmedu njih jeste potreba za specijalnim programima. Drugi
pogresan mit jeste da treba da produ kroz Skolu sa svojim generacijom, §to nije
tano, jer se daroviti razvijaju asinhrono iz razloga Sto su intelektualno daleko
napredniji od svojih vrSnjaka. Ukoliko ¢ine sastavni deo svoje standardne
generacije, bi¢e podloZna torturi i meta ostalim uc¢enicima.

Kljuéne reci: daroviti, asinhronost, obrazovanje, nastavni program.

Marinel Negru, PhD
Faculty for Teacher Training, Belgrade

GIFTED CHILDREN AND ASYNCHRONOUS DEVELOPMENT IN THE
EDUCATION SYSTEM

Myths about gifted children show that they are the cream of a class, which is not
always true. If they are a part of a group that does not stimulate them, it can lead to
significant problems. They are so smart to find their way without a special program;
As a consequence, there is an inevitable question: what happens when the standard
programs are boring? Many theories, according to which giftedness and talent mean
the same thing, are certainly not mandatory, since the only link between them is the
need for specialized programs. Another popular myth is that the gifted should go
through school with their generation, which is not true because the gifted develop
asynchronously because they are intellectually far more advanced than their peers. If
they are an integral part of their standard generation, they will be subject to torture
or a target for envy of other students.

Key words: gifted, asynchrony, education, curricula.

Jp Cunsana HeckoBcka
[egaromxkuot daxynrer ,,CB Knmument Oxpuncku‘‘— burona
silvanakolevska@yahoo.com

PA3BOJ HA YYEHUIIM UHTEJIEKTYAJIHA ABTOHOMMJA
HU3 ITPUSMATA HA KHHKEBHOCTA KJIACH

YurameTo U 00paboTyBameTo OA0paHM JUTEPATypHU Jejia CEeKoraml €, BO HCTO
BpeMe, W rojieMa MHCIUpalyja u npenu3Buk. OBa 0coOEHO € ciiyyaj, JOKOJKY Ce
W3BeJyBa BO YCIOBH Ha HAJ30p M HMHCTPYKIMH OJl COOJBETCH HACTaBEeH Kamap,
Oujiejku Taka ce MPOIIUPYBaaT XOPU30HTHUTE HA CTYAECHTHUTE U TOA BOAU KOH cOceMa
HOBM HAaUYWHU HA Pa3MHUCITyBarbe.

Hanapenure crymenTty, ce eqHa moceOHa KaTeropuja CTYAEHTH KOja MITO Ce YHHH
JieKa BO MMa HajrojieMa MpUI00MBKa O Pa3IuUHUTE J0OPO OCMHUCIEHH aKTHBHOCTH
KOW Bapupaar OJf CAMOCTOJHO YHTAFbE M Pa3sMUCITyBarbe BO BPCKA CO OPENEHO JeI0,
ma ce 10 KpeHupame M TPE3CHTHPame KPEaTHBHH TPE3CHTAlMM W THIIYBambe
WHCTIIUPATHBHA €Ced Ha OpojHM TeMH. [eHepaaHO, CHTE OBHE aKTHBHOCTH,
HECOMHEHO, BO TOjJeMa Mepa MPHUAOHECYBaaT BO DPa3BOjOT HA HHTENEKTyaslHATa
aBTOHOMI/Ija Ha CTYACHTUTC.

73



OBoj Tpyn TM TIpeHecyBa HCKYyCTBaTa oj paboTaTra CO HaJapeHH CTYACHTH O
rpynaTta AHTJIHCKY ja3WK M KHIDKeBHOCT Ha [lemaromkunor ®akynrer — burona, Bo
paMKHTe Ha HAacTaBaTa 1o MPEeIMETOT AHITIUCKA KHIKEBHOCT.

Kayynu 300poBM: HajapeHH CTYAEHTH, UHTCIICKTYaJHM aBTOHOMH]ja, 4aCOBU IO
KHIKEBHOCT.

Silvana Neshkovska, PhD
Faculty of Education, “St. Kliment Ohridski”” University — Bitola

THE DEVELOPMENT OF STUDENTS’ INTELLECTUAL AUTONOMY
THROUGH THE PRISM OF LITERATURE CLASSES

Reading and dealing with selected literary works can invariably be both extremely
inspiring and challenging, especially, if performed under adequate teacher’s
guidance and instruction, as it ultimately leads not just to broadening students’
horizons but also to completely novel modes of thinking and reasoning.

Gifted students seem to be one category of students who benefit most from the
various well-thought off activities, which range from individual reading and
thinking about a particular literary piece and fruitful classroom discussions, up to
composing and delivering creative presentations and writing insightful essays on
numerous topics. All in all, all these activities, undoubtedly, greatly affect the
development of students’ intellectual autonomy.

This paper reports on the accumulated experience of teaching English Literature to
Macedonian gifted students who major in the English Language and Literature at the
Faculty of Education in Bitola.

Keywords: gifted students, intellectual autonomy, literature classes.
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JAPOBUTHU, TPAHCUHEJEHTHOCT U KOMYHHUKALIUJA
YoBek JXKMBHU CBOj€ MOCTOjalbe Y HEMPECTaHO] MOTPa3y 3a Taykama OCJOHIA Koje he

My oMOryhuTH ma ckpaTH BpeMe Kpu3e Ha pauyH npasuia. Ctpax, Jpy0aB, camoha,
Haza — Koje je ¢mmo3oduja ompenria Kao HeleJHIBE MOIyce AyIIe — Y OCHOBH CY
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CBake HJecje/peliekha y Be3d ca BANWAHOIINY OBE WM OHE CYLITHHE, pealyje,
CIIOCOOHOCTH. Y CTBapH, TauKe OCJIOHIIA Ce Hala3e y KOHTEKCTY CaMOT JKHBJbCHA H
y BehuHU ciydajeBa YOBEK CTHXE JI0 Bepe. YomuuTe HUje OMTHO 1a JH je Ta Bepa
KOHKpETHO ymyheHa HeKoM 00KaHCTBY MJIM BHIIEM YMY, MJIM IPUPOAU, WU HEKUM
criocoOHOocTHMa W MoryhHOCTHMMa caMor' YoBeKa Ja u3alje Ha Kpaj ca M3a30BUMA.
ButHuje je TO 1a Bepa u3a3uBa M NOApa3yMeBa YOBEKOBY TEXHbY Ja 00jaCHU CBeT,
Jpyror nnu y kpajieM ciydajy camor cede. Kaga Hema Bepe, 00MYHO j0J1a3u 110
cykoba m3Mel)y HHIUBHAYATHOT U TJI00ATHOT, HAIIMOHAIHOT U TPAHCHAI[MOHAIHOT,
a CBe TO MMa HEraTHBaH YTHLA] Ha Pa3Boj APYLITBA. AKO NPHXBATHMO Bepy Kao
(yHIAMEHTAJIHU CTaB, Kao CTame IyXa M WHTENECKTa Y TUPEKTHOj ITOBE3aHOCTH Ca
MaTepHjalHUM, OHJA HE MOXXEMO Ja HE CXBAaTHMO Ja MOJCIH IOHAIlama H
CIIOCOOHOCT HCTpajaBaka Ha AyTCHTUYHHM HIejaMa/pelliehuMa y CTOIy Ipare
pesyiraTe TeXe Ka 00jallbaBamby Y0BEKa M CBeTa. [IpeTHocTaBIbeHN pe3yiTar ce
orinea y IpOHaJaXewmy IpeceyHe Tayke Yy KO0joj je JO3BOJEEHO YCKIahuBame
BPEIHOCTH W HWHTEpeca MOjeAMHIIA ca BPEOHOCTHMMAa M HHTEpEeCcMMa APYrux. Y
KOHTEKCTY COIlMjyMa, Ta TEXHha MOXE Ja Ce MaTepujau3yje jeIUHO Kpo3
JPYLITBEHY KOMYHHKALH]Y.

Kiby4yHe peun: TpaHCICJICHTHOCT, KOMYHHKAIIH]ja, Bepa, PECEUHE TauKe.

Prof Dr Nikolaj Palasev

University of Library Studies and Information Technologies, Sofia, Bulgaria
Prof Dr Vance Bojkov

Faculty of Electronic Engineering Nis, Serbia / International Business School,
Botevgrad — Sofia, Bulgaria

Darjan Bojkov, PhD

University of Library Studies and Information Technologies, Sofia, Bulgaria

THE GIFTED, TRANSCEDENCE AND COMMUNICATION

People live their lives in a constant search for supporting points which can enable
them to shorten crises periods on the basis of rules. Fear, love, solitude, hope —
which philosophy determined as being inseparable modules of the sole permeate
every idea/solution connected to the validity of this or that essence, religion, ability.
Actually, supporting points exist in the context of life itself and in most cases a
person reaches faith. It is unimportant whether faith is concretely directed towards a
deity or to a higher mind, or to family, or some abilities or possibilities of the
humans themselves to cope with challenges. It is important that faith challenges and
encourages peoples drive to explain the world, the Other or oneself. When there is
no faith the individual and the global, national and transcendent, usually come into
conflict, and all of this has a negative influence on the development of society. If we
accept faith as a fundamental attitude, as a state of the spirit and intellect in direct
connection with the material, than we can conclude that models of behavior and
ability to persist in one’s authentic ideas/solutions closely follow the results of the
urge for the explanation of the human and the world. The expected result is reflected
in the discovery of an intersection point in which it is allowed to harmonize the
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values and interests of the individual with the values and interests of others. In the
context of socium, this urge can only be materialized through social communication.
Key words: transcendence, communication, faith, intersection points.
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Msr. Jasmina Stoli¢

jaca.stolic@gmail.com

Visoka skola strukovnih studija za vaspitace ,,Mihailo Palov”

RAZVOJ MUZICKE I JEZICKE DAROVITOSTI U SAVREMENOJ
DIDAKTICKOJ KULTURI

Savremeni tokovi u kojima Zivimo i koji podrazumevaju kvantifikaciju svega
postojeceg, preneli su svoj uticaj na oblast obrazovanja, stavljaju¢i u prvi plan
kompetencije, tj. merljive parametre necijeg znanja ili veStina. Postoje zanjimljive
teorijske osnove i prethodna istraZivanja koja govore o uticaju razvijenijih muzickih
sposbnosti, tj. izraZenijeg senzibiliteta prema odredenim elementima muzi¢kog
jezika na savladavanje elemenata stranog jezika. Ako znamo da jedna od bazi¢nih
kompetencija obrazovanog ¢oveka danasnjice upravo predstavlja poznavanje stranog
jezika, povezivanje ove dve oblasti kroz vrednovanje potencijala oba jezika,
muzickog i stranog, bilo bi od mnogostrane koristi. Rad predstavlja interesantne
aspekte uticaja elemenata muzickog jezika i muzickih sposobnosti na savladavanje
stranog jezika, kao rezultat sprovedenih istraZivanja.

Kljucne reci: strani jezik, muzicke sposobnosti, muzic¢ki jezik, kompetencije,
daroviti.

Radmila Palinkasevié¢, MA
Jasmina Stoli¢, MA
Preschool Teacher Training College "Mihailo Palov" Vrsac

DEVELOPMENT OF MUSICAL AND LINGUISTIC GIFTEDNESS IN
CONTEMPORARY DIDACTIC CULTURE

Contemporary trends in which we live seek a qualification of everything in
existence, influenced by these trends is also the area of education which lead to the
foregrounding of competencies, i.e. measurable parameters of knowledge or skill.
There exists an interesting theoretical background and previous research which
examines the influence of developed musical ability i.e. a deep sensitivity towards
certain elements of musical language, on the acquisition of a foreign language. If we
take into consideration that one of the basic competencies of a modern educated
individual is the knowledge of a foreign language connecting these two areas
through the potential assessment of both languages, musical and foreign, would be
of great use. The paper presents interesting aspects of the musical language elements
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and music ability influence on the acquisition of a foreign language, as a result of
conducted research.

Key words: foreign language, music ability, musical language, competencies,
giftedness.

Polonca Pangr¢i¢, profesorica razrednega pouka
OS Cerkvenjak — Vitomarci, Cerkvenjak, Slovenija
polonca.pangrcic @ guest.arnes.si

KURIKULUM ZA NADARJENE IN SODOBNA DIDAKTICNA TEORIJA

V slovenskem Solstvu ucitelji izvajamo nacionalni kurikulum, ki je napisan za vso
populacijo otrok v doloCenem razredu. Razlikuje se le v temeljnih in minimalnih
standardih, ki so napisani za povprecne ucence in za tiste, ki zmorejo man;.

Iz svetovne literature je znano da so, tudi kadar izvajamo kurikulum z visjimi cilji
prirejenimi za bolj sposobne ucence, uspesnejsi tudi vsi ostali ucenci. Tako navaja
tudi Van Tassel-Baska (1997, 2006, 2007), katere teorijo bomo predstavili v
prispevku. Poglobili se bomo v celovit ¢lenjen kurikulum za nadarjene uc¢ence in ga
tudi podrobneje predstavili. Avtorica ima 40 letne izku$nje na podro¢ju nacrtovanja
in poucevanja nadarjenih uc¢encev.

Dotaknili se bomo predvsem tistega dela, kjer opisuje kako poteka nacrtovanje in
razvoj kurikuluma za nadarjene ucence poleg tega pa opiSe navodila praktikom, ki
sodelujejo pri razvoju kurikuluma.

Na koncu bomo dodali predloge in vizijo, kako bi lahko takSen kurikulum prenesli v
domace okolje in ga izvajali na nacionalnem nivoju.

Kljucne besede: nacionalni kurikulum, poucevanje nadarjenih, kurikulum za
nadarjene, nacrtovanje kurikuluma.

Polonca Pangrcic
Primary School Cerkvenjak — Vitomarci
Slovenia

CURRICULUM FOR GIFTED LEARNERS AND CONTEMPORARY
DIDACTIC THEORY

In Slovenian education system teachers follow the national curriculum, which is
written for the entire population of children attending a particular class. The only
difference is in the basic and minimum standards that are written for average
learners, and for those who are less capable.

From the world literature it is known that, when higher curriculum objectives for
more able learners are performed, all other students perform better outcomes, too.
Thus states also Van Tassel-Baska (1997, 2006, 2007), whom theory will be
presented in the paper. We will deepen in the comprehensive articulated curriculum
for gifted learners and also present it more detail. The author has 40 years of
experience in planning for and teaching gifted learners.
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We will touch especially that part where is described how to design and develop
curriculum for gifted learners and beside that it is described the guidance of
practitioners involved in curriculum development.

Finally, suggestions and vision, how could such curriculum be transferred to local
environment and implemented at the national level, will be added.

Keywords: national curriculum, gifted education, curriculum for gifted learners,
curriculum planning.
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METOJUYKH ACHHEKTHU PAJA Y IIKOJIN MJIAJIUX
MATEMATHYAPA

Marematnuka rumHa3uja y beorpany Beh Bume oJ ABe JeleHHje OpraHusyje
kony MiIagux MareMaThdapa, YHju CY OCHOBHH IIMJBCBH IMOIyJapu3alidja
MaTeMaTHKe, Pa3Boj JIOTMYKO-MaTeMaTHYKOT MUIUbEHa, NPONyOJbUBakhe 3Haba U3
pa3nMuUTUX 00JIaCTH, Ka0 M IpHUIIpPeMa 3a TaKMHYEHA. 3axBaJbyjyhu 3amakeHHM
pe3ysiTaTiMa HalluX MIIAJUX MaTeMaTHdapa, HHTEPEeCOBAabE 3a MIKOIY PacTe CBaKe
rOIMHEe — KypPCEBU CE€ JIaHAC OPTaHM3yjy 3a yUeHHKE OJI MPEIIKOJICKOT y3pacrta 0
CTapujuXx pa3pera OCHOBHe Ikoie. Kako ce y 0BOj HIKONM BPIIM MPOAYOJbUBAME
mkosickux caapxkaja? llra je HecranaapaHu nmpobiaeM u kako my npuctynutu? Ca
KOjUM ce mpoOjeMHMa cyouaBa MpenaBad y paay ca ICLUOM pa3duuTOr HHUBOA
crocobHocTH U mpea3Hama? Kojum caapxkajuma u3asBatu gaposute? Kako ce
MareMaTHyKa CIIOCOOHOCT pa3Buja U3 JbyOaBu npema Matemaruim? Ha oBa u apyra
MUTamka TPAKUMO OJroBope y oBoM paay. Ilwk je ma ce ananmzom paxa [lkone
MJIQIUX MareMaThyapa OcBeTsie MOryhHOCTH NHOJACTHLAKha Pa3Boja MaTeMaTHYKUX
CIIOCOOHOCTH, Ka0 M KpeaTHBHOT IIPUCTYIIA pellaBamy npobiema.

Kibyune peun: METOMYKN aclieKTH, MaTeMaTHKa, MaTeMaTH4Ka ClI0COOHOCT.

Vojislav Pantic
Faculty for Teacher Training, Belgrade

METHODOLOGICAL ASPECTS OF TEACHING IN SCHOOL FOR
YOUNG MATHEMATICIANS

For over two decades Mathematical Grammar School in Belgrade organizes the
School for Young Mathematicians, whose main objectives are popularization of
mathematics, development of logical mathematical thinking, broadening knowledge
in various fields, as well as preparation for the competitions. Thanks to the
remarkable results of our young mathematicians, public interest is growing every
year — courses are now organized from Mathematical Kindergarten to children in
upper grades of primary school. What are the methods of broadening the school
curricula? What is non-standard problem and how to approach it? What kind of
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issues faces the lecturer in working with the students at different levels of ability
and background knowledge? How to challenge gifted students? How to develop
children’s interest in math into advanced mathematical ability? On these and other
questions we seek answers in this paper. The aim is to analyze the work of the
School for Young Mathematicians thus illuminating the possibilities for stimulating
the development of mathematical abilities and creativity in problem solving.
Keywords: methodological aspects, mathematics, mathematical ability.
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PE®JIEKCUBHO MUIIJBEILE KAO OBEJIEKJE HHTEJIEKTYAJIHE
AYTOHOMMIJE Y
AKTYEJHUM JUJAKTHYKHUAM ITAPAIUTMAMA

XepakinuToBa U3peka Ja Myaap 4OBEK MOpa MHOTO Ja 3Ha, ajli Ja «MHOT03HaJOCT
HE y4Yd NaMeTH», jOUI OJf aHTMYKHX BpPEMEHa YIo3opaBa Ha 3HAuyaj MOYyKe W
JUIAKTUYKUX TmpuHOuna. MehyTuM, kao ma cy AaHac IUIAKTHYKH MPHUCTYIH
NOJCTULIAY ayTOHOMHjE Yy pa3MaTpamby MHCAOHHX CTPYKTypa Ha HEKH HauuH y
CyZapy ca TOIUIABOM TEXHOKPATCKHX IIPHHLMIA Yy4ema, Kao JaHAIlbHX
UMIIEPAaTHBA JKMBOTA M IIOHAIIama. 10 je HMCTOBPEMEHO M H3a30B CaBPEMEHO]
¢unocopuju Hayke W 3HaWa, TOAC je CMUCTEMOJIOTHja KOHIENTYalHHX IPOMEHa
HoKa3aTeJb IHAAKTHYKEe KyIType IIOBOJBHE 3a pa3Boj M yHampehuBame 3Hama.
HeonubepanHa pekoHIeNTyanu3amuja caapxaja u QyHKirja oOpa3oBama, U3 yria
JAPOBUTHX, Y TOM CMHUCIY CacBUM je HernoBosbHA. [lmypamucThuka JuIaKTH4Ka
CIIeHa M3 yIJla ancTPaKTHUX Heranuja ¥ HeKPUTHYKUX aJanTanuja u MoryhHocTH,
IpernyHa je OrpaHuuYera HMHOBAaTHBHUX IOMMama, MajJa HH KOHILENT OIIITer
oOpazoBama y HEOXyMaHH3My HHUje JIMIIEH BpTJIOra WJeanu3aluja mpeMa
MpOMAaIIEHUM 3aHOCUMa OJIMKE MPOLLIOCTH.

Kbyuyne peum: KkpeaTuBHa HacTaBa, JHUIAKTHKa JapOBUTHX, (uiocoduja
o0pa3oBama, HHTEICKTYaJ HA ayTOHOMH]ja, KPUTHYKO MUIIUIBbCHHE.

Aleksandar Petrovié¢, PhD
Philosophical Faculty in Kosovska Mitrovica

REFLEXIVE THINKING AS A SIGN OF INTELLECTUAL AUTHONOMY
IN ACTUAL DIDACTIC PARADIGMS

Heraclites’ sentence that wise man must have vast knowledge, but that vast
knowledge does not mean wisdom has from the antique age reminded us on a
significance of instruction and didactic principles. But, it seems that today the
didactic approaches fail to motivate autonomy in considerations of thinking
structures are in a way in a clash with the flood of technocratic principles of
learning, due to the fact that they are today’s imperatives of life and conduct. At the
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same time this is a challenge for modern philosophy of science and knowledge, in
which epistemology of conceptual changes is an indicator of didactic culture
suitable for development and improvement of knowledge. Neoliberal
reconceptualization of contents and function of education, from the angle of the
gifted, is in this sense completely unfavorable. Pluralistic didactic scene, from the
standpoint of abstract negations and uncritical adaptations and possibilities, is full of
limitations of innovative notions, although the concept of general education in
neohumanizam is not deprived from the whirl of idealizations of unsuccessful ideas
of recent past.

Keywords: creative learning, didactics of giftedness, philosophy of education,
intellectual autonomys, critical thinking.
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JAPOBUTHU N ETUYKA KYJITYPA Y JPYIITBEHUM
NCTPAKUBAIBIMA

Y pamy ce oOTBapa MNUTake KOpelalMje HAaydyHHX HCTPAKHBAYa U CTHUYKE
KpeauOMIHOCTH HBUXOBOT aHTrakmana. L[iib pama jecte 1a MCTakHE 3HAYaj Be3e
usaMmel)y HaydyHHX, HAPOYHMTO, APYIITBEHUX HCTPAKHBAKBA M ETHYKHX IMOCTYyJaTa
KOjuMa Ce PEeryJiiilie HAa4uH KUXOBOT CIpoBolema. AyTop ce Mo3uBa Ha MpHUMEpe
U3 UCTPaKMBaYKe MpakKce ykasyjyiu Ha MpHCYCTBO aHTaroHu3Ma m3Mmely HaydHHX
aM61/1111/1ja U CTUYKUX TMNPUHIUIIA U Ha HCONXOAHOCT HCTOBOI MPEBJIa/iaBamba Kpo3
ycarjailaBambe Hay4HOT MHTepeca ca MHTEPECOM MOjeANHIIA U 3ajeHule. Y pajy ce
3aKJbydyje Jla CaMO OHO HUCTPaKUBAaE KOje Ce OJ[BUja y CKIIAy ca ,,eTHKOM Opure”
M ca MOIITOBAKEM IMPOIEIype ETUYKE peryjandje, MOXE OUYyBaTH aKaJeMCKU
HHTETPUTET UCTPAKHUBAYA U OMOT'YHUTH TOy3/1aHe pe3yiTaTe UCTPAKHUBADA.
KibyuHe pevu: 1apoBUTH, ETHYKA KYJITYpPa, HAYKa, HCTPAKUBAIE.

Ruzica Petrovic, PhD
Faculty of Education in Jagodina
University of Kragujevac

THE GIFTED AND THE ETHICAL CULTURE IN THE SOCIAL
RESEARCHES

In the paper we open the question of the correlation of scientific researchers and the
ethical credibility of their engagement. The purpose of this paper is to point out to
the significance of the connection between the scientific, especially social researches
and the ethical postulates which we use to regulate the way in which they operate.
The author refers to cases from the research practice pointing out to the presence of
antagonism between the scientific ambitions and the ethical principles as well as to
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the necessity of its overcoming through harmonization of the scientific interest with
the interest of the individual and the community. In the paper we conclude that only
the research which is conducted in accordance with “the ethic of concern” and with
the respect of the ethical regulation procedure can preserve the academic integrity of
the researcher and make reliable research results possible.

Keywords: gifted, ethical culture, science, research.
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JUJAKTUYKUTE KOMIIOHEHTHU HA TPETMAHOT HA
HAJJAPEHUTE U TAJIEHTHUPAHUTE BO IICY JAXJA KEMAJI-CKOIIJE

[ICY Jaxja Keman-Cxomje, P. MakenoHuja Beke J0Jro BpeMe BO CBOETO
Ne/IarOIIKO-OPTaHU3ANUCKO (DYHKIHOHHUPakhe MOCeOeH aKIeHT CTaBa Ha MPOIECOT
Ha CENeKLHja M MOAAPLIKA Ha Pa3BOjOT HA HANAPECHHUTE M TAJCHTHPAHUTE YICHHULIN.
Llenta Ha TPyIOT € Ja Ce ONMEPALMOHAIU3UPAAT METOIOJOMIKHUTE IPOLECAYPH BO
IpOLIECOT HAa OTKpHBame, paboTa W CJleAeke Ha pa3sBOjOT HAa HAJAPEHUTE H
TaJeHTHpaHuTe. Bo TpynoT ke Guae mpercTaBeHa LENOKYyITHATA METONONOTHja Ha
Iearomara u Apyra MOAIPIIKa Ha HATapeHUTE U TAICHTUPAHUTE BO KOJENOT Jaxja
Keman-Crkomje, P. Makenonuja. OuekyBame IMpe3cHTalMjaTa Ha IEAArONIKUTE
HCKYCTBa BO BPCKa CO CHCTEMOT Ha TPETUPame Ha HaJapPCHHUTE U TAJCHTUPAHUTE Ke
JoBeqaT a0 adupMandja Ha [JONTOTOJMINHATA MOJIPIIKA HA HAJAapeHHUTE H
TAJICHTUPAHUTC YYCHUIIU.

Kinyyan 300poBM: [JUIAKTHYKH KOMIOHEHTH, HaJIapeHH ¥ TaJCHTUPAHHU,
METOOJIOIIKH MPOIECIYPH.
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DIDACTIC COMPONENTS OF THE TREATMENT OF GIFTED
AND TALENTED IN PSU YAHYA KEMAL - SKOPJE

PSU Yahya Kemal — Skopje, R. Macedonia has for a long time in its pedagogical-
organizational functioning been putting a special accent on the process of selecting
and supporting the development of gifted and talented students. The purpose of the
paper is to operationalize the methodological procedures in the process of
discovering, working and tracking the development of the gifted and talented. In the
paper the whole methodology of the pedagogical will be shown and other kind of
support to the gifted and talented in the Yahya Kemal College — Skopje, R.
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Macedonia. We are expecting that the presentation of pedagogical experiences about
the system of treating the gifted and talented will lead to affirmation of the long-time
support of gifted and talented students.

Keywords: didactic components, gifted and talented, methodological procedures.

Dr Kiristina Planjanin-Simi¢
VSSOV Kikinda
kristinaps @orion.rs

TAJNA BROJALICA, POVEZANOST SVAKODNEVNE UPOTREBE
BROJALICA SA UPOZNAVANJEM I SAVLADAVANJEM OSNOVNIH
MATEMATICKIH FUNKCIJA KOD DAROVITE DECE

Proucavanje de¢jeg folklora, posebno brojalica u srpskom delu Banata ostalo je na
margini naucnih istraZivanja. Analizom mnogobrojnih varijanti brojalica, doslo se
do zakljucka postojanja direktne povezanosti izmedu svakodnevne upotrebe
brojalica sa upoznavanjem i savladavanjem osnovnih matematickih funkcija poput:
deljenja, sabiranja i oduzimanja, podesavanjem i u zavisnosti od odredenog broja
naglaSenih slogova koje odredena brojalica sadrZi, a koje je neophodno podeliti na
broj dece koja ucestvuju u brojalici. Takode, svakodnevna upotreba brojalica
direktno stimuliSe razvoj govora, dikcije i maste predskolskog i Skolskog deteta koji
u okviru decjih igrara i kroz brojalice koje im prethode, na spontani i neprimeten
nacin, razvijaju svoje jeziCke i verbalne potencijale do sopstvenih maksimuma.
Zakljucak jeste da svi elementi kao i faktori koji prate decje kreacije, zajedno uticu
na psihofizicki i intelektualni i emocionalni razvoj deteta, kao i na njegovu
inteligenciju.

Kljuéne rec¢i: deciji folklor, brojalice, slogovi, osnovne matematicke funkcije,
inteligencija.

Kristina Planjanin-Simic, PhD
Preschool Teacher Training College, Kikinda

THE SECRET OF COUNTINGS, A LINK BETWEEN EVERYDAY USE OF
COUNTINGS WITH LEARNING AND MASTERING BASIC
MATHEMATICAL FUNCTIONS OF GIFTED CHILDREN

The research of children’s folklore, especially the countings in the Southern Banat
area (Serbia), has remained a less frequented domain in the studies of specialists. In
light of analyzing the many versions of countings, a conclusion was reached as to
the existence of a direct relationship between daily usage of countings and mastering
of the main mathematical operations such as division, addition or subtraction,
adjustments with regard to the number of accentuated syllables — which is necessary
to divide to the number of players. Daily usage of countings stimulates speech,
diction and children’s imagination, leading to an enhancement of their verbal and
linguistic potential. All these elements, as well as the factors contributing to
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children’s creations harmonically influence the psychophysical, intellectual and
emotional development of the child, as well as his or her intelligence

Keywords: children’s folkore, countings, yllables, main mathematical operations,
inteligency.
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LINGVISTICKA DAROVITOST I DIDAKTICKE STRATEGIJE

Imajuéi na umu neraskidivu vezu izmedu jezika i misljenja, nije zacudujuée da su
brojne studije pokazale da se ucenje stranog jezika ne odrazava pozitivno samo na
lingvisticke sposobnosti ufenika, ve¢ i na njihove kognivitivne i kreativne
sposobnosti, kao i na fleksibilnost misljenja. Ucenje stranog jezika viSe se odnosi na
kognitivno reSavanje problema nego Sto predstavlja iskljucivo lingvisticku aktivnost.
Samim tim se moze zakljuciti da ucenje stranog jezika, a posebno odredene
didaktice strategije koje se primenjuju u poucavanju i ucenju, s jedne mogu dati
znacajan doprinos razvoju opstih i lingvistickih sposobnosti naprednih studenata, a s
druge strane mogu unaprediti usvajanje stranog jezika. Sa stanoviSta najnovijih
psiholingvisti¢kih istraZivanja, relevanti Cinioci koje treba uzeti u obzir prilikom
koncipiranja i realizacije nastave engleskog jezika kao stranog odnose se, pre svega,
na ucestalost izloZenosti i neobinost konstrukcija sa kojima se ucenik srece.
Oslanjaju¢i se na hipotezu o opazanju (Schmidt, 1990), u radu se ispituju
mogucénosti primene odgovarajucih didaktickih strategija u ucenju stranog jezika sa
ciljem podsticanja razvoja sposobnosti jezic¢ki nadarenih ucenika. Prema navedenoj
hipotezi ucenik treba da bude svestan novih, neobicnih aspekata jeziCkih
konstrukcija. Pri tome se neobi¢nost odnosi i na znacenjski i na formalni plan
konstrukcije, odnosno na sva njena idiosinkraticka svojstva (Taylor, 2012).

Kljuéne reci: jezicki daroviti, hipoteza o opazanju, didakticke strategije, ucenje
engleskog jezika.

Dr Jelena Prtljaga

Dr Aleksandra Gojkov Rajic

Preschool Teacher Training College "Mihailo Palov" Vrsac,
Teacher Training Faculty, Belgrade, Teaching Department Vrsac

LINGUISTIC GIFTEDNESS AND DIDACTIC STRATEGIES
Having in mind the inextricable link between language and thinking, it is not

surprising that numerous studies have shown that foreign language learning has a
positive influence not only on linguistic skills of learners, but also on their cognitive
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and creative abilities, as well as on flexibility of thinking. Foreign language learning
is more about cognitive problem solving than it is about exclusive linguistic activity.
As a consequence, it might be concluded that foreign language learning and
especially certain didactic strategies applied in teaching and learning can, on the one
hand give significant contribution to the development of general abilities of gifted
students, while, on the other hand, they can promote acquisition of a foreign
language. From the standpoint of recent psycholinguistic research, relevant factors
to be born in mind while conceiving and realization of foreign language teaching
refer, before all, to the recency and frequency of exposure, as well as to unusualness
of the constructions. Relying on the noticing hypothesis (Schmidt, 1990), the paper
examines possibilities of application of suitable didactic strategies in foreign
language learning in order to encourage development of linguistically gifted
learners. According to the stated hypothesis, the learner should be aware of novel,
unusual aspects of language constructions. At the same time, novelty refers to
constructions as pairings of form and meaning, i.e. all their idiosyncratic features
(Taylor, 2012).

Keywords: linguistically gifted, noticing hypothesis, didactic strategies, foreign
language learning.

Mr Predrag Prtljaga
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DIDAKTICKA KULTURA SKOLE U ZAMCI DRUSTVENIH MREZA

Prema popisu iz 2011. godine broj stanovnika starijih od 15 godina u Srbiji je oko 6
miliona, istovremeno skoro milion njih je ,,bez dana Skole”, ili sa nezavrSenom
osnovnom $kolom. Poznato je, takode, da je milion stanovnika starije od 70 godina.
Dobijamo cifru od oko 4 miliona potencijalnih korisnika Fejsbuka, sigurno
najpopularnije drustvene mreze. IstraZivanje blogera Lazara Mili¢i¢a iz 2014. godine
pokazuje da je u Srbiji aktivno preko 3,5 miliona Fejsbuk naloga (procena iskljucuje
lazne i neaktivne naloge). Gotovo sa sigurnoscu, a kao kuriozitet, mozemo tvrditi da
je medu korisnicima veliki broj onih koji bivaju opisani kao funkcionalno
nepismeni.

Poslednja PISA istrazivanja (o vrednosti ove provere vode se burne rasprave u
domacoj javnosti) pokazuju da su nasi ucenici na zacelju liste, jer pokazuju samo
enciklopedijsko i nefunkcionalno znanje.

Sa druge strane, na$i srednjoskolci vracaju se redovno sa vrhunskim rezultatima
ostvarenim na matemati¢kim olimpijadama, profesor koji oSamari ucenika, u afektu,
biva trajno obeleZen i iskljuen iz obrazovnog sistema, a istovremeno se u
dvoriStima Skola ucenici obracunavaju noZevima, a povremeno za ovu svrhu koriste
i vatrenim oruZjem. Paralelno sa ovim pojavama analiticari ukazuju na sve vecu
tabloidizaciju” Srbije.

Moze 1i se u ovakvim okolnostima govoriti uopSte o kulturi Skole, posebno
didaktickoj — tema je ovoga rada. Informaticke tehnologije, veb-sajtovi, pa i
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drustvene mreZe mogu biti podsticaj povratku na prave vrednosti, ali dokle god
njima upravljaju interesi liberalnog kapitalizma realan obrt se ne moze ocekivati.
MozZe li se izgradnjom originalne i savremene didakti¢ke kulture $kole, koja, izmedu
ostalog, u prvi plan stavlja i vrednosti, te dostignu¢a darovitih ucenika, popraviti
trenutna slika Skole, ali i druStva — predstavlja veliki izazov njenim kreatorima:
vaspitac¢ima, uciteljima, nastavnicima i profesorima.

Kljuéne reci: informatika, kultura $kole, daroviti, drustvene mreze.

Predrag Prtljaga, MA
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DIDASCTIC SCHOOL CULTURE IN SOCIAL NETWORKS TRAP

According to the 2011 census, the population aged over 15 in Serbia is about 6
million, while almost a million of them is "without a day of schooling", or with
incomplete primary education. It is also known that a million people is older than
70. Thus, we get to the figure of around 4 million of potential users of Facebook,
certainly the most popular social network. The research carried out by the blogger
Lazar Milicic from 2014 shows that there are over 3.5 million of active Facebook
accounts (estimation excludes false and inactive accounts). It can be claimed, with
almost with certainty, and as a curiosity, that among users there is a great deal of
those who can described as functionally illiterate.

The most recent PISA study (there are heated discussion in the local public on value
of this research) shows that our students are at the bottom of the list, because they
show only encyclopedic and non-functional knowledge.

On the other hand, our high school students are returning regularly with excellent
results achieved in the Mathematical Olympiad; a professor who slapped a student,
in the heat of the moment, is being permanently marked and excluded from the
education system; while in the courtyards school students fight width knives, and
sometimes even width guns. In parallel to all this phenomena, analysts point to the
increasing "tabloidisation" of Serbia.

The topic of this paper is if it is possible in these circumstances to speak in general
about the culture of the school, especially didactic. Information technologies, web
sites and even social networks can be an incentive to return to the true value, but as
long as they are managed by the interests of liberal capitalism realistic shift cannot
be expected. Can the design of original and modern didactic culture of school, which
among others focuses to the values and achievements of gifted students repair the
current image of the school and society, is a major challenge to its creators:
educators, teachers, lecturers and professors.

Keywords: information technology, culture school, gifted, social networks.
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JUJAKTHUYKA KYJITYPA HACTABHHUKA - ITPEYCJIOB 3A
NIEHTUOUKALINIY U PAJL CA JAPOBUTUM YYEHUIIUMA

VY pany aHanmu3Mpamo CTYAHjCKe Hporpame omute W moceOHuX Jumaktuka Ha
YYUTEIHCKMM M HACTABHUYKUM (haKyJITeTHMa HAa OCHOBHHM M MacTep aKaJeMCKHM
cryaujama y Makenonuju, bocan u Xepnerosuru, Cpouju, Liproj 'opu, XpBarckoj
1 CrnoBenrju. OCHOBHHU IIMJb aHAJIN3E jECTE YTBPHHBAEKE KOJUKO Cy OBH IPOrPaMH
pENleBaHTHU ca aclieKTa OcIocoOsbaBama OyayhnxX HACTaBHHKA 32 HIACHTU(DUKAI]Y
U paj ca JIapoOBUTHM ydeHHIMMa. [Ipeqmer aHanu3e cy MCKa3aHH MCXOIU U LUJbEBU
nporpama, Kao M caapkaj mporpama. IlonasHa mpeTnocraBka je Ja IO3HaBame
OCHOBHHX e€JIeMeHaTa M KaTeropuja y NpPUIPEMHU, pealu3alMju U BpPEIHOBAY
HacTaBHOr mpoleca oMmoryhaBa OymyhuM HacTaBHUIMMa KpeaTHBHE H300pe u
pa3HOBPCHE MPHUCTYNE Yy HACTABHOM MpOILECY, IUIAKTHYKH (JlaKie Hay4dHO)
3acHOBaHe. Y TOM KOHTEKCTy IIOJ IUJAKTHYKOM KYJITYpOM HAcCTaBHHKa
HO/pa3yMeBaMO jSAWHCTBO 3HAma M CIHOCOOHOCTHM HEONXOMHHMX 3a paj ca
Pa3IMYUTAM YYCHHLUMA Y OJICJbCHY.

Pesynrati aHamuse mMmokasyjy Ja CTYOMjCKM NPOrpaMH ONIUTE ¥ IOCEOHHX
Jdupaktrka oOyxBaTajy HCXole, LIJBEBE M CaJpkaje KOjU Cy YCMEpeHH Ka
NOCTH3aBbY OUIAKTHYKE PA3HOBPCHOCTH Y paly ca ydeHHUIuMa. MehyTum, ommra
JUJAKTHYKa KYJITypa jecTe Hy)KaH, ajld He ¥ JIOBOJbAH yCJOB 33 WACHTU(DUKALN]Y U
pan ca IapoBUTHM y4eHuIlMMa. Ha Temesby mocenoBamba TUIAKTHYKE KYITYpe
Tpebasio OW BuUIIe pamuTH ca OyayhuM HacTaBHHIIMMA Y CMHUCIY HHXOBOT
ocriocoOspaBaba 3a HMICHTH(UKAIM]y JApOBUTHUX W OTBapama MoryhHoctu 3a
pa3sHOBpPCHE U300pe W NPHUCTYIE Y PEIOBHO] HACTaBW. 3a moYeTak Tpebamo Ou y
nporpame omiTe ¥ noceOHUxX /IuJakTnKa HHTETPUCATH HCXOJIE, LIMJbEBE U capiKaje
Koju o0yxBatajy u ,,KylITypy pana ca gapoButum. JloOpa mpakca Mory na Oyny u
W300PHH MPEIMETH.

Kibyune peun: [lupakTrka, CTyAHjCKH NPOrpaM, IWAAKTHYKA KyJITypa, HACTaBHHUK,
JApOBHTH YYCHHIIH.

Vera Z. Radovic, PhD
Duska Mihajlovic, MA
University of Belgrade, Teacher Education Faculty

THE DIDACTIC CULTURE OF TEACHERS - A CONDITION FOR
IDENTIFICATION AND WORK WITH GIFTED

In this paper, we analyze the curricula of general and special didactics at teachers’

education faculties at the undergraduate and master level in Macedonia, Bosnia and
Herzegovina, Serbia, Montenegro, Croatia and Slovenia. The main objective of the
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analysisis to determine how these programs are relevantin terms of training future
teachers to identify and work with gifted students. The subjects of analysis are
outcomes and objectives and content, which are presented in selected programs.The
initial assumption is that knowledge of the basic elements and categories in the
preparation, implementation and evaluation of the teaching process enables future
teachers creative choices anda variety of approaches in the teaching process, which
are didactic (i.e. scientific) based. In this context, the didactic culture of teachers
represents the unity of knowledge and skills which is necessary to work with
different pupils in the class.

The results show that the study programs of general and specific didactics include
outcomes, objectives and contents that are directed towards achieving didactic
diversity in work with students. However, the general didactic culture is a necessary,
but not a sufficient condition for identification and work with gifted students. It can
be the basis for further work with the future teachers to be educated for
identification of gifted as well as for opening opportunities for a variety of choices
and approaches in regular classes. At first, the outcomes, objectives and contents
that include the"culture" of working with gifted should be integrated in the programs
of general and special Didactics. Good practice can be also elective courses.
Keywords: Didactics, Study Program, Didactic Culture, Teacher, Gifted Students.
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JUJAKTUYKHN CTPATEI'MM 3A PAHA UIEHTUOUKALINJA HA
HAJJAPEHUTE U TAJIEHTUPAHUTE

Panoto MpEno3HaBakbC HA TAJICHTUPAHUTE U HAAAPCHUTC A€1a € MHOT'Y BAXKHO U Ma
3a Ied Ja MM H3je3e BO INpecpeT Ha OBHE Jella YIITe Ha CaMHOT IOYETOK OJ
HUBHOTO oOpa3oBanue. Ha OBOj HauMH ke ce CIpedyd W I0jaBaTa HAa HETaTUBHO
OJTHECYBAahe U HEJIOBOJTHO UCKOPUCTEH MOTEHIIMjall Kaj OBUE Jiela KOj IITO MOXE J1a
Ce jaBM KaKO pe3yJTaT Ha HECOOIBETEH IMPHCTANl W HEJOBOJIHO IMO3HABAEC HA
CTpaTeruuTe 3a MpPENO3HABake€ HA HAJAPEHOCTa M TAJICHTOT OJl CTpaHa Ha
HACTaBHHUKOT.

HacraBHuIUTe ja MMaaT KIy4HaTa yJjaora BO MPEMNO3HABAKETO U KAPAKTEPUCTUKUTE
HaMJIaJUTeHaJAapeHu Jenaco Ieil Ja HUM 00e30eqaTonTHMalHanHTEPBEeHL]an
IIOKBAJIUTCTHHU 06pa30BHI/I MO)KHOCTI/I.KOJ'le MMOpPaHOHHUBHUTEC TaJICHTHUCE
MpPEeno3HaaT, TOJKY MOBEPOjaTHOE Jicka OBHenella Ke J00UjaTco0IBETCHOOPa30BEH
TpeTMaH.

WnenTtndukanynjata Ha HaJapeHUTE Jelia € MHOTY IOBEKE 0J] OTKPHBAIE Ha BHUCOK
koeuieHT Ha wuHTenureHuuja.Ha oBue pgena uM ce MOTpeOHHM aJEeKBATHU
00pa30BHU MOXKHOCTH 3 J[a TO Pa3BHjaT HUBHUOT MTOTEHIIH]aL.
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Bo Tpymot ce omdareHn noBeke CyOjeKTHBHH CTpATETHH 3a HIACHTH(UKAIMja Ha
HaJapeHHUTe U TAICHTHPAHHUTE Jela: OICepBalyja, NPAATHUIH, JUCTH, CTYAHH Ha
CIly4aj, aHaJIu3a U NPOLICHKA Ha TPYAOBHU Ol YICHUIIUTE, CIEACHE HAa YUCHULIUTE.
Koayunu 300poBu: cTpareruu, HaJjapeHu, TaICHTUPAHH, HACHTH(UKALIH]a.

Maria Ristevska
"Sv. Kliment Ohridski"/ Pedagoshki fakultet - Bitola
Macedonia

DIDACTIC STRATEGIES FOR EARLY IDENTIFICATION OF
GIFTED AND TALENTED

Early recognition of talented and gifted children is important and aims to meet the
needs of these children at the very beginning of their education. This will prevent
the occurrence of negative behavior and under-used potential of these children
which can occur as a result of inadequate access and insufficient knowledge of
strategies for identifying talents and talent by the teacher.

Teachers play a key role in recognizing the characteristics of gifted young children
in order to provide optimal intervention and better educational opportunities. The
earlier their talents are recognized, the more likely that these children will receive
appropriate educational treatment.

The identification of gifted children is much more than discovering a high IQ. These
children need adequate educational opportunities to develop their potential.
The paper covered more subjective strategies for identifying gifted and talented
children: observation, questionnaires, lists, case studies, analysis and evaluation of
papers of students, monitoring of students.

Keywords: strategies, gifted, talented, identification
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DEMERSURI CREATIVE DE INTEGRARE A METODELOR DE
PREDARE INERACTIVA LA NIVEL UNIVERITAR

Acest articol exploreaza posibilitatile creative de reconsidere a formatului de curs
traditional prin integrarea metodelor active de invatare pentru studenti. Dezbaterile
organizate cu studenti, angajatori Si absolventi ne-au determinat sa reflectam asupra
curriculumului universitar Si a modalititilor de a dezvolta Si integra situatii de
invatare transdicipinard. Ne propunem in lucrarea de fata sa prezentam importanta
aplicarii pedagogiei interactive in demersul didactic cu studentii, precum Si cateva
exemple de metode/exercitii aplicate la cursuri/seminar care sa faciliteze dezvoltarea
creativitatii Si a competentelor transversale ale studentilor.

Cuvinte cheie: invatare centratd pe student, metode interactive, competente
transversale, creativitate
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CREATIVE ENDEVOUR OF UNITARY INTEGRATION OF
INTERACTIVE TEACHING METHODS

The article explores creative possibilities for the reconsideration of traditional
courses by integrating interactive learning methods for students. The debates with
students, employers and graduates made us reflect on the academic curriculum and
on ways of integrating transdisciplinary learning situations. In this paper we want to
present the importance of applying interactive pedagogy in the student learning
endeavour, as well as some examples of methods/exercises used in courses/seminars
that would facilitate the development of students’ creativity and transversal
competences.

Keywords: student centred learning, interactive methods, transversal competences,
creativity.
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JUJAKTHYECKASA PEBOJIIOIUA KAK TIPOTUBOAJUE OJIA
OJAPEHHOCTH

B cratbe paccmotpenbl mpomecchl B cdepe 00pa3oBaHHS, COOTBETCTBYIOIINE
COBPEMEHHOMY JTally CMEHBl MHPOBO33PEHUECKHMX M  METOJO0JOTHYECKUX
NPUOPUTETOB —CBOCOOPAa3HOM  «IUNAKTHYECKOH PEBOJIIOLMU», CBSI3aHHOW C
pedopMEpoBaHUEM obpazoBaHus noJt BITUSTHUEM r100anu3anuu u
uHdopmanmonHoit pesodrouny. COBpPEMEHHBIH MEPHOA OMHCAH KaK «TOYKa
oudypkanum», KoTopas OyIeT mpoigeHa OOIIECTBOM B Oimkaiimee Bpems.
OmnycaHbl BO3MOXHBIE ITyTH €TO JAJbHEHIIETO pa3BUTHS B 3aBUCHMOCTH OT BBIOOpa
TOW WJIM HMHOW 0Opa3oBaTENbHOW CTPATErWu, a TaKKe METOAbl M -METOIUKH,
COOTBETCTBYIOIINE KAXKIOMY U3 3THX ITyTeH.

KaoueBsie caoBa. @Dumocoduss  KyiabTypel, ¢miocopus  oOpa3oBaHUA,
00pa3oBaTenbHBIE CTPATETHH, AWAAKTHUYECKAs PEBOJIIOIMS, KOHLEIIHS <«I1a3JI0B»,
MHTEPAKTHBHAS JICKIIUS.
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DIDACTIC REVOLUTION AS AN ANTIDOTE FOR THE GIFTED

The article describes the processes in the field of education, corresponding to the
current phase of shift of philosophical and methodological priorities - a kind of
"didactic revolution" related to education reform under the influence of globalization
and the information revolution. The modern period is described as a "bifurcation
point", which will be passed by the society in the near future. The article also
describes the possible ways of its further development, depending on the choice of a
particular educational strategies and methods and techniques that are appropriate to
each of these pathways.

Keywords: Philosophy of culture, philosophy of education, educational strategies,
didactic revolution, puzzle concept, interactive lecture.
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EVROPSKI KVALIFIKACIJSKI OKVIR KAO PARADIGMA
SAVREMENIH DIDAKTICKIH STRATEGIJA I POLOZAJ DAROVITIH

Evropski kvalifikacijski okvir predstavlja inicijativu Evropske unije da se usaglase
obrazovni program, kako bi se prepoznale i sistematizovale kvalifikacijske strukture
u svim evropskim drZavama. Glavne odrednice ove inicijative odnose se na sve
nivoe obrazovanja — od osnovnog do visokog i opisuju kvalifikacije koje se sticu
kada uéesnik u obrazovnom program dostigne odredeni nivo obrazovanja. Evropski
kvalifikacijski okvir je proistekao iz potrebe da se obrazovni sistemi prilagode
drustvenim kretanjima i postanu otvoreni za promene i permanentnu neophodnost
sticanja novih znanja i veStina. Ishodi ucenja su definisani kao vodeéa paradigma u
kojoj se procenjuju tri kategorije: znanje,vestine i kompetencije. Apostrofiranje ovih
kategorija kao nezaobilaznih temeljnih postulata u strategijama obrazovanja,
neminovno namece potrebu da didaktika, kao nauka o nastavi i ucenju sopstvena
empirijska istraZivanja uskladuje sa zahtevima aktuelne drustvene dinamike.
Didakticki analiti¢ki diskurs svih Cinilaca koji uestvuju u procesu obrazovanja,
usmeren je ka povezivanju kljuénih kategorija koje odreduju ishode ucenja.
Evropski kvalifikacijski okvir predstavlja pokusaj da se pronadu zajednicki Cinioci u
razli¢itim sistemima obrazovanja, koji bi mogli da se validizuju kao znanje,
kompetencije i veStine u svakoj steCenoj kvalifikaciji. Cilj da se omoguci
koordinacija izmedu svih druStvenih Ccinilaca koji ucestvuju u ekonomskom
funkcionisanju drzavnog sistema, moZe da se prakticno realizuje u obrazovnom
sistemu uz sinhronizaciju didakti¢ke kulture obrazovnih institucija. Savremeni
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reformski tokovi u didaktici ne mogu da se striktno prilagodavaju iskljucivo
ekonomskimu tilitarnim principima, koje u mnogim segmentima favorizuje
Evropski kvalifikacijski okvir. Didakticke strategije treba da dobiju vodec¢u ulogu u
procesu sertifikovanja znanja , kako bi se u ishodima ucenja vrednovale i kategorije
kao S$to su intelektualna autonomija i kriticko miSljenje. Bez vrednovanja
inovatorskih aktivnosti i posebne obdarenosti u nekom domenu koji prevazilazi
propisane okvire kvalifikacija, kvalitet obrazovanja bi bio insuficijentan i
jednostran. Standardizacija obrazovanja na globalnom nivou ima opravdanja na
nivoima koji podsti¢u protok kapitala i znanja, ali mogu da predstavljaju ometajuci
faktor u razvoju darovitih ucesnika u obrazovnom sistemu. Daroviti ucenici i
studenti ¢e jednostavno odgovoriti potrebama ishoda ucenja, ali njihove potrebe da
nauceno pretvore u program akcije, ili vizije o promenama i napretku, mogu da budu
zanemarene, jer nisu predvidene upostavljenim standardima.

U ovom radu su predstavljene kljuéne odrednice Evropskog kvalifikacijskog okvira i
analiticki obradene njegove smernice i principi. Poseban akcenat je stavljen na
analizu i sintezu kompetencija namenjenih darovitim ucesnicima u celoZivotnom
procesu obrazovanja. PoSto Evropski kvalifikacijski okvir predstavlja u svojim
strategijama neophodnost celoZivotnog obrazovanja, u ovom radu je poseban
akcenat stavljen na otkrivanje elemenata savremene didakticke kulture, koji treba da
prate i vrednuju ucesée i mesto darovitih u buduéem konceptu standardizovanog
obrazovnog procesa. Cilj ovog rada je da teorijskom analizom ove inicijative osvetli
domete i ogranicenja koje nosi, kao i podsticajne i osporavajuce elemente koji se
odnose na ucesce darovitih u njenim okvirima.

Kljuéne re€i: Evropski kvalifikacijski okvir, strategije obrazovanja, didakticka
kultura, daroviti, vestine, kompetencije.

Prof. dr Dragica Stanojlovic
Preschool Teacher Training College
"Mihailo Palov" Vrsac

THE EUROPEAN QUALIFICATION FRAMEWORK AS A PARADIGM OF
CONTEMPORARY DIDACTIC STRATEGIES AND POSITION OF THE
GIFTED

The European Qualifications Framework is an initiative of The European Union to
harmonize educational programs in order to acknovledge and systematize
qualifications in all European countries. The main determinants of this initiative
refer to all levels of education — from elementary to higher education.

The European Qualification Framework arose from the need for educational systems
to adjust to social movements and became to opent for changes in permanent
nessesitz for acquiring new knowledge and skills. Learning outcomes are defined as
the leading paradigm in which three categories are estimated: knowledge, skills and
competences. Describing these categories as unavoidable basic postulats in
strategies of education imposes the need for didactics, as the science on teaching and
learning, to harmoniye its own empirical research width demands of current social
dynamics. Didactic analytical discourse of all stakeholders participating in the
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process of education is directed to linking key categories determining learning
outcomes.

The European Qualification Framework is an attempt to find common elements in
the different systems of education witch could be validated as knowledge,
competences and skills in each obtained qualification. The aim is to enable
coordination between all social factors participating in economic functioning of state
system and it can be practically carried out in educational system according to
synhronization of didatctic culture of educational institutions. Contemporary reform
currents in didactics cannot be completely adapted to economic utilitarian principles,
which favors the European Qualification Framework in many segments. Didactic
strategies should be given a leading role in the process of assessing knowledge in
order to assess learning outcomes and categories like intellectual autonomy and
critical thinking. Without evaluation of specific inovativ activities and outstanding
giftedness in domain quality of quality of education would be insufficient and
unilateral.

Standardization of education at global level is justified at levels encouraging the
flow of knowledge and capital, but can be dustirbing factor in the development of
gifted students and university students in educational system. Gifted students and
university students will simply respond to needs to needs of learning outcomes,
but their need to transfer what has been learned into a program of action, or vision of
changes of preogress, can be neglected, since then not been anticipated bz
established standard.

This paper presents the main guidelines of the European Qualification Framework
and analytically processes its principles. Special accent is put on analisys and
synthesis of competences forseen for gifted students in lifelong learning. Since
Europen Qualification Framework emphasiyes in its strategies necessity of lifelong
learning, the paper reweals elements of modern didactic culture, witch should be
monitor and assessed more offen, long width position of the gifted in the future
concept of standardized educational process. The aim of the paper is to provide
theoretical analyses of this initiative and cast lite on its reaches and limitations, as
well as encouraging and hindering elements referring to participation of the gifted in
its frames.

Keywords: European Qualification Framework, strategies of educations, didactic
culture, the gifted, skills, competition.
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VYunresscku daxymnrer — beorpazn

Bucoxka nikona cTpyKOBHUX CTy/uja 3a BacnuTaue ,,Muxawnno [Tanos”, Bpman
aleksandar.stojanovic @uf.bg.ac.rs

MOJIOKAJ JTAPOBUTUX YYEHUKA Y CABPEMEHOJ
TNJAKTUYKOJ KYJITYPU

YumbeHHIa Ja ce MIJBEBH HACTABE y CaBPEMEHO] LIKOJIHM yCMepaBajy Ka pa3BHjamy
UHTEJICKTyallHe  ayTOHOMHjE, KPEaTUBHOCTH, OPUIMHAIHOCTH,  KPHUTHYKOT
MUIUBCHA, MamTte, pPe(IICKCHBHOCTH, CAaMOPETyJIHCAHOT Y4YeHa, pPa3IMYuTHX
TaJeHaTa y4YeHHKA HWTH., yKa3yje M Ha HEONXOJHOCT aJCKBAaTHOT JUNAKTHYKOT
TpeTMaHa JAPOBUTHX YYCHHKA C KOjUMA je BaCHHTHO-OOPAa30BHU Paj 3aXTCBHUjH.
[penycnoB 3a KBAJIUTCTHHjE HOJACTULAKC IMOTCHIMjajla NApOBUTHX YYCHHKA je
NpUXBaTake CaBpeMeHe NTUIAKTHYKE KYJIType Koja, 3a passiuKy OJ TpaauLHOHAaJIHE,
npyka MOryhHOCTH 32 eMaHLIMIIALM]Y CBAKOT YUCHHKA Y HACTaBU U yUCHY.
JMIakTUUKK NPUCTYNH KOJU JapOBUTHM y4eHUIIMMa oMoryhyjy na peanusyjy cBoje
cnemuduyHe norpebe M MOTEHIMjaje, aKTUBHO ydveurhe y HacTaBu, JBOCMEpHa
KOMYHHUKAIMja, WHTEPaKIMja, XCYPUCTHUKE IUAAKTHYKE CTpaTerHje, jecy OJUIMKe
caBpeMEeHe TUJIaKTHYKe KyJIType MOBOJbHE 32 pa3Boj JapoBuTocTH. [lonasHe ocHOBe
CaBPEMEHHX IHMAAKTHYKAX IPHCTYNA Cy KOHCTPYKTHBHUCTHYKA METAaTeopHja H
Pa3BOjHO-XyMaHHCTHYKA OPHjCHTAIMja KOja IT0OYMBa Ha y3ajaMHOM, HHTCPAKTHUBHOM
OITHOCY TIOjEeIMHALl — 3ajSIHUTIA.

KonTekcr pa3zBoja cBakor MapOBHTOT YYCHHKA HHje JAKO TOKYYIHTH 300T OpojHHX
CpeIMHCKHX (DakTopa KOjU Cy OCHOBHH €JIEMEHTH ICHXOCOLMjaHe MpEXe, Tj.
cucTeMa KOjU MPEICTaB/ha KOHTEKCT pa3Boja CBAKOT MOjeAUHIA. Y TOM KOHTEKCTY,
noceOHO Cy 3HaYajHU HAIOPH HACTAaBHHKA y LIKOJIaMa (0 M3paxkaja 10j1a3e BhHXOBEe
JUYHE  KapaKTEpPUCTUKE,  CTPYYHH  KBAJIUTETH,  JUIAKTUYKO-METOANYKA
OpMjEHTalja, KamalMuTeT 3a YCIIOCTaBJbale OJHOCA, CTaBOBM, BPEIHOCTH, CTHII
pala, HAYMHYU WHTEJIEKTYalHe U eMOLIMOHAIHE KOMYHHUKAIH]e | JIp.).

Beoma je 3HauajHO Kako HACTaBHHLM IEPLUUIHPA]y IAPOBHUTE YUEHHKE, HHXOB
NOJIOXKAj M YTULAj HA OCTAJIe YUCHUKe y onesberby. OXl Tora 3aBUCH IEAarouko
IUAaKTHYKO BOleme YUYCHHKa Kao HHTEPAaKTHBHH KOMYHHKALIH]jCKO-CTBapaslaukd
nponec. KoHCTpyKTHBHCTHYKA AWAAKTHKA, M3Mel)y ocranor, HariamaBa 3Hauaj
COLMjallHe MHTEepaKLyje W KOMYyHHKaluje. JIBocMepHa KOMYyHHKal¥ja y HacTaBH
HOJpa3yMeBa y3ajaMHO JIEIOBambe, AUCKYCHjy, pa3MEHYy MHIIbCHA, IOr0OBapambe,
npyxa MOryhHOCT 3a npuiiarohaBame notpedbama 1 HHTEpeCHMMa YYeHHKa, IITO je 3a
JApOBHUTE MOCEOHO 3HAYAjJHO, MOJCTHYE MpoIlece pasMeHe m3Mel)y HacTaBHUKA U
YUEHHKa, CTBapa MOTyhHOCTH 32 OTBapame HOBHX IHTamka M HAIAKEHE Pa3THIUTHX
pelera pobiiemMa, cTBapa Behin 6poj mpuinka 3a yBol)eme KpeaTHBHUX MPOMEHA U
MHOBalIMja y caMy KOMYHHKAIMjy ¥ HaCTaBHU NPOLIEC y LEIHUHU U Ap. YTIPaBo TakaB
TI0JIOKa] ¥ KOTHUTHBHA, a)eKTHBHA U MOTHBAIIMOHA MOJPIIKA y PEAOBHO] HACTABH U
TOKOM JIOZaTHOT Pajia ca BUMa — HEONTXOJHU Cy JaPOBUTHM YYCHHIIUMA.

Kbyuyne peum: [apoBUTH  y4YCHHWIM, CaBpeMEHa IHMIAKTHYKa  KYJITYpa,
KOHCTPYKTUBHCTHYKA THJaKTHKA.
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Aleksandar Stojanovic, PhD
Teacher Training Faculty University of Belgrade
Preschool Teacher Training College "Mihailo Palov" Vrsac

POSITION OF GIFTED STUDENTS IN CONTEMPORARY DIDACTIC
CULTURE

The fact that education goals in contemporary schools are directed towards the
development of intellectual autonomy, creativity, originality, critical thinking,
imagination, reflexivity, self-regulated learning, different talents of the students etc.
indicates the necessity for an adequate didactic treatment of gifted learners with
whom educational work is more demanding. A precondition for a better potential
encouragement of the gifted is accepting the contemporary didactic culture which,
unlike the traditional, provides the possibility for emancipation of every pupil in
class and in learning.

The didactic approach which enables the learners to realize their specific needs and
potentials, to actively participate in class, a two-way communication, to interact and
to have heuristic didactic strategies are characteristics of the contemporary didactic
culture suitable for the development of giftedness. The starting bases for
contemporary didactic approaches are constructivist metatheory and developmental-
humanistic orientation which is founded on an interactive relationship between the
individual and community.

The development context of each gifted students is not easy to determine because of
numerous environment factors which are the basic elements of the psycho-social
grid, i.e. a system which represents the developmental context of each individual. In
this context, the school teacher efforts are of great importance (their personal
characteristics, professional qualities, didactic-methodical orientation, capacity for
building rapport, opinions, values, style of work, ways of intellectual and emotional
communication etc.).

It is very important how the teachers perceive the gifted pupils, their position and
influence on other learners in the class. On that depends the pedagogical and
didactic leading of students as an interactive communication-creative process.
Constructivist didactics, among other things, highlights the importance of social
interaction and communication. The two-way communication in teaching
incorporates mutual action, discussion, the exchange of thought, negotiations,
providing opportunities for adapting to the student’s needs and interests, which is
especially important for the gifted, encourages the exchange process between the
teacher and learner, creates the possibilities for opening new questions and finding
various solutions to a problem, creating more opportunities for implementing
creative changes and innovations communication and the teaching process as a
whole etc. Precisely that kind of position and cognitive, affective and motivational
support in teaching and during extracurricular activity are essential for the gifted.
Keywords: gifted pupils, contemporary didactic culture, constructivist didactics.
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Bucoxka mkona cTpyKOBHHX CTYZIHja 3a BacIIUTade
,,Muxauno I[lanos”, Bpmai

agapije2013@ gmail.com

INPUMEIBEHA TEOJIOT'HJA KAO EJIEMEHT JUJAKTHUYKE KYJITYPE
Y PA3BOJY JAPOBUTHOCTHU

JapoBHTOCT ¥ KpEAaTHBHOCT Cy camocrojelie CTBapamauke 4YHEbCHUIE KOje
JOTIPUHOCE OCTBApeHy CBEYKYIIHE KHUBOTHE mporpecuje. [IpuMerseHa Teonoruja y
OBOM CTBapajaukoM KOHTEKCTY Tpeba Jia JOMpUHECEe CTBApamby 30paBUX KOpEaluja
U UHTErpanyja u3Mely MHOTHX Pa3IHYMTOCTH KOje CalocToje Y CBHM CErMEHTHMa
XKUBOTa U cTBapanamra. CaMo Ha TakaB HAYMH MOTyhie je CMHCIICHO CamocTojame
PENUTHjCKUX MPEACTaBa W HAyJIHHX XWIOTe3a. Taga JOorMa M CTBapajallTBO
CTBapaNayky KOEr3UCTHPAjy CTATHUM IPEBA3MIKCHEM JOTMaTH3Ma, Mpeapacyaa
CTBapaJayKMM TpakKEHEM HCTHHE, MmTO cBe ocnobaha ox morpebe Hamerama
ayTopuTeTa U OIOHalama 6uino kora u 6mio yera. [TorpeGHO je ma ce cBakoMme 1a
MoryhiHocT cnoGogHOr cTBapajaiiTBa, I NPHHIMI ,.ClIaKEMO Ce Ja ce He
CIakeMO” TOCTaje HAauyMH IMPEeBasWIaXeha pasinKa U 3ajeJHUYKOr Tparama 3a
uctuHoM. Tama cBako ¥uMa MOryhHOCT Ja HCKaXe CBOjy JapOBUTOCT Kao
CIIOCOOHOCT Ja yBakKaBarkbeM OpPYror M JApyradmjer, cebemaBameM IO Kpaja
npeBasulje cBaky ceOudaHOCT. [IprMemeHa Teonoruja y OBOM KOHTEKCTY Tpeba aa i
CBO] IIyHH [ONPUHOC HHCHCTHPAEEM Ha PEIMTHjCKOM  IUIYpauu3My H
MyITHOUCUMIUINHAHOM — CTBapajallTBy, 4YWMe Ha Haj0osbum Moryhu Hauue
JOTIPUHOCH MHTETPALMjU BEpPe U 3HAbA.

KibyyHe peuyd: TpUMEHEHA TEOJOTHja, NAPOBHUTOCT, KPEATHBHOCT, PEIHIH)jCKH
IUTypajn3aM, Bepa, 3Habe.

Prof Dr Ljubivoje Stojanovic
Preschool Teacher Training College "Mihailo Palov" Vrsac

APPLIED THEOLOGY AS AN ALEMENT OF DIDACTIC CULTURE IN
DEVELOPMENT OF GIFTEDNESS

Giftedness and creativity are coexisting creative facts that contribute to the
achievement of the overall life progression. Applied Theology in this creative
context should provide a healthy correlation and integration between the many
differences that coexist in all aspects of life and creativity. Meaningfully coexistence
of religious ideas and scientific hypotheses could be posssible only in this way.
Then dogma and imagination creatively coexist, constantly overcoming the
dogmatism and prejudices, creatively searching for the truth, what frees us from the
need of imposition of authorities and imitating anyone or anything. It is necessary to
give everyone the opportunity of free creativity, where the principle of "agree to
disagree" becomes a way of overcoming differences and the common searching for
the truth. Then everyone has the opportunity to express his giftedness as an ability to
respect other and different and to overcome totally any kind of selfishness by self-

95



giving. Applied Theology in this context should give its full contribution through
insisting on religious pluralism and multidisciplinary creation, which provides
integration of faith and knowledge in the best possible way.
Keywords: applied theology, giftedness, creativity, religious pluralism, religion,
knowledge.

M. C. Becna CtojaHOoBCKa
nokropana Ha Ilenaromku dakynrer — burtona
stvesi @yahoo.com

CTABOBU HA HACTABHUIIUTE 3A NIOTTUKHYBAIGE HA
KPEATUBHOCTA BO OCHOBHOTO OBPA30BAHHE

BaxkHocTa 01 pa3dBOjOT Ha KpeaTMBHOCTA U KPEATUBHOTO MHUCJICHE Ha BHCTHHCKU
HAaYMH C€ COIJIe[lyBa IPEeKy OCHOCOOCHOCTa HA HACTABHHUIMTE 3a KPEaTUBHO
noy4yyBawe. [loaroroBkara Ha HAacTaBHHUIMTE 32 KpPEaTUBHO IIOYYyBame
IpeTcTaByBa KpPUTHYHA TO4YKa, 3aroa WITO 0e3 a00po 0oOyd4eHHW HACTAaBHHLMU U
€/lyKaTopH 3a Pa3Boj Ha KPEaTHMBHOCTA M KPEATHMBHUOT MOTEHLHMjall HA YYEHHUKOT,
KpajHUOT pe3ynTaT ke Ouie Majlky 3amoBosuTeseH. HacTaBHUIUTE ce THE KOUIITO
Tpeba ma obezbenmaT OamaHC MOMery COApKHMHATA HAa MOyYyBame M cinobomaTa Ha
U3pa3yBamke M Jja OIpeesaT MTO € TOA IITO TM MOTTHKHYBA WM KOYM KPEaTHBHUTE
BEIUTHHU Kaj ydeHHnuTe. HacraBHMIMTE ce BakKEH €JIEMEHT BO pa3BOjOT Ha
KpEeaTHBHOCTA, 3aToa IITO 0e3 pasiHMKa KOJKY I0O0pO ce KpeHpaHH OOpa3OBHHTE
MOJNUTHKY, THE 3aBHCAT OJ TOA KAKO HACTaBHUIUTE K€ T'M HUMIIEMCHTHpAaaT BO
YUHITHULATA.

Bo 0Boj Tpyn e mpHKakaHO MHCIICHETO Ha HACTaBHUIUTE OJf €IHO OCHOBHO
yumiiTe Bo PenyOnuka MakenoHuja 3a KpeaTHBHOCTa Boomuto. HuBHHOT oxHOC
KOH HEKOM JICTEPMUHAHTH Ha KPEaTHBHOCTA, ITOKA3aTeINTE Ha JIMYHOTO KPEaTuBHO
OJIHECYBam-e¢ 1 MOXKHOCTHUTE 33 KPEaTHBHO JiellyBame BO HacTaBarta. llenra Ha oBoj
TPYZ € Ja ce Jaje MPUAOHEC KOH UCTPaKyBambeTO Ha KPEeaTUBHOCTA BO HACTaBaTa U
Jla ce yKake Ha Ba)XKHOCTA OJ] HACTABHUOT KaJap BO Pa3BOjOT Ha KPEaTHBHOCTA BO
BOCITUTHO — 00pa30BHHUOT IIPOIIEC, OJJHOCHO J]a CE HAaIJIaCH BaXKHOCTA OJ] Pa3BUBAKE
U ocrocoOyBamke HA HACTABHUIIMTE CO MOTPEOHWTE BEIITHHU M KOMIICTCHIMH 32
pa3Boj Ha KPEaTUBHOTO MUCIICHE.

Kiayunu 360poBH: KpeaTHBHOCT, HaCTaBHMIM, KPEATHBHO IOYyYyBame, 0OyKa Ha
HAaCTaBHHUIIH.

Ms Vesna Stojanovska
PhD student, Pedagogical Faculty in Bitola

THE ATTITUDES OF TEACHERS FOR THE DEVELOPMENT OF THE
CREATIVITY IN THE PRIMARY EDUCATION

The importance of the development of creativity and creative thinking in the right
way can be perceived through the qualifications of teachers in regard to creative
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teaching. The training of teachers for creative teaching is a breaking point because
without well-trained teachers and educators for the development of creative potential
of the students, the final result will not be satisfactory. Teachers should provide a
balance between the content of the teaching and the freedom of expression and they
should determine what encourages or hinders creativity, because regardless how
well the educational policy is being designed, it depends on the teachers how they
will implement it in the classroom.

This paper presents the attitudes of teachers towards creativity, who teach in a
primary school in Bitola, R. of Macedonia. It reviews their attitudes towards some
components of creativity, the indicators of their own creativity and the opportunities
for creative activities in the classroom. The purpose of the paper is to make a
contribution to the research of teaching creativity and to emphasize the importance
of qualification and training of teachers with essential skills and competencies of the
creative teaching.

Keywords: creativity, teacher, creative teaching, teacher training.
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Doc. dr Tanja Nedimovié
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Visoka $kola strukovnih studija za vaspitace ,,Mihailo Palov”, VrSac

PROCENA INTELEKTUALNIH SPOSOBNOSTI MOTORICKE
DAROVITIH UCENIKA — DIDAKTICKE IMPLIKACIJE

Odnos izmedu motoricke darovitosti i intelektualnih sposobnosti jo§ nije u
potpunosti rasvetljen, iako je ideja o integrisanom razvoju odavno prihvaéena. Ovo
pitanje posebno se aktuelizuje u Skolskoj kulturi, u kojoj su prisutni stereotipi da su
ucenici sportisti manje inteligentni i postizu slabiji uspeh. Cilj rada bio je da ispita
razlike u intelektualnim sposobnostima izmedu motoricki darovitih i prosecnih
u¢enika. Na uzorku od 112 ulenika 4. razreda OS motori¢ki darovita deca su
identifikovana na osnovu procene motorickih sposobnosti, od strane ucitelja i na
osnovu ve¢ postignutih sportskih rezultata. Intelektualne sposobnosti merene su
Ravenovim matricama u boji. T-test (t=-0,698, p= 0,380) pokazuje da ne postoji
znacajna razlika u nivou intelektualnih sposobnosti izmedu motoric¢ki darovitih i
prosecnih uc¢enika. Rezultati mogu biti podsticaj za dalja istraZivanja Skolske prakse
koja bi osim inteligencije obuhvatila i druge znacajne ¢inioce za razvoj motoricke
darovitosti ucenika.

Kljuéne redi: ucenici, motoricka darovitost, inteligencija.
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ESTIMATION OF INTELLECTUAL ABILITIES OF
MOTOR GIFTED STUDENTS - DIDACTIC IMPLICATIONS

The relation between motor giftedness and intellectual abilities is significant, but
insufficiently studied issue in theory and practice. The aim of this study has been to
determine whether there are differences in the intellectual abilities of motor gifted
and motor average children. The total sample included 112 children aged 10 years.
Motor gifted children were identified by using the assessment of motor skills,
assessment by teachers and previously achieved results from sports. Intellectual
abilities were measured by using the Raven Coloured Progressive Matrices. The
results of T-test for small independent samples (t=-0,698, p= 0,380) shows that there
is no statistically significant difference in the level of intellectual ability between the
motor gifted and the motor average children. These results may be a stimulus for
further research, which would include not only intellectual abilities but other
potentially important factors for the development of motor gift.

Keywords: children, motor gifted, intelligence.

Mr Tomislav Suhecki
Visoka skola strukovnih studija za vaspitace ,,Mihailo Palov”, VrSac
vsvaskatedram @hemo.net

DIDAKTICKA SREDSTVA I PODSTICANJE DAROVITOSTI

U najSirem smislu likovna dela su didakticka sredstva kojim se kod posmatraca
aktiviraju iskustva stvaralacke logike i dozivljaja. Danas studenti vaspitaci
obnavljaju iskustva i sposobnosti samopercepcije i samorefleksije analizom decjeg
likovnog stvaralastva.

U predskolskim ustanovama deca se podsticu na likovno stvaralastvo fotografijama,
ilustracijama koje prave odrasli. Retko se izuzetni decji radovi koriste kao
didakticko motivaciono sredstvo za drugu decu. Zasto je to tako, deo je vece
neobicne i nelogicne situacije, da ve¢ decenijama uz sve posStovanje de¢jeg likovnog
stvaralaStva, to stvaralaStvo u kontekstu likovnosti i estetskih dometa jeste tabu i po
struénjacima besmislica. Kada se tome doda da se 99% decje produkcije naprosto
baca, da izuzetnih radova nema, u javnim prostorima ni u vrti¢ima kao usmeravajuce
zapaZzanje, dolazimo na niZi teren, koji postaje nelogican kad shvatimo da
postmoderna i moderna umetnost svoje inovacije duguju pozajmicama upravo od
dece.

Zivimo u doba antiumetni¢kog i antiestetskog postmodernog izobilja. Generacije
rastu bez iskustva da je njihov um sposoban i za likovnu kontemplaciju doZivljaja
koji moZe biti i podsticaj sopstvenog stvaralastva, odnosno kreativnih Zivotnih
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odluka. Ipak, neka pomisao Cini da se u decjem stvaralaStvu redovno pojavljuje
¢udesna ostvarenja koja bi kao dela odraslih bila veoma respektovana.

Da 1i je tu razlog izopStenosti decjeg autentiCnog stvaralastva da se zaStiti mit
stvaralaStva profesionalaca, ili i decje stvarala$tvo zajedno sa veéinom istorijskih
umetnickih iskustava viSe nije potrebno u oblikovanju psihe i duhovnosti coveka
novog doba.

Klju¢ne reci: likovno delo, didakticko sredstvo, stvaralacki podsticaj, kreativne
Zivotne odluke, duhovnost novog doba.

Tomislav Suhecki, MA
Preschool Teacher Training College "Mihailo Palov" Vrsac

DIDACTIC MEANS AND ENCOURAGING GIFTEDNESS

In the widest sense visual art is a didactic means which activates in the viewer
experience of creative logic and encounters. Today students, preschool teachers,
revise experiences and abilities of self-perception and self-efficiency through the
analysis of child art creativeness.

In preschool institutions children are encouraged to make visual art through
photographs or illustrations which adults make. Rarely are exquisite child works
used as a didactic motivational means for other children. The reason this is so, is
part of an already unusual and illogical situation in which for decades, with all due
respect towards child visual art creative work, this creative work in the domain of
artistic and aesthetic reach is a taboo and according to critics nonsense. When we
add to this the fact that 99% of child work is thrown away, that exceptional works
do not exist in public institutions nor in preschool institutions as a guiding
observation, come to the lowest terrain, which becomes illogical when we realize
that postmodernist and modernist art owe their innovation to borrowings from
children.

We are living in an age of anti-artistic and anti-aesthetic postmodernism.
Generations are growing up without experiencing that their mind is capable for
visual art competency, an experience which could be encouraging for creative work,
i.e. creative life decisions. However, child creative work produces enchanting works
which would as adult works be highly respected.

Can the reason for this generalization of child authentic creative work an attempt to
protect the myth of professional creative work or is child creative work together
with most historical artistic experiences unnecessary in the shaping of the psyche
and spirituality of the people in the new age.

Keywords: visual art work, didactic means, creative encouragement, creative life
decisions, spirituality of the new age.
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ELEMENTI KREATIVNOSTI U TEMATSKIM NARATIVIMA
UCENIKA SREDNJIH SKOLA®

Visok nivo jezicke kompetentnosti podrazumeva ne samo jasno, precizno i
svrsishodno usmeno i pisano izraZavanje, ve¢ i stvaralacku upotrebu jezika. Imajuéi
u vidu da su dosadasnja istrazivanja pokazala da se kreativnost ucenika u jezickom
domenu moze podsticati kroz Skolski rad, kao i to da u nastavnom programu za
srpski jezik i knjiZevnost za srednje Skole nisu predvideni konkretni sadrzaji i
aktivnosti kojima bi se podsticala kreativnost u€enika, sproveli smo istraZivanje ¢iji
je cilj identifikacija elemenata jeziCke kreativnosti u pisanim produktima ucenika.
Primenjena je kvalitativna analiza teksta, pri ¢emu su kriterijumi jezicke kreativnosti
prethodno definisani. IstraZivacki materijal ¢ini 149 tematskih narativa ucenika
treCeg razreda srednjih Skola iz Beograda. Rezultati analize pokazuju da manje od
3% narativa sadrZi viSe elemenata kreativnosti i to sloZenost sadrZaja, originalnost,
mastovitost i bogatstvo re¢nika, dok figurativnost jezika, emocionalni dozivljaj i
humor gotovo da nisu zastupljeni. Osim toga, viSe od polovine narativa ne sadrZi
nijedan elemenat kreativnosti. Nalazi ukazuju na to da je neophodno da se u
nastavnim programima za srpski jezik i knjiZevnost za srednje Skole konkretizuju
sadrZaji i aktivnosti koji bi doprineli podsticanju i razvoju jezicke kreativnosti
mladih, kao i da se ovom problemu posveti vefa paZnja u kontekstu stru¢nog
usavrSavanja nastavnika srpskog jezika i knjiZevnosti.

Klju¢ne reci: jeziCka kreativnost, nastavni program, srpski jezik i knjiZevnost,
srednja Skola, kvalitativna analiza.

¢ Napomena. Clanak predstavlja rezultat rada na projektima ,,Od podsticanja inicijative, saradnje,
stvaralastva u obrazovanju do novih uloga i identiteta u drustvu” (br. 179034) i ,,Unapredivanje kvaliteta i
dostupnosti obrazovanja u procesima modernizacije Srbije” (br. 47008), koje finansira Ministarstvo
prosvete i nauke Republike Srbije (2011-2015).
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ELEMENTS OF CREATIVITY IN THEMATIC NARRATIVES OF
SECONDARY SCHOOL STUDENTS’

The high level of linguistic competence includes not only clear, precise and practical
oral and written expression, but also the creative use of language. Bearing in mind
that previous research has shown that the creativity of students in the linguistic
domain can be encouraged through school work, and that in the curriculum for
Serbian language and literature for secondary schools are not provided specific
contents and activities to stimulate the creativity of students, we have conducted
research aimed to identify the elements of linguistic creativity in students writing
products. It is applied qualitative analysis of the text, with the criteria of linguistic
creativity previously defined. Research material makes 149 thematic narrative of the
third year of secondary school in Belgrade. The analysis results show that less than
3% of the narrative contains a larger number of elements of creativity and these are
complexity of content, originality, imagination and rich vocabulary, but figurative
language, emotional experience and humor are almost not represented. In addition,
more than half of the narrative does not contain any element of creativity. The
findings suggest that it is necessary that the curricula for Serbian language and
literature for secondary schools concretize contents and activities that contribute to
encouraging and developing linguistic creativity of young people, as well as to deal
with this issue more fully in the context of professional development for teachers of
Serbian language and literature.

Keywords: linguistic creativity, curriculum, Serbian language and literature, high
school, qualitative analysis.

7 Note. This article is the result of the projects ,,JFrom encouraging initiative, cooperation and creativity in
education to new roles and identities in society” (No. 179034) and ,Improving the quality and
accessibility of education in modernization processes in Serbia” (No 47008), financially supported by the
Ministry of education and science Republic of Serbia (2011-2015).
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CAPAJIbA CA POJUTE/BUMA JAPOBUTE JIELIE U3 YIUIA
BACIIUTAYA

MeljycoOHa moppiiKa, akTHBHA YKJBYYCHOCT W IHjAJIOT POIHUTEJba W BaclUTaya
JONPHHOCH ONTHMAJHOM pa3Bojy M yuewy napoBute neue. Lluip mctpakuBama je
O0uo yTBphHUBame MHIJBCHA BaclUTaya O 3acCTYIUbCHOCTH ojpeheHHx o6umka
capaame m3Mel)y Bacmutaya U poanTesba JApOBHUTE JELE, Ka0 M MPOLCHA BaKHOCTH
muxoBe MelycoOHe capamgme. [lomamm cy TpuKymbeHH moMohy MOCeOHO
koHcTpyucaHor ynutHuka (H=102). Ha ocHOBY IeCKpHUIITHBHE aHAJHM3€, MOXE Ce
3aKJbYYHTH JIa BACITUTAYH CMATPajy Jia je capajima ca pOAUTE/bUMa IApOBUTE JIele Y
BEJIMKOj MEpHU 3Ha4yajHa HE CaMmoO 3a pa3Boj W Yyueme mapoBuTe jaene, Beh u 3a
yHanpeljeme POMUTeIbCKUX yiiora W Mpo(eCHOHATHUX KOMIIETCHIIMja BacIHUTadYa.
Hajsehu Opoj BacnuTaya Kao 3acTyIUbeHE OOJIMKE capalimhe HaBOIW MHAWBUyaTHE
NOCETe POAUTEIhA, HHIUBUIYATHE PAa3roBOPEe, POMUTEIHCKE CACTAHKE, TC Pa3IHUMTE
npupende W CBEYaHOCTH. YCIEHNIHOM OCTBapHBamwy M yHanpehewmy capalHHYKHX
OJJHOCA BaclUTaya M PONUTEsba JAPOBUTE Jelle IOroayje arMocdepa MapTHEPCKOT
OJJHOCA, aKTUBHE KOMYHHKALje © THMCKOT paja.

Kiby4yne peun: BacnuTayd, pOAUTEIbH JAPOBUTE JELS, MUIIJBCHE, OOIHIH Capaambe
ca poguTeSbHMa.

Mirjana Tomic, MA
Preschool Teacher Training College and business informatics - Sirmijum

COOPERATION WITH PARENTS OF GIFTED CHILDREN FROM THE
VIEWPOINT OF PRESCHOOL TEACHERS

Mutual support, active involvement and a dialogue between parents and preschool
teachers contributes to optimal development of gifted children. The aim of this study
was to determine the teachers’ opinions about representation of certain forms of
cooperation between teachers and parents of gifted children, as well as the
evaluation of the importance of their mutual cooperation. Data were collected
through a specially designed survey (N=102). Based on the descriptive analysis, it
can be concluded that teachers consider that cooperation with the parents is greatly
significant not only for the gifted children’s development and learning, but also for
improving parental roles and teacher's professional skills. The largest number of
teachers as represented forms of cooperation list individual visits, conversations,
parents’ meetings and various joint events. The atmosphere of partnership, active
communication and teamwork correspond to the successful realization of their
mutual cooperation.

Keywords: preschool teachers, parents of gifted children, opinions, forms of
cooperation with parents.
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USPESNI DAROVITI - DESET GODINA KASNIJE IZ UGLA
DIDAKTICKE KULTURE

Darovitost je viSedimenzionalni fenomen koji i pored mnogobrojnih istraZivanja i
razli¢itih pristupa ostaje nedovoljno istrazen. Darovitost ima svoj razvojni proces na
koji se moZe uticati: blagovremenim indentifikovanjem, podr§kom i podsticanjem.
Razvoj potencijala darovitosti zavisi i od sredinskih Cinilaca (porodice, Skole,
nastavnika, mentora, vr$njaka, kulture okruZenja i dr.).

Visegodisnjim istraZivanjem strategije rada sa darovitima kod nas i u svetu, dosli
smo do saznanja da Cak i u jednoj zemlji nisu moguéi isti uslovi obrazovanja i
vaspitanja darovitih, te ni strategije podsticanja darovitosti ne mogu biti iste. One
zavise od kulturno-istorijske tradicije drustvene zajednice, od socio-demografskih
uslova porodice darovitog u€enika; od materijalnih, prostornih, kadrovskih i drugih
uslova u Skolama gde se daroviti u€enici obrazuju. U okviru istraZivanja i analize
sistema posebne podrSke koja se pruza potencijalno darovitim ucenicima u
Vojvodini, intervjuisali smo pre deset godina izvestan broj darovitih ucenika u
osnovnim i srednjim Skolama, koji su postizali vrhunske rezultate na takmicenjima u
zemlji i inostranstvu i bili nagradivani. Nakon deset godina, ponovili smo intervju sa
njima da bismo dobili podatke o znacaju Skole i kvaliteta vannastavnih sadrZaja na
razvoj njihove darovitosti; mentorskog rada; podrske i podsticaja u porodici i $koli;
nargadivanja i promovisanja postignuca tih darovitih ucenika u sredini u kojoj su
ziveli 1 o drugim socio-psiholoskim ¢iniocima koji su kasnije uticali na njihov izbor
profesije, zaposlenja i Zivotnog puta, uspesnosti.

Rezultati istrazZivanja ovoga rada ukazuju da su medu najuticajnijim sredinskim
¢iniocima na razvoj darovitosti kod intervjuisanih darovitih uspe$nih mladih ljudi
bili: rano otkrivanje njihove darovitosti; mentorski rad sa njima tokom Skolovanja i
studija; kvalitetno i podsticajno okruZenje; materijalna podrSka sredine za
kontinuirano sticanje znanja; uce$¢a na takmicenjima i promovisanje rezultata;
nagradivanje; okupljanje darovitih u domovima nauke i umetnosti; rad u centrima za
talente, istrazivackim stanicama, edukativnim kampovima; vr$njacko druZenje i
timski rad na projektima.

Intervjuisani daroviti mladi ljudi su uglavnom i u vedini uspeS$no odabrali svoju
profesiju, zanimanje. Vecina ih je zavrSila visoko obrazovanje i master studije i
ubrzo nasla zaposlenje. Neki od njih su nasli posao i Zive u inostranstvu, a neki su se
ukljucili u odgovarajuée drustvene delatnosti javnog ili privatnog sektora u zemlji,
ili su otvorili i sopstvene firme. Dragocene su njihove poruke i rezultati istrazZivanja
u ovom radu o faktorima koji su uticali na razvoj njihovog potencijala darovitosti, na
njihova postignuca i Zivotna opredeljenja.

Kljuéne redi: daroviti ucenici; podsticanje razvoja darovitih; intervjuisanje uspesnih
darovitih nakon deset godina; socio-psiholoski uslovi za postignuéa darovitih i
njihovog ukljucenja u Zivot zajednice.
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SUCCESSFUL GIFTED - TEN YEARS LATER
FROM THE ANGLE OF DIDACTIC CULTURE

Giftedness is a multidimensional phenomenon which remains elusive despite
numerous studies and approaches. Giftedness has its developmental process which
can be effected by: early identification, support and encouragement. Giftedness
potential development also depends on environmental factors (family, schools,
teachers, mentors, peers, environment culture etc.).

Through many years of research of the work with the gifted in our country and
abroad, we came to the information that it is impossible to have the same
educational conditions for the gifted, and therefore the encouragement strategies are
also different. They depend on cultural-historical social traditions of the community,
on the socio-demographic conditions of the gifted learners’ family, on material,
space, professional and other conditions in schools where the gifted learners are
educated. During the research and analysis of the system of special support which is
available for the potentially gifted learners in Vojvodina, ten years ago we
interviewed a certain number of gifted learners in elementary and high schools, who
achieved outstanding results in competitions in the country and abroad and who had
been rewarded. After ten years, we repeated the interview with them to get
information on the importance of school and quality of extracurricular content for
the development of their giftedness; mentor work; support and encouragement in the
family and school; rewards and the promotion of the gifted learners achievements in
the environment in which they lived and on other socio-psychological factors which
latter influenced their career choice, employment and life path, successfulness.

The results of this study indicate that among the most influential environmental
factors for the development of giftedness in the successful young people interviewed
were: early discovery of their giftedness, mentor work with them during schooling
and higher education, quality and supportive environment, the material support of
the environment for continual knowledge acquisition; participation in contests and
result promotion; being rewarded; gathering the gifted in science and arts homes;
work in centers for the talented, research stations, educational camps; spending time
with peers and team work on projects.

The interviewed gifted young people mostly successfully chose their professions,
vocation. Most of them finished their higher education and master studies and soon
after found a job. Some of them found a job and work abroad, and some went into
the suitable social professions in the public or private sector in the country, or they
founded their own businesses. Valuable are their messages and the results of this
paper about the factors which influenced the development of their giftedness
potential, their achievements and life choices.

Keywords: gifted learners; encouraging the development of the gifted; interviewing
the successful gifted after the years; socio-psychological conditions for the
achievements of the gifted and their involvement in community life.
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JAAJAKTUYKHNOT ITPUCTAII BO U3BEJIBATA HA ITIO3HATUOT
INOPTPET MOHA JIM3A O JTEOHAPJIO JA BUHYHN

ITo3nato e nexa noprperor Ha Mona Jlusa Ha mo3Hatuor asrop JleoHapmo na
BuHun mnpercraByBa HENOBTOPJIMBO M BOOJAYIIEBYBAYKO T'€HHjaTHO MajCTOPCTBO
KOE MMa CBOja CeyIlTe MHUCTHKA. Bo TpynOT ce HacTojyBa Aa ce pacBeTNIaT HEKOU
JWJIEMH OKOJy €aMOTO JUI0 Kako M HeroBaTa H3pabOTKa Koja INpETCTaByBa H
NpeN3BUKYBa BOCXHUT JypH M Kaj OHHE KO YMETHOCTa HE € HUBHHU XMBOTEH CTHII.
Jleonapno O6un yueHHK Ha Bepoku mo3Har 3marap U Bajap 3a BpeMe Ha peHecaHcaTa
Bo ®upeHna. Bepokno He ro 3Haen HETOBHOT TAJEHT KOra ro BHAEN JHMKOT HA
aHreJoT Kou ro Hachukan JleoHapmo Bepokwo ru ¢pnun 4eTkure W HHUKOTAIl
MOBeKe BO JKMBOTOT HE CIUKal. JumakTudku riefaHo uyaHo e mTo JleoHapao
HeMaJl IeJlaror y4uTea KOM 4e ro I0Ay4yBa Ha BUCTUHCKU HAa4MH . 3a roJeMuTe
reHuany kako Jleonapmo toa e HopMmanHo. llenta Ha TPyZOT € Ja ce akleHTupa
Jexa JleoHapno 3a yuuTenka ja 3uma npupojara . CaMHOT BelnH JAeKa Herosara
YUUTENKa MPHUPOJa € HajrojeMa y4YHuTesKa OJl KOja CEeKOTall HEITO HOBO YYH .
Junaxktnaky rnegano JleoHapo BpIes MHOTY €KCTIEPUMEHTH MOXHO € OBa JIeJIO 1a
IpecTaByBa €KCIEPHMEHT 3a HETOBHOT CHEIM(HUUYEH MOMEHT . TexHmkaTa Koja ja
ycyBpiryBaa ce HapekyBa CdymaTo 300poT chyMm Ha UTaNIMjaHCKH 3HAYM Marjia
Jleonapno mpeBen Marya Ha crienM(UYHH JICJIOBH Ha MPHMEP OKOJIY OYHTE OKOIY
YCHHTE W Ha TOj HAUYMH J0OOBaJ MOBEKe ICHUXONOMKH edekru. I[memador kxou ja
HaOmynyBa cimkaTta MoHa JIuza ox cymMaToTo BO €1€H MOMEHT ce Haora Kako BO
Marjia M Ha TOj Ha4uH J00MBa WiIy3Wja WM MMardHaluja — MOXXeOW OBJe JIeXKH
0JroBopoT 301mTo MoHa Jlu3a HU ce cMee KOra cMe pacloJIOKEHH a Kora Iuiade
Kora cMe TakHu MHuory uynHo Henu? Toa octaHyBa a ce 00jacHH BO TPY/IOT.
Kny4nu 300poBM: TUAaKTUUKH IPUCTAI, TAJICHT, HOPTPET.
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DIDACTIC APPROACH IN THE PERFORMANCE OF THE FAMOUS
PORTRAIT OF MONA LISA BY LEONARDO DA VINCI

It is known that the portrait of Mona Lisa, painted by the famous author Leonardo da
Vinci is an unprecedented and astonishing genius craftsmanship that still has its
mystique. This paper seeks to clarify some doubts about the very painting and its
preparation which is causing admiration even among those whose lifestyle is art.
Leonardo was a student of Veroki, famous goldsmith and sculptor during the
Renaissance in Florence. Verrocchio did not know his talent when he saw the image
of the angel. Leonardo Verrocchio threw the brush and never painted in his life
again. Didactically viewed, it is strange that Leonardo had no master to teach him.
For great prodigies like Leonardo this is normal. The purpose of the paper is to
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emphasize that nature was Leonardo’s teacher. Nature is the greatest teacher of of
all. From didactical point of view, Leonardo performed many experiments. The
viewer who observes the image of Mona Lisa is puzzled by her smile. It remains to
be explained in the paper.

Keywords: didactic approach, talent, portrait.
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XEYPUCTUYKU JTNJAKTUYIKO-METOANYKHN ACIIEKTH U
METAKOI'HUTUBHE CTPATEI'NJE YYEIA JAPOBUTHUX

LureBn oOpa3oBamba W BaclUTamba Yy CaBPEMEHOj HAcTaBH — HACTaBU
HNOCTHHAYCTPH]CKOT, TEXHUYKO-TEXHOJIOWIKOT ¥ JPYIITBA Op3WX IpOMEHa —
NOCTaBJbajy HOBE MPUCTYNE M 3aXTeBE HA JUIAKTHYKO-METOJUYKOM IUIaHY.
CHUTyupaHd y IpYLITBEHO-MCTOPHjCKA M COLMO-TIOJUTHYKH KOHTEKCT, LUJBEBH
oOpa3oBama M BacmuTama 21. Beka pediekTyjy ce y HacTaBd 0a3MpaHOj Ha
eMaHIUMATOPHO]  JWAAKTHIM M  KPUTHYKOM MHIUBCEHY Kao  O0eIexKjy
MHTEJICKTYallHe ayTOHOMUje y yuemy. Y CKJIaay ca aKkTyellHUM TOKOBMMa HacTaBe
peBHIUpAjy CEe CTapa NHTalka Be3aHa 33 C(PHUKACHOCT HACTABHHMX CTpaTerdja u
MeToJla yuera, a aMIUIMQHUKOBAKEM U DPECTPYKTYpPHpameM IOKyIlaBajy ce
npesa3uhu yrBpleHe ci1abocTu TpaguIuOHATH3MA.

VY pagy cMO HacTojaiy Ja MPUKAKEMO AUAAKTUYKO-METOJIUYKE MHCTPYKIHjE KOje
yTUYy Ha IOJACTUIAkh¢ METAKOTHHTHBHHX CTpaTerdja JapOBUTUX YYCHHKA Y
CaBpEMEHOj HAaCTaBH INpHpOIe M JIpywiTBa. HacrtaBa mpupone M ApyIITBa, Kao
MHTEPIUCUMIUIMHAPHO M MYJTHAMCUUILIMHAPHO Hoxapydje, oMoryhaBa ymorpeOy
XCYPHCTHUKHX METONWYKHX HHCTPYKIHja KojuMa je Moryhe pasBmjatu
METaKOMIIOHEHTe Yyduera. [loMolly OBHX HHCTpYKIHMja IapOBHTH YYCHHLM Ce
HOJCTHYY []a CAMOOPTaHU30BAHO y4e, KOPUCTE HCTPaKMBauKe TEXHHUKE, HAATICAA]Y
U IIpaTe MpoLEC yuera, NPEUCIIUTY]jy Ce U M3Haa3e aJeKBaTHE METOJIe M TEeXHUKE
NPWIMKOM pelllaBama NpodliemMa, €BAyWpajy CBOj pajl, ACTEKTYjy TIpelike u
OpOMUIIUBA]Y O JAPYrHMM CTpaTrerrjaMa yuema Koje Ou JompuHesne 00JbUM
pesynratuma. [lpokumameM T3B. TpaIMLIUOHAIHHUX MeEToJa yuyewa (BepOaiHe
METOJIe, IEMOHCTPaTHBHE, METOJIE Paja Ha TEKCTY, METOJle EKCIIEPUMEHTAHUX U
71a00paTOPHjCKHUX paloBa U Jp.) ca METOJOM AUCKYpCa, HCTPAKUBAYKOM METO/IOM,
TeXHUKaMa enabopanuje, ceIGMOHHTOPHHTA U CaMOeBaTyallje y HACTABU TIPHPOJIE
W IpymTBa Moryhe je KoJ JapOBUTHUX y4YEeHHKa HOJACTULATH y4deme ca Behom
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UHJEeTIeHIeHTHOIIhY Y paxy, caMoe(pHKaCHOCTH, KOHTPOJIOM KOTHUTHBHHUX Ipolieca,
METAaKOTHUTHBHUM BEIITHHAMA yUeHa.

Kmbyune peun: XEYPUCTHUKE JTUAAKTHYKO-METOANYKE MHCTpYKLHje,
METAKOTHUTHBHE CTpaTervje yuema, AapoOBUTU YUCHMIM, HAcTaBa IpUPOJE U
JpYLITBA.
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HEURISTIC DIDACTIC-TEACHING METHODOLOGICAL ASPECTS
AND METACOGNITIVE LEARNING STRATEGIES OF THE GIFTED

Educational goals in contemporary teaching — postindustrial teaching, technical and
technological and that of a fast changing society — present new approaches and
demands on the didactic-methodological plane. Situated in the social-historical and
social-political context, educational goals of the 21* century are reflected in teaching
based on emancipated didactics and critical thinking as a mark of intellectual
autonomy in learning. In accordance with current trends in education old questions
connected to the efficiency of learning strategies and methods are revised. By
amplifying and restructuring determined weaknesses of traditionalism are being
overcome.

In this paper we attempted to illustrate didactic-methodological instructions which
influence the development of metacognitive strategies of gifted students in
contemporary teaching of the subject nature and society. The teaching of nature and
society as an interdisciplinary and multidisciplinary area enables the usage of
heuristic methodological instructions which enable the development of
metacognitive learning. Through this type of instruction gifted students are
encouraged to learn independently, use research techniques, oversee and monitor the
learning process, revise and find adequate methods and techniques while solving a
problem, evaluate their work, detect mistakes and explore other learning strategies
which would contribute to better results. By permeating the so called traditional
learning method (verbal method, demonstrative, method of working with texts,
experimental method, laboratory work etc.) discourse method, research method,
elaboration techniques, self-monitoring and self-evaluation, in the nature and society
classes with gifted students it is possible to encourage more independent learning,
self-efficiency and the control of cognitive processes with metacognitive learning
skills.

Keywords: heuristic didactic-methodological instruction, metacognitive learning
strategies, gifted pupils, nature and society teaching.
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KREATIVNOST KAO ASPEKT KVALITETNOG OBRAZOVANJA

U danasnje vreme pred organizacije se stavljaju zahtevi kvaliteta, tehnologije i
odrzivog razvoja. Za sve vaspitno-obrazovne ustanove posebno je vazno pitanje
kvalitetne nastave. U radu se razmatraju mogucnosti i otvorene perspektive koje se
preispituju sa ciljem povecanja kvaliteta obrazovanja darovitih u visokoSkolskom
obrazovanju. NajviSe paZnje e biti posve¢eno razmatranju stavova studenata o
moguénosti kreativnog izrazavanja u nastavi. Cilj istraZivanja bio je ispitivanje
stavova studenata o kreativnosti u nastavi. Stavovi su ispitivani upitnikom
Kreativnost u nastavi. Istrazivanje smo sproveli u Visokoj skoli strukovnih studija za
menadZment i poslovne komunikacije u Sremskim Karlovcima. Dobijeno je niz
rezultata koji nas upucuju na zakljuak da je za povecanje kvalitete nastave
neophodno uliniti poboljSanja. Promene koje mogu doprineti kvalitetnoj nastavi
odnose se na stavljanje naglaska na restrukturaciji resursa kao $to su tehnologija,
metodika i kreativno miSljenje.

Kljuéne redi: visoko obrazovanje, daroviti, kvalitet, kreativnost.
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CREATIVITY AS AN ASPECT OF QUALITY EDUCATION

There are quality and technology, put on the organizations today. For all educational
organizations, there is the matter of quality classroom program, which is of special
significance. Possibilities and open perspectives are considered and evaluated in
order to increase the quality of higher education of the gifted. Most of the attention
will be given to consideration of student's attitude towards possibility of creative
expression in education. The target of the research was inquiry of student's attitudes
towards creativity in education. These attitudes were scrutinized with ,,Creativity in
education” questionnaire. Research had been carried out in MPK in Sremski
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Karlovci. More additional results had been obtained, which lead us to conclude that
some betterments are necessary to improve the quality of educational programs.
Changes which could contribute to improvement of education quality relate to
pointing out the restructuring of resources such as methods and creative thinking.
Keywords: higher education, gifted, quality, creativity.
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PA3ZBUJAILE CA3HAJHO-KPETUBHUX
KOMIIETEHIIMJA JAPOBUTUX YYEHHUKA
Y XEYPUCTHYKOJ HACTABH

Muorn Hayynunu (Xyrtopckoj, A. B. um ap.) ucTH4y JjAa mnocToje moceOHe
KOMIIETEHIIMje Koje oapelyjy ycmex yueHuka y KpeaTHBHO] cdepu. JegaH ydeHUK
MOXXe OWTH CHOCOOHHjH OJ JPYror Yy pellaBakby KpEeaTHBHUX 3ajaTaka.
XeypucTHiKa HacTaBa YTHYE Ha pa3BHjalbe HCTPAKUBAUKUX CIIOCOOHOCTH 3a
Pa3iUKy Ol TPaAMIMOHAIHO-PEIIPOIYKTUBHE HACTAaBE KOja Y 3HATHO] MEPH CITyTaBa
CTBapanayko U UCTPAXKUBAYKO MICAOHO Tparame AapOBUTUX YYCHHKA Y pelIaBamy
NOCTaBJbCHUX 3aJaTaka. YCBajakbeé TOTOBHX HCTHHA W JaBamkbe OYCKHBAHHX
OJrOBOpa y TPaJUIHOHATHO-PEHPOAYKTUBHO] HACTaBH TYIIH pPaJO3HAIOCT H
CIIOCOOHOCT ~ CaMOCTATHOI MHIBCHA W 3HATHO OJIOKHpa KpPEaTHBHY H
UCTPaKMBAYKy aKTHBHOCT Jele. BelTHHa HeCcTaHAApAHOT ¥ HEJIMHEeapHOT
MUIIJBCHA TPEJCTaB/ha OCOOMHY KOja MpHUIaga KpeaTUBHOM mojeauHiy. K. A.
OnuHer y 0BOM CMHCIIy CMaTpa Jia Cy cBa Maja Jielia KpeaTuBHa, 3aTo IITO He 3Hajy
3a TOTOBO PELICHE M TPaXKe CBOje HauMHe. AJHINTAjH je Kao HajBehu IpoHaIa3auku
norahaj y KMBOTY O3HAYMO TPEHYTaK Kajaa je, ca MeT TOAWHA, NMPBU MYT BHICO
KOMIIaC M CXBAaTHO Jia HEIITO JeNlyje Ha MarHeTHy Uriy. [IpBu HayuyHH panx Koju je
HalMcao ce OJHOCHO Ha OBy mojaBy. tberoBo mpyro murame — mra he Outh ca
010JBECKOM Y Orliefiany, ako ce OH Oyne KpeTtao Op3uHOM cBemiocTH? OBO NHTAHKE
ce He 3aJp)KaBa y TJIABM HEJOBOJHHO KPEATHBHOI YOBEKA. Y IHErOBOj IJIaBH je
OCTAJIO W TPAXHUIO 0AroBop. Tako ce poauia Teopuja penaTHBHOCTH. XeypUCTHIKA
HAacTaBa IIOJCTHYEC KpPEaTHBHO-Ca3HajHe KOMIICTCHIMjE IIOjeuHaLa, I0CeOHO
JApOBHTHX YYCHUKA. Y 0] ce OJIBHja TPAXKEHE MHOLITBA OJIrOBOPa Ha MOCTaBJHEHO
nutake. He Mopa ce ogMax M jeIHO3HAUYHO OAroBapaTH Ha OSCKOHAYHA MHUTAHba
»3amro?”’. Ona mory nma Oyay moja3Ha Tauka 3a 3ajeIHHYKO HCTPAKHBALE
(HacTaBHHMKA U YUCHHKA) Y XEypUCTUYKO] HACTABH.

VY pany ce nasbe pacnpaBiba 0 XeypHUCTHUKUM KOMIIETEHIMjaMa U OCIIOCO0JbaBamby
HAaCTaBHUKA 32 OpPTraHM3allM]y XEypHCTHYKE HACTaBe Koja OM MOceOHO MOACTHIANA
yueme U Pa3Boj JapOBUTHX yYCHHUKA.

Kibyune peum: penpoayKTHBHAa HAacTaBa; XCYpUCTHYKa HACTaBa; AapoOBUTH
YYCHHUIM; Ca3HajHO KpEeaTHBHE KOMIICTCHIMjE; XCYPUCTHYKE KOMIICTCHIIH]C;

ocroco0JbaBamk-e¢ HACTABHHUKA 34 XCYPHUCTUYKY HACTaBYy.
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THE DEVELOPMENT OF DISCOVERY-CREATIVE COMPETENCIES
THROUGH HEURISTIC TEACHING IN GIFTED CHILDREN

Many scientists (Hutorskoj A.B. and others) believe that there are special
competencies which determine learners’ success in the creative field. One learner
can be more efficient at solving creative tasks than another. Heuristic teaching
influences the development of research ability, unlike the traditional-reproductive
teaching which significantly hinders creative and discovery thinking and searching
for the task solution of gifted students. Acquiring spoken truths and giving expected
answers in traditional-reproductive teaching hinders curiosity and the ability of
independent thinking, it blocks the children’s creative and research activity. The
skill of non-standard and non-linear thinking is characteristic of creative individuals.
Odinec K. A. in this way considers that all young children are creative, because they
do not know what ready-made solutions are; they search for their-own ways.
Einstein considered his biggest discovery moment in life when he was five years old
and for the first time saw a compass and realized that something was pushing the
magnetic needle. His first scientific paper referred to this occurrence. His second
question what would happen to a ray of light reflected in a mirror, if it moved at the
speed of light? Such a question would not occupy the mind of an insufficiently
creative individual. It stayed in his mind which searched for an answer. And thus the
theory of relativity was created. Heuristic teaching encourages the individuals’
creative-discovery competencies, especially of gifted students. In it there is frequent
search for answers to posed questions. We do not have to find the answer to the
infinite question of “Why” right away and make it unambiguous. It can be a starting
point for a collaborative research (pupils and teachers) in heuristic teaching.

In this paper we discuss heuristic competencies and enabling the teacher for
heuristic class organization which would especially encourage the learning and
development of gifted pupils.

Keywords: reproductive teaching, heuristic teaching, gifted learners, discovery-
creative competency, heuristic competencies, training teachers for heuristic teaching
implementation.
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MEHTOPCTBO KAO CTPATEI'NJA IOYYABAIBA JAPOBUTE JEIE ¥
KOHTEKCTY IMJAKTHUYKE KYJTYPE

JapoBuTa U Iena U y4eHHIH, MOPEH 3ajeIHHYKUX CBOjCTaBa, BeOMa ce PaslIHKY]y
m3Mel)y cebe, Kao MTO ce Pas3lUKyjy W OHH KOjU HUCY AapoBHUTH. Paszmmke mely
JapoBHTHMa Hamelly W pa3iH4uTe MpUiiase U MeToJe y pany ca muma. Jlocananima
ca3Hama MOKa3yjy Ja HUINTa HUje TAKO HEMPUMEPEHO Kao jeJHaK TPETMaH Jere
HejeIHaKuX MOTpeba M CIOCOGHOCTH, Ka0 W YHIbCHHIA a HE3aMCHJbHBY YIIOTY Y
pamy W pa3Bojy MAapOBUTE Jelle MMa MeHTOp. BaxHo je 3amaxkame ma mebhy
JapOBUTOM JA€LIOM M YUYCHHMIIMMa HMMa W OHHX Ca pas3IndYuTuM TeIlIKOhaMa u
npobJeMuMa y yduermhy, KOMYHHUKAIH]jH, TIOHAIIAkY, eMOIIMOHAIHO] chepu. YIpaBo
oBe uMmeHulle ynyhyjy Ha moTpeOy M 3Ha4yaj MEHTOPCTBAa Y pajay ca JapOBHTUMA.
Ocnamwajyhu ce Ha NPEAHOCTH MEHTOPCKOI pana, y paly ce carieiasa
MyJITHAAMCH3HOHANAHA YJIOora MeHTopa (MHCTPYKTOp, (alniuTaTop, CaBeTHHK,
BOba, EKCIepT, Mpujatesb), a MEHTOPCTBO Kao MYJITHIMMEH3MOHAIHH OOpa30BHH
Hpolec, OJHOCHO cTpaTeruja koja o0yxBata pasHOBPCHE OpraHHM3aIlMOHE OOJHMKE U
MeToAe paja.

Kiby4yHe peun: 1apoBHTOCT, CTPATETHja, MCHTOPCTBO, THIAKTHYKA KyITypa.
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MENTORSHIP AS A STRATEGY FOR STUDYING GIFTED CHILDREN
IN THE CONTEXT OF DIDACTIC CULTURE

Gifted children and pupils, have common characteristics, but also differ amongst
themeselves, as do the ones who are not gifted. In the work with the gifted the
differences among them demand various approaches and methods. Contemporary
knowledge shows that treating children with different needs in the same way is one
of the worst practices that a teacher can have, it also highlights the important role
that a mentor has in the development of gifted children. It is important to note that
among gifted children and pupils there are those with various difficulties and
problems in learning, communication, behavior and emotional area. Precisely these
facts guide us to the need and importance of mentorship in the work with the gifted.
While relying on the advantages of mentor work, in this paper we explore the
multidimensional role of the mentor (instructor, facilitator, advisor, leader, expert,
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friend), and mentorship as a multidisciplinary educational process, i.e. a strategy
which incorporates different organizational forms and methods of work.
Keywords: giftedness, strategy, mentorship, didactic culture.
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AKAJEMCKUTE CTYIUU Ol OBJIACTA HA HAJJAPEHOCTA U
TAJIEHTUPAHOCTA ®YTYPUCTUYKHN PETMOHAJIHU ITPEIU3BUIIA

Wnejara, morpebute, peanusalyja H cBalyaldja Ha aKaJeMCKHTE CTYIHH O]
obyiacTa Ha HAJApEeHOCTa W TAJCHTHPAHOCTA JICHEC IPETCTaByBaaT BUCTHUHCKU
NpeN3BUIIM MIPE KOU CE IMOCTaBEeHH eKCIepTHTe 0J] oBaa obiact. Llenrta Ha Tpynor
€ Ja ce MPeTcTaBaT COCTOJOMTE W TEPICEKTHBUTE HA AKaJEeMCKHUTE CTYIHH 32
00pa3oBaHKe Ha KaJpH 3a OTKPUBAkE 1 paboTa co HAIAPEHUTE U TAIICHTUPAHUTE BO
P. Makenonuja.Toa mpercraByBa MHHIMjaJeH X MOTHBALMCKA HMIIYJIC 33 CHUTE
OHHE KOHW ce BO (pa3a Ha MIAHUpAkE M peau3allija HAa BAaKBU WM CIIUYHH HJICH.
KpajHHoT ucxoa Ha TPyIOT € AMCIEp3Hja Ha UIEHTE 3a MPOCKIHja Ha aKaJeMCKH
YHUBEP3UTETCKH CTYAMM KOM Ke OuaaT HacouyeHH KOH npoduimpame Ha HOB
MeIaroIIKy IPOQHIT KOj HAJMHOTY Ke OJ[roBapa Ha 3aJ0BOJyBamkEe Ha 00pa30BHHUTE,
COIMO-CMOITUOHAHUTE U IPYTH MOTPEOH HA HAJAPEHHUTE U TAJICHTHPAHUTE.
Knyunu 300poBu:akaeMCKU CTYIUH, IPEAU3BHUILIN, TEPIIEKTUBH.
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ACADEMIC STUDIES IN THE FIELD OF TALENTED AND
GIFTEDNESS FUTURISTIC REGIONAL CHALLENGES

The ideas, needs, realization and evaluation of the academic studies in the field of
talented and gifted today represent a true challenge with which experts dealing with
it are being faced. The aim of the paper is to present the states and perspectives of
the academic studies for staff training for detecting and working with gifted and
talented in the R. of Macedonia. It represents an initial and motivational impulse for
all those that are in the process of planning and realization of such or similar ideas.
The final outcome of the paper is dispersion of the ideas for projection of the
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academic university studies that will be aimed towards profiling new pedagogical
staff that will be most suitable for fulfilling the educational, socio-economical and
other needs of the gifted and talented.

Keywords: academic studies, challenges, perspectives.
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