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Abstract
In the last 20 years, the need for inclusion in education and the search for ways to best realize it is especially relevant. This can be best seen according to the adopted international documents that advocate for quality education for all and the various professional movements for their implementation in practice. Inclusive education is a broad concept that covers all groups of children, but for the purposes of this paper we will focus specifically on children with disabilities. People with disabilities are described as "people with long-term physical, mental, intellectual or sensory impairments who, in interaction with a variety of disabilities, can impede their full and effective participation in society on an equal footing with others." Assessment as an integral part of teaching is a process of collecting and interpreting information regarding the learning and achievement of students, through which a judgment is made about the degree of achievement of established standards, teaching goals and their value. The grade is a result of the assessment, conclusion, judgment, opinion, through which the values ​​of students' achievements are expressed. The grade serves to compare the previous and current state of students' achievements with the previously established standards and goals in teaching. The subject of assessment is what the students have learned from the teacher's teaching. The manner of assessment of students with disabilities is performed according to the Rulebook on the manner of assessment of students with disabilities.

Keywords: inclusion, education, students, disability, assessment. 
1. Introduction
Assessment is a systematic process, which has a great impact on the effectiveness of teaching. It is a process of collecting and interpreting information regarding the learning and achievements of students, through which a judgment is made about the degree of achievement of the established standards, teaching goals and their value. The subject of assessment is what the students have learned from the teacher's teaching. It includes assessing success, assessing students' knowledge and their development in terms of achievement and progress. 
Specifically in this paper the focus will be on the inclusion of students with disabilities and how they are assessed. Special attention is paid to the inclusion of students with disabilities, for whom there is a possibility of being marginalized, discriminated or excluded from the education system. Regardless of their potentials or weaknesses in some areas, they are included in the regular classes and are provided with appropriate conditions for learning, advancement and participation in school life. The term disability can refer to many different problems in students, including physical, sensory, cognitive, and intellectual disabilities. When it comes to assessing students with disabilities, the same is done according to the Rulebook on the manner of assessing students with disabilities. The way of assessment of each student is specially adjusted based on his cognitive abilities, possibilities and the way of expression. In the assessment process, the teacher uses different, specific methods and assessment instruments that are related to the goals, i.e., learning outcomes, standards for assessing student achievement, the purpose of assessment, the type of disability and the individual abilities and capabilities of students. Inclusive education is a dynamic process that is constantly evolving, in accordance with the culture and the environment and is part of a broader strategy to promote an inclusive society.
2. Inclusive education
Inclusion is part of the great world movement, which proclaims the full inclusion of all people with disabilities in all segments of social life. Inclusive education refers to the philosophy that promotes education for all students in regular schools. (Димитрова-Радојичиќ, 2019) In the last 20 years, the need for inclusion in education and the search for ways to best realize it is especially relevant. This can be best seen according to the adopted international documents that advocate for quality education for all and the various professional movements for their implementation in practice. (Бошковска Розалија, 2020) 
There are different definitions and different understandings of inclusive education and inclusive practices in schools. "Inclusion is a dynamic process that involves all children in regular education, respecting basic human rights in education, providing access to regular education and enabling progress according to individual needs." "Inclusive education is a process that includes cooperation, inclusion, sharing, synergy, acceptance." "Inclusion is a philosophy of education based on the belief that every person has the right to participate in society." (автори, 2019) 
As a generally accepted definition of inclusive education can be taken the definition proposed by UNESCO: "Inclusive education is a process of addressing and responding to the diversity of needs of all students by increasing participation in learning, culture and community, and by reducing exclusion in, and from education. It includes changes and modifications to the content, approach, structures and strategies, with a common vision that encompasses all children of the appropriate age, and the belief that the state has an obligation to provide education for all children. ”(UNESCO, 2005) In fact, inclusive education is refers to a series of strategies, activities and processes that attempt to realize the universal right to quality, relevant and appropriate education. (Stubbs, 2008) It is a dynamic process that is constantly evolving, in line with culture and environment and is part of a broader strategy to promote an inclusive society. Inclusive education is broader than formal education, encompassing the home, the community, formal and informal systems, and enabling education systems to meet the needs of all children. (автори, 2019) Special attention is paid to the inclusion of those children, for whom there is a possibility to be marginalized, discriminated or excluded from the education system. Regardless of their potentials or weaknesses in some areas, they are included in the regular classes and are provided with appropriate conditions for learning, advancement and participation in school life. (Бошковска Розалија, 2020) 
The essence of pedagogy refers to the promotion of the right of every child and family to be included and respected in the community, to have the opportunity to participate, to work for common goals and to develop their full potential. Also, pedagogy, as a discipline, pays special attention to the most vulnerable groups. The United Nations Convention on the Rights of the Child emphasizes the right of every child to education, to be actively involved in the community and to protect against discrimination. Every child has the right to grow up and be educated in an environment of equality, free from any form of discrimination based on race, color, sex, language, religion, political or other opinion, national, ethnic or social origin., property status, disability status, birth status or other status. (Association, 2011)
2.1 Guiding principles for building inclusive education
To build an inclusive school, the educational process needs to be based on the Multi-tiered intervention model, which includes transformations/interventions in the curriculum and curricula, teaching strategies, activities and materials, as well as continuous monitoring of the process of implementation of interventions. (Бошковска Розалија, 2020)  According to the provisions in the concept papers for primary education in the Republic of North Macedonia, teachers and the school have a special responsibility to students who for various reasons have difficulties in learning and achieving educational goals, which is expressed by adjusting the content and methods in teaching towards the different pace of students' progress. ” (МОН, 2007) Also, in accordance with the legal provisions, the bylaws have been prepared, and they are the following: the manner of cooperation between primary schools with a resource center, learning support centers and other primary schools. It is important to note that all the above documents respect the following guiding principles for building inclusive education:
· Access to the whole person, which means that all children and students can learn, develop, achieve and contribute to the community and society at large.

· Fairness or guarantee that all children and students have access to the necessary support in order to realize their potential for learning and development.

· Inclusion is the right of all children and students to access and effective and full participation in a common inclusive educational context.

· Approach, based on the whole school, which means capacity building in the school itself for the development of an inclusive climate and providing systematic support to the entire educational staff. Organizing the educational process according to the student, where the type of support is decided individually for each student, in accordance with his potential, his needs and interests.
· Flexibility - flexible organization of the curriculum, curriculum, school space and time, to enable the educational process, through the application of appropriate teaching methods and activities, to adequately respond to the specifics and learning styles of each student.

· Self-determination - respect for personal independence, taking into account the needs, interests and abilities of students, cultural and linguistic identity, creating opportunities for exercising the right to participate and make decisions.

· Responsibility and autonomy of the school to define a process in which barriers are identified in the learning faced by the student and planning of various strategies and measures to overcome them.

· Support for teachers to develop their knowledge, attitudes, skills, values ​​to build inclusive learning environments. Willingness to cooperate, exchange successful examples from practice and confidence that the ability is not fixed and that all students can develop and learn.

· Involvement of parents/guardians who have the right to participate and information on all aspects of the educational process of their child. In addition to partnerships with parents/guardians, cooperation with civic associations, organizations, and associations of persons with disabilities is necessary in order to share resources to promote inclusiveness, with an emphasis on reasonable accommodations and services.

· Continuous monitoring and evaluation process, which means that the school has developed a plan for monitoring (monitoring) and evaluation (evaluation) in which will be clearly defined: indicators, sources of verification, time frame, resources and responsible persons. (Бошковска Розалија, 2020)  
3. Disability as a disorder
Inclusive education is a broad concept that covers all groups of children, but for the purposes of this paper we will focus specifically on children with disabilities. Disability is part of human diversity and is not uncommon. People with disabilities are described as "people with long-term physical, mental, intellectual or sensory impairments who, in interaction with a variety of disabilities, can impede their full and effective participation in society on an equal footing with others." (нации, 2006) Functioning and disability are defined as multidimensional concepts for:

· The bodily functions and structures of persons,

· The activity of the persons and life areas in which they participate and

· Factors in their environments that influence these experiences.

Through this approach, the importance of context and environment in enabling or disabling individuals to participate effectively in society can be seen. This is also known as the social model of disability. (Farkas, 2014) 
A number of studies estimate that 15% of the world's population has some form of disability. That percentage is expected to rise, citing poor health care, early-life nutrition and violent civil conflicts. It is also well known that children with disabilities face multiple forms of discrimination that lead to their exclusion from society and education. Attitudes towards children with disabilities, lack of inclusive learning environment, necessary resources and information, are the challenges that these children face in accessing education. (UNICEF, 2009) However, there are effective ways to build inclusive societies in which children with and without disabilities can enjoy their rights, including the right to quality education on an equal footing with peers without disabilities. Inclusive education is the approach applied by UNICEF to ensure that every child receives a quality education. Inclusive education promotes "recognition of the need to work towards 'schools for all' - institutions that celebrate differences, support learning and respond to individual needs." (UNESCO, 1994) Disability is part of human diversity and people with disabilities are heterogeneous group. Issues of discrimination, inclusion and child development can vary considerably depending on the type of disability, environment, culture, traditions, gender and socio-economic status. These differences and the multidimensional experiences of children with disabilities should always be taken into account when creating disability programs. (Farkas, 2014)
3.1 Types of disability
Disability is a general term that covers impairments, limitations of activity, and limitations of an individual's participation. Impairment is a problem in the functioning or structure of the body; activity restriction is a difficulty faced by the individual in performing tasks or activities; while restriction of participation is a problem that the individual faces when participating in life situations. Disability is not just a health problem. It is a complex phenomenon that reflects the interdependence between the physical characteristics of a person and the characteristics of the society in which he lives. Significantly affects daily activities and can be present from birth, or appear throughout life. This term can refer to many different problems, including physical, sensory, cognitive, and intellectual disorders. Disability is considered an experience that affects all areas of people suffering from it. Even if only one physical or mental element is affected, the problems that arise cause difficulties in a number of different areas.  (Warbletoncouncil, 2022) 
Regarding the terminology in our country, according to the UNICEF Report, the organizations working in this field have stated that the most appropriate terms are accepted by "persons with special needs" or "persons with disabilities", but there is great diversity and division. . Well, other terms are used, such as "people with disabilities", "people with disabilities", "people with atypical development", "people with disabilities", which are not considered offensive. However, this terminology is considered a less important issue than the need to ensure full respect for the rights of these persons. (UNICEF, 2014)

There are different types of disability and they have different characteristics. Among them we will list the following:

· Physical disability means physical or motor disability, ie limitation of the physical functioning, mobility, dexterity or endurance of a person. It is a problem associated with the reduction or elimination of motor or physical abilities, such as the physical loss of a limb or its normal functionality. This type of disability occurs in the context of spinal problems, car accidents, head trauma, medical illness that generates physical limitations, amputations, congenital malformations, or cerebrovascular accidents. (Warbletoncouncil, 2022) 
· Sensory disability refers to the existence of limitations that arise from the existence of defects in the senses that allow us to perceive the environment, whether it is external or internal. These are changes in all the senses, although the most common are impaired vision and hearing. (Warbletoncouncil, 2022)
· Intellectual and developmental disabilities include many conditions that result from mental and/or physical disorders. These conditions negatively affect intellectual, physical and/or emotional development. People with this type of disability may experience problems with major life activities such as: language, movement, learning, self-help, independent living. (Commission, 2022) According to educational opportunities, people with intellectual disabilities are divided into four groups:
· People with mild intellectual disabilities

· People with moderate intellectual disability

· People with severe intellectual disabilities

· Persons with deep intellectual disability (Ristevska, 2018)

· Mental disability exists when a person is faced with a situation in which behavioral disorders and adaptive behavior occur, which generally stem from suffering from some kind of mental disorder. (Warbletoncouncil, 2022) 
· Visceral disability occurs in those people who suffer from some kind of deficiency of any organ, which generates restrictions on the life and participation of the subject in the community. This type of disability can be caused by diabetes or heart problems. (Warbletoncouncil, 2022)
· Multiple/combined disability indicates a combination of two or more disabilities that can occur in one person. The autistic spectrum of disorders is almost always accompanied by sensory disability, and bipolar behavior, depression, dyslexia, dyspraxia, etc. can be observed. A large percentage of people with intellectual disabilities have impaired vision, hearing, heart problems, spine problems, respiratory problems, mental and emotional disorders and the like. (Ristevska, 2018)
4. Student assessment
Assessment is a scientific discipline that deals with issues related to the system of assessment of student achievement. This scientific discipline can be considered from different aspects, because it is very complex, multifaceted and multidimensional. Assessment is a systematic process, which has a great impact on the effectiveness of teaching. It determines the value of students' achievements, which means comparing their current achievements and established standards (what should be achieved) and determining their value. Assessment as an integral part of teaching is a process of collecting and interpreting information regarding the learning and achievement of students, through which a judgment is made about the degree of achievement of established standards, teaching goals and their value. The information gathered plays an important role for the teacher in making decisions related to teaching. 
The grade is a result of the assessment, conclusion, judgment, opinion, through which the values ​​of students' achievements are expressed. The grade serves to compare the previous and current state of students' achievements with the previously established standards and goals in teaching. The subject of assessment is what the students have learned from the teacher's teaching. It includes assessing success, assessing students' knowledge and their development in terms of achievement and progress. The terms interrogation and interrogation are most often used, which primarily refer to the students' knowledge, and less often they talk about the assessment of skills, abilities, attitudes, interests, etc. The curricula contain the learning outcomes, but also the realized goals in teaching, and they are the educational, educational and functional goals. There are different types of assessment, and they are the following:

· According to the way the assessment is performed

· According to who performs the assessment

· According to what the students' achievements will be compared with

· According to the evaluation procedure

· According to the symbols that express the grade
· According to the time period in which the assessment is performed. (Јанушева, 2015)
4.1 Manners of assessment of students with disabilities
The manner of assessment of students with disabilities is performed according to the Rulebook on the manner of assessment of students with disabilities. According to Article 2 of the same, for the assessment of students with disabilities (hereinafter: the student), the teacher:

· plans the assessment;

· selects specific methods for assessment and selection/development of specific instruments and procedures (written Braille tests, enlarged format, electronic version, audio format, use of assistive technology, longer test time, help reading questions from test, supervised breaks and flexible curriculum, presence of an educational assistant);

· conducts the evaluation process;

· forms an assessment;

· performs analysis and information on the findings of the assessment and

· uses assessment knowledge for future teaching planning in cooperation with the school inclusive team.
According to Article 3 of the rulebook, the way of assessment of each student is specially adjusted based on his cognitive abilities, possibilities and the way of expression. The evaluation of the student's achievements is done in the following way:

· Assessment of the student's prior knowledge - diagnostic assessment - perception of the student's knowledge, abilities, skills and attitudes, in order to properly plan the teaching;

· Formative assessment, i.e. a continuous process of monitoring, checking and evaluating students' achievements to provide objective evidence of how the student is learning and progressing, showing good results and what needs to be improved. His results are used to give him feedback, explanation and directions for further work. During the teaching, the achievements of the students are regularly monitored and evaluated, indicators for their activity, motivation, engagement, commitment to work, team work and

· Summative assessment, i.e. measuring the student's achievements at the end of a certain teaching unit or for a given period of time (quarter, semester, end of the school year), and the results are used to form an assessment of the achievements so far.
According to Article 4 of the rulebook, the teacher in the assessment process uses different, specific methods and instruments for assessment. Assessment methods and instruments are related to the goals, i.e. learning outcomes, standards for assessing student achievement, the purpose of assessment, the type of disability and the individual abilities and capabilities of students. The following methods are used in the assessment process, depending on the type of student's disability:

· For oral examination (conversation, discussion, oral presentation, oral interrogation, non-verbal expression of what has been learned, description and presentation by modeling);

· Methods for assessing written answers (tests and written tests in Braille, answering questions), other written papers (essays, literary papers, research reports) and works (drawings, models, graphs, portfolio); and

· Methods of checking practical competence (dramatic, musical, physical performances, practical work).

According to the evaluation methods and purpose, the following instruments are used in the evaluation process:

· To monitor (monitor) the student's progress (formative assessment): anecdotal notes, observation protocol, tasks for all students, differentiated tasks for a group of students or student, record and checklists and

· To form an assessment (summative assessment) instruments are used that provide greater objectivity and representativeness such as: tests, analytical assessment lists, holistic assessment lists and portfolio.
According to Article 5 for the students who attend classes in IEP and modified program, the grade is formed after completing the program unit (topic/area) and the specific time period in the school year (quarter, semester and end of the school year). For students with disabilities, the grade can be formed after achieving the adapted learning outcomes of the curriculum, included in the IEP, and for students with complex needs, the grade can be formed after achieving certain learning outcomes based on competencies according to the modified program.

According to Article 6 for the students who attend classes after IEP, in determining the descriptive and numerical grade, the teacher takes into account the achievements of the student determined in the curriculum or in the IEP, in terms of memorizing and reproducing the teaching contents; comprehension of the processed contents, i.e. the student's ability to interpret them in their own words; application of the learned contents in specific tasks with known and new elements and in other new situations; as well as higher intellectual abilities of analysis, synthesis and evaluation, which means the student's ability to sort, combine elements into new wholes and the ability to evaluate the justification or science of a claim or work. After the teacher sees the student's achievements at each of the listed levels according to the assessment standards (for each topic/area), he/she determines the student's grade as follows:
· Grade insufficient (1) does not make even minimal progress in achieving learning outcomes.

· Grade sufficient (2) the student's knowledge refers to memorization and reproduction, the student demonstrates certain abilities to express knowledge in his / her own words and apply it to the simplest tasks, or a student who makes minimal progress in mastering IEP and achieving results from learning by engaging the student and very significant help from the teacher.

· Grade good (3) the student's knowledge, in addition to relating to memorizing and reproducing, understanding and comprehending teaching content, the student demonstrates the ability to apply knowledge to solve simple tasks, or a student who makes progress in mastering IEP; achieving learning outcomes by engaging the student and significant teacher assistance.

· Grade very good (4) - the student's knowledge refers to more complete memorization and reproduction, understanding and comprehension of the teaching contents, the student demonstrates the ability to apply the knowledge to solve tasks of familiar and new elements, as well as the ability to arrange and combine elements in new units, or the student makes significant progress in overcoming IEP and achieving learning outcomes with a high degree of student engagement and insignificant teacher assistance.

· Grade excellent (5) the student's knowledge is over 90% of the contents of the curriculum at the level of memorization, reproduction, comprehension and understanding, the student can apply the knowledge to solve tasks with familiar and new elements, the student can sort, combines elements into new goals and demonstrates the ability to evaluate the justification or scientificity of a claim or work, or the student makes very significant progress in mastering IEP and achieving full learning outcomes, with a very high degree of engagement and insignificant teacher assistance .
· When forming the grade (descriptive/numerical) the teacher uses all the completed instruments and collected evidence from the formative assessment, which are the works of the students, in order to achieve objectivity in the assessment of the specific student. Student assessment also includes frequent, brief checks on smaller units; written knowledge tests using complementary tasks; comparison, with two-member or multi-member selection; checking and assessment that has a stimulating effect on the student; developing a motivation plan, if necessary; developing the ability for self-assessment. (НАУКА, 2021)
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