How to Travel from Difficult to Challenge
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Abstract
Educational system is part of society. So why we find ourselves amazed when  in schools we testify some situations we consider to be ubnormal. We  constantly have some expectations from schools: among them to be catalisator of society transformation and reforming. Really, is this institution so powerfull? Societies become more and more mixed environments: different people with different cultural, etnical, religious,social, linguistical background. We must not forget their different expectations, wishes, ambitions, plans, orientation. People also have different needs, skills, knowledge, expiriences, capabilities. From the society we expect to make an efforts to focus on all those things, at group, as well as individual level. The same expectation we have from schools. We must not forget our expectation at the same time are on exellence matters: pupils has to get the most effective and the high quality education, and we expect to be exellent and to reach their full potential. All those expectations are on the high demand level, complicated and difficult to manage. All of this difficult,demanding tasks depend on teachers knowledge, capabilities, competences, motivation and willingness to give an maximum effort to acomplished them. Our country inquired strategy for inclusion of children with special educational needs for some time. It is mostly implemented at elementary school level. Secondary scools are far away from this matter, as we on a first look make an conclusion. But which is the real situation in schools? How process of inclusion of pupils with SEN is going on? What are the institutional,organizational,or other kind of  obstacles that schools are facing? Is there enough support from local community factors, nstitutions for implementation of such serious concept? Are teachers well prepared for this concept?How do they manage to deal with their role? Are they good prepared for work with pupils with SEN? What side of working with pupils with SEN they find most difficult for accomplision?Are children with SEN getting the real treatment that they need? What do their parrents mean about the position of their children? What kind of support schools,parents, as well as teachers need? What is the situation about different levels of education: firs ciclys of elementary educaton, second ciclys, secondary education? Are there any differences about difeerent subjects for working with pupils with SEN? Many of those and many more questions need to be answered if we want our strategy for inclusion pupils with SEN to become a reality. Not just reality, but sucessfull story. We need an approach in wich working with those pupils is consideret as challenge, not for an misiion impossible. To find out if we are on a right way to do so we need an complex picture over all situation. And the most important we need to be aware about position, feeling and caabilities of teachers. This study is dedicated on research a part of the real situation from the teachers point of view.
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1. INTRODUCTION 
For a while now in the framework of the world wide education, inclusion as a process has been in the focus. Since the very first efforts something to be done about it we witness the different practices used in the educational system of different countries. What they all have in common is the movement from integration to complete inclusion. For some this process has gone slowly, less successfully, where for others relatively fast and more effective. There are various reasons for such differences: population’s mentality, provided preconditions needed for the success of the process. The beginning positions for this process are of key meaning: it is condemned to success or failure depending on whether the level of human capital in the environment in which this process is carried out is on the wanted level, but the obtainable financial moment cannot be left out as well. Naturally, during this process it is allow some things to be provided as it goes along, but still the good preparation plays the main role in guaranteeing the success. Non the less inclusion itself cannot nor it supposed to happen. At least not in the institutions within the educational system. This paper reflects on the experiences in Republic of Macedonia gain on the way towards realization of the inclusive process from its beginnings until now. Society began showing interest not only in the differences among the students present in the classroom, but even in those who from various reasons had never had the opportunity to become a part of the educational system. That way society faced its role that naturally falls upon the educational system: to provide suitable education for its citizens. The mission of education, in the society, which serves as a promise that with its help a lot of the open social questions will be solved, now it expended promising inclusion of people in educational institutions. This state in a way marked the beginning of a path from hardship to challenge, path that showed not only the seriousness of inclusion and the preparedness of the society and educational system to face it, but to provide its full realization as well.  Our path began by existence of institutions meant for all students and parallel existence of institutions specialized for students with difficulties in their development, mainly regarding the intellectual disabilities. Some of the institutions were meant for the small part of the population that has hearing or vision problems. It’s a fact that a good part of population, which number is not to be disregarded was out of the educational system. Those were mainly members of the ethnical minorities, like Romany, members of marginalized social group’s i.e. poor uneducated people. This meant that our educational system will have to implement complete revision in the institutional transformation regarding the implementation of inclusion, but at a same time make conceptual changes in the educational process itself. This includes taking a chain of measures by a line of relative factor, whilst good part of them parallel with each other: a good strategy of action must be created, strategy that will include educational authorities, children’s parents, local institutions, state institutions, the mediums, non-governmental organizations, socially responsible institutions in the sector of economy.
1.1. What has be done for inclusion?
First and foremost, what must be mention connected to the path from exclusion, through integration to inclusion in education, is the existence of loads of term still used when it comes to this problematic. Terms “difficult students”, vulnerable categories, marginalizes groups, students with special educational needs, students with difficulties have largely complicated the road to inclusion. That of course comes out of the constant need people, in this case students to be categorized, classified, to be separated based on parameters common for a few of them. Justification for such actions could be found in the fact that this is seen as the only way that could offer successful designing of the educational process best way for students and teachers to manage. But as an unwritten rule the pedagogical theory witnesses, in practice when such initiatives appear they go in extremes. In this case one is the treatment of every student as individual, as reflected in the movement for individualization of education, so the matter will turn back at the beginning: total unjustification of student’s treatment as they were subject of a certain classification.

1.2. Practical question
In the efforts of full realization of the concept and philosophy of inclusive education, regardless of the country, few questions have constantly shown to be key and the manner they are answered, to determine inclusions success. Most of those questions refer to teaching staff, i.e. its preparedness to realize the inclusive educational practice. First and foremost is the question of teacher’s initial education i.e. teacher’s initial training that guarantee they are solidly trained to practice inclusion right after finishing their studies. This question’s answer has been universalize by the fact that in the competencies that a teacher must possess after finishing the initial education the competencies covering inclusion’s implementation take part as well. This state exists in the inclusive educations of Republic of Macedonia’s teachers as well. As worldwide in our education too discussions are lead around the necessity to refer to teachers as “special teachers” or does anyone caring out the educational process need to have knowledge skills and ability to respond to the challenges set up by the inclusion. In our rows the point of view that the teacher should be well prepared to deal with the uniqueness of each student, is dominant.
2. METHODOLOGY
The subject of our investigation in this paper are elementary school teachers’ stances and opinions regarding the three aspects of inclusion: the social, school and personal. The motive for this investigation lays in our everyday contact with teachers, and our debates on this problematic. Long –standing practice of inclusive education give us the right to execute a survey that will determine teachers’ perception and with it depict what is really happening in our schools. This way we will establish whether our teacher think of inclusion as hardship or challenge. That will also show as whether it exist the medical model or it functions the social model that we stand for. For this we have designed a special questionnaire constituted of questions grouped in such way that covers teachers’ stances and opinions on the three aspects of inclusion: social, school and personal. Positive or negative percentage declaration is the indicator that give us the right to analyze the results. The social aspect has been operationalized through politics, legislation, organization, management and questions of support mechanisms in state’s domain, which must be fulfilled so the success of the inclusive practice is guaranteed. The school aspect was concerned with questions regarding curriculum, school organization, team work, family cooperation and community cooperation as well. The personal aspect was concern with questions regarding personal preparedness to practice inclusion, motivation, and opinions, existence of prejudice and stereotypes as well as preparedness to include the evaluative dimensions of inclusion.  Our survey included 450 teachers teaching in elementary schools, with assumption that most of them if not all have a proper initial education, or have gone through different trainings for successful practice of the inclusive process regardless of their years of service. Teachers voluntarily participated in the survey.
3. FINDINGS
Answers to the questions have solved our dilemmas. Unfortunately, we cannot be satisfied with the results. Firstly, the general impression of the social aspect of inclusion is hopeless. Only 30% of teachers share a positive opinion on the degree of necessary steps met by society. Only 35% of teachers are informed about society’s educational politics. Only 37 % of them are informed about the legislation which is the base not only of the inclusive educational practice, but of the inclusive society as a whole as well. According to 28% of teachers the organizational aspects that society must meet are at a satisfying level. The management aspect on society’s level is on a satisfying rang according to 38% of teachers. 69% of them have serious remarks on account of the supporting aspects that are in the domain of society. Over all we must not be satisfied whit what teachers and school institutions receive from the social aspect as base and support for the inclusive process, especially given that sometimes that is something that this process cannot function without.  When it comes to the aspect of providing the necessary preconditions for inclusion on a school level the situation is no different. According to 82% of the teachers the problem for successful inclusion is the strong and inflexible curriculum. The unsuitable school organization is a problem for inclusion according to 73% of the teachers. As a barrier for successful inclusion 64% of teachers state to be the deficiency of materials and suitable technological support. Team work is the key form of collaboration between teachers and special teams.  But only 49% of teachers are satisfied with it i.e.  49% of them claim that it exists, of course its presence it is not on a satisfactory level. Collaboration with parents it is another key moment that in the case of inclusive education is one of the fundamental relations that guaranties successful inclusion. Insufficient 55% of teachers claim to have good, effective and well thought out communication and collaboration with parents. Disappointing 39% of teachers claim that support and collaboration in and with the community in which the school function is at a satisfactory level. Same impression only confirmed through teacher’s opinions and stances remains for the aspect of teachers’ personal perception that evolves around personal preparedness and includement in the process of inclusion. Only 36% of them estimate that their personal preparation for practicing inclusion during the initial education is good. 39% of them locate the motivation for including into the inclusive practice in their own intrinsic motivation. Defeating 34% estimate that they have developed a positive attitude towards inclusion. 77% of teachers are honestly admitting they still have prejudice regarding inclusion, which is an honest answer on their part but it also shows their awareness about their personal disadvantages. Unfortunately, our frequent informal conversations with teachers during this survey of their opinions and stances regarding inclusion in school as a process that a lot is spoken about and it is promoted through all kinds of initiatives and discussions but concrete steps as well turned out to be disappointing. The ones that have to practice educational inclusion on daily basis are satisfied with not one aspect of it. Not with what it means organization and basis of society, not with the institutional level nor they are satisfied with their own personal preparation. 
4. DISCUSSION and CONCLUSION
This situation directs to the conclusion that despite the long years of pledging for inclusion in the education, still the social model has not flourished. It is required a lot to be done in order not to go back on our intentions, meaning not to keep the medical model that classify students as disease codes and treat them as cases that must adapt on the educational forms and standards. This also shows that teachers see inclusion as hardship facing the little support and delivery on social and institutional level that is needed for it successfulness. On such conditions it cannot be expected their energy and initiative to come out of their acceptance of inclusion as challenge on the contrary they are still focused on the obstacles they feel incapable to get past. Those are the reasons why inclusion is still seen as hardship.
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