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ITPEOTOBOP

Mu mpercraByBa 4ecT fa OujaM dWieH Ha MelyHapOJHMOT YpefyBauku
on6op Ha ,,[Tanumncect, Mef'yHapogHO CIIMCaHMe 38 IMHTBUCTUYKY, KHV>KEBHI
¥ KY/ITYPOJIOLIKY MCTPAXXyBamba, MHULMPAHO 1 popMuUpaHo Ha PUIONOMKIOT
daxynrer Bo IlTun mpex Tpu rogvHM, a MU MPETCTaByBa U 0cobeHa decT fia
Y4eCcTBYBaM CO IIPEATOBOP 3a CEAMUOT Opoj.

Op mpBaTa rofiMHa I1a 10 cera CIMCaHMeTO U3JIeTyBa PeJOBHO BO ABa 6poja
TOAMIITHO CO MIMPOK CIIeKTap Ha TPY/IOBY Off CUTe IIpeABUAEHY pyOpuK (,,Ja3mk",
~Kuimxesnoct, ,Kynrypa“, ,Meroguka Ha HacraBara“, ,[Ipukasu®), co aBropu
Off pasHM 3eMji M Off PasnMyHy UCTpakyBauky npodumm. ObjaByBameTo Ha
CIIMCAaHMETO BO e/IeKTPOHCKa ¢opMa e MHOTY BaKHO, OM7ejKu OBO3MOXyBa
no6psa guctpubyunja M OTBOPEH INPUCTAIl, @ CO TOA ¥ HOIIMPOK KPyr Ha
4yTaTeNCKa My0O/IMKa KaKo U IIOr0o/leM) MOXKHOCTY 3a IIPYIMEHa Ha pe3y/ITaTuTe
of; 06jaBeHUTe TPYLOBNL.

Bo ,Iammmncect 6p. 7 mma 25 TpymoBu (12 OpurMHAIHM HAy4YHU
TpynoBy, 10 cTpyyHM TPymoBM, 1 IpernefieH TPyA M 2 IpuKasa) Ha aBTOPU
o, efuHaeceT Ap>kaBu U Toa Maxkenonuja, Typuuja, @pannuja, bypynnu,
bBenwnn, IlIBajijapuja, Cpbuja, bperor Ha Cnonosata Kocka, Ceneran, Mapoxko,
AJDKVp, HalMIIAHY HAa MaKeJOHCKM, aHITIMCKM, QPAHI[YCKM U TYPCKM jasMK.
TpynoBute ru momonHyBaar curte pyOpMKM Ha crmcaHmeTo. KBaHTmTarmBHO
IOMUHUpaaT TPyHOBUTE Off pyOpukara ,KHikeBHoCT® (BKYIHO 12, a BO HUB ce
UCTPa)KyBaaT Jiella Ha KJIaCULM U Ha COBPEMEeHM MaKeIOHCKM, PYCKH, TyPCKH,
IIMIAHCKY, PPaHI[yCKN, a/DKUPCKY, aMEPUKAHCKM aBTOPU, KaKO U HapOJHOTO
TBOPEIITBO), CTIefyBa pyOpuKaTa ,,Jasuk™ co 7 craruu (McTpaxkyBawa ofj ob6macTa
Ha CJIeTHVBE jasuIu: MaKeJOHCKY, TYPCKY, GPAaHIYCKI, HEIIaJICKY, KUPYHAMN), 2
CTaTUY Ce MIOCBETEeHNU Ha KYATYPOIOLUIKN UCTPaXKyBama (3a eTHOKOPEOTOLUIKUTE
KapaKTepUCTUKM Ha opaTa TemkoTo u JlecHOTO 11 3a BIMjaHMeTO Ha MeOe/IOT Bp3
KY/ITYPOJIOIIKIOT aCIIeKT Ha CTaHOEHMOT IIPOCTOP BO IIpBaTa II0/I0BMHA Ha 20 BeK
Bo Ckomje), 2 craTuy ce o o6/1acTa Ha MeTOAMKaTa HAa HacTaBaTa M0 AHIIVICKA
jasuK, a CIMCAHMETO 3aBPIIyBa CO PelleH3NjaTa 3a JOKTOPCKaTa Jucepralija 3a
ja3MYHMTE TPEIIKY MOBP3aHM CO MEHIMBUTE 300POBY BO MAaKEJOHCKMOT ja3MK
Kaj y4eHUIUTe BO OCHOBHOTO 06pa3oBaHume o Mapuja I'pkoBa 1 coO OCBPTOT KOH
Hay4YHO-TMTepaTypHara MoHorpaduja Ha BeHKO AH/JOHOBCKM 32 KHVKEBHUOT
TeKCT KaKo IIpolec.

VM yecTuTaM 1 uM 671aroilapaM Ha aBTOPUTE U HA CUTE ja3UYHU PeJaKTOP,
PELICH3eHT) ¥ COYpPeJHNIM 3a HUBHVWOT IpPULOHEC KOH odopMyBameTo Ha
cemMMoT O6poj Ha crmcaHmeTo ,,IlanumicecT Ha Koe My IIOCaKyBaM IITO OBeKe
yyraTesnn!

Hammura Cy6uoro, ypeorux na ,,Ilanumncecm”
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FOREWORD

I am honoured to be a member of the International Editorial Board of
“Palimpsest”, an international journal for linguistic, literary and cultural re-
search, initiated and established three years ago at the Faculty of Philology in Stip.
It is also a great privilege to participate with the foreword of the seventh issue.

From the first year until now, the journal has been published twice a year
on a regular basis, with a wide range of papers covering all of the sections (Lan-
guage, Literature, Culture, Teaching Methodology and Book Reviews), created by
authors from many different countries and various research profiles. Publishing a
journal in electronic form is quite significant because it enables faster distribution
and open access, thus enabling a wider circle of readership and greater opportu-
nities for applying the results of the published papers.

In the 7th issue of “Palimpsest” there are 25 papers (twelve original scientific
papers, ten theoretical papers, one review paper and two book reviews) by authors
from eleven countries: Macedonia, Turkey, France, Burundi, Benin, Switzerland,
Serbia, Ivory Coast, Senegal, Morocco, and Algeria, written in Macedonian, Eng-
lish, French and Turkish. The papers cover all the sections of the journal. The
biggest number of papers belong to the Literature section (a total of twelve papers
in which classical and contemporary Macedonian, Russian, Turkish, Spanish,
French, and Algerian authors as well as folk arts are the subject of research), fol-
lowed by seven papers in the “Language” section (with research conducted in the
following languages: Macedonian, Turkish, French, Nepalese, Kirundi), two pa-
pers are dedicated to the cultural research (on the ethnocoreological characteris-
tics of the folk dances “Teshkoto” and “Lesnoto” and the influence of furniture on
the cultural aspect of housing space in the first half of the 20th century in Skopje),
two papers are in the field of English language teaching methodology, and final-
ly the journal concludes with a review of the doctoral dissertation on language
errors related to inflected words in the Macedonian language among elementary
school students by Maria Grkova as well as a review of the literary monograph
written by Venko Andonovski on the literary texts as a process.

I congratulate and express my gratitude to all the authors and language edi-
tors, reviewers and co-editors for their contribution to the creation of the seventh
issue of “Palimpsest”, wishing them a wider readership.

Namita Subiotto, Editor of “Palimpsest”
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Original research paper

THE “WELFARE” OF ENGLISH COLLOCATIONS AT THE
HANDS OF MACEDONIAN STUDENTS OF ENGLISH

Silvana Neshkovska
St. Kliment Ohridski University, Bitola
silvana.neskovska@uklo.edu.mk

Abstract: The lexicon of the English language abounds with collocations.
Collocations are, in fact, essential for both oral and written discourse as they make discourse
sound natural, native-like, colorful, versatile and easy to understand. While native speakers
of English experience almost no problems with collocations, non-native speakers majoring
in English, very frequently struggle hard to develop native-like or near native-like
collocational competence.

This particular study investigates how Macedonian students majoring in English
deal with English collocations. In fact, the study aims at determining whether students face
less collocation-related difficulties as their studies advance. Also, the study makes an
attempt to disclose whether Macedonian students of English are more adept at producing
English collocations or at understanding the meaning of specific English collocations.
Finally, the accent is put on the two different types of collocations - congruent and
incongruent collocations, in order to ascertain which if these two types of collocations is
handled better by the students. For the purposes of the study, a questionnaire with 40
sentences, 20 in Macedonian and 20 in English, was distributed among 40 English majors at
the Faculty of Education in Bitola.

Keywords: congruent/ incongruent collocations, Macedonian students, English
majors.

Introduction

Collocation is a universal linguistic phenomenon, which means none of the
natural languages is free of collocation. The concept of collocations is normally
depicted as a co-occurrence of words, or as words which are statistically much more
likely to appear together than random chance suggests (Lewis M., 2000). Hence,
collocation is not only a necessary element of language, but also an outstanding
feature which makes language specific and correct (Duan & Qin, 2012).

With this in view, many researchers are persistent in claiming that teaching
collocation should be among the top priorities in every second/foreign language
teaching (Nasselhauf, 2003), and that language learners should mandatorily be
made aware of the fact that knowing a word in a target language practically means
having the ability to use it with other words correctly (Duan & Qin, 2012).The
authors of the Oxford Collocations Dictionary for Students of English (2003) very
clearly explicate why collocations are central to learning a second/foreign language.
Namely, in the preface of the dictionary they point out that if a student chooses the
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right collocation that will make his speech and writing sound much more natural,
more native-speaker-like, and that in order to use good (idiomatic) English, learners
of English must learn collocations.

Nevertheless, numerous studies, on the other hand, show that non-native
speakers experience serious problems with collocations, and tend to produce
relatively fewer collocations than native speakers (Zaabalabi & Gould, 2017). This
finding has been confirmed, even in the case of advanced EFL/ESL learners who
also seem to find collocations rather challenging (Nesselhauf, 2003; Yamashita &
Jiang, 2010).

A thorough literature overview reveals that there are a number of distinct
and versatile reasons as to why collocations present such a huge stumbling block for
many EFL/ESL learners. The arbitrary nature of collocations is definitely one of the
contributing factors which prevents non-native speakers from achieving a full
mastery of English collocations. The fact that there are no hard-and-fast rules to
follow in creating word combinations confuses ESL/EFL students to a great extent
(e.g. people and trees are ‘tall’, but buildings and mountains are ‘high’; women are
‘beautiful’, but men are ‘attractive’; ‘cars’ are fast, but ‘a glance’ is quick, etc.).
Yamashita and Jiang (2010) refer to the arbitrary nature of collocations as flexibility
of their component words in recombining to form other collocations. Furthermore,
each language features its own fund of collocations that are culture—specific
collocations, i.e. word combinations that reflect the specific socio-economic,
political, regional, etc. constructs of the language in question. The greater the
differences between L1 and L2, obviously, the bigger the collocatonal gap (e.g. the
common collocation in Macedonian, ze6 u cupere (lit. bread and cheese), would
most probably be offered as the closest translation equivalent to the typical English
collocation bread and butter).

Conversely, what seems to be particularly confusing for ESL/EFL students
is that some English collocations bear similarities with the collocations used in their
mother tongue. Yamashita and Jiang (2010) explain that “collocations are often
cross-linguistic, in that a collocation in one language usually has a counterpart in
another language except when culture-specific concepts are involved”. Hence,
understandably, ESL/EFL students, sometimes, being under the strong influence of
their mother tongue, wrongfully assume that they can use the same combinations of
words in the foreign language as well. According to Stanescu (2014) the erroneous
collocations such as make a photo, give an exam, and put a question instantiate this
perfectly.

Finally, what seems to add to the complexity of the ‘nature’ of collocations
is also the fact collocations, cross-linguistically speaking, can be of two distinct
types: congruent and incongruent (Yamashita and Jiang, 2010). The former
includes lexical components that are similar in both L1 and L2. In other words,
collocations will be considered congruent if the concept the learner apparently had
in mind can be expressed in L2 as a word-for-word translation of the expression in
L1. The latter, the incongruent collocations, contain lexical components that are
different in the two languages and have different structure when they are translated
from L1 to L2 or vice versa, i.e. they cannot be translated word-for-word. In their
study on the congruency effect of collocations, Yamashita and Jiang (2010) found
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that learning incongruent collocations takes a long time, requires high amounts of
exposure, and is more difficult than learning congruent collocations.

All of the above discussed factors, undoubtedly, have their bearing on the
complexity of the intricate mosaic called collocations and should be considered with
due deliberation in the context of EFL/ESL learning and teaching, so as to ensure
that students are able to overcome as many collocational hurdles as possible on their
path to reaching English language proficiency.

Research methodology

This study was intended to shed some light on the ‘treatment’ that English
collocations get at the hands of Macedonian students majoring in English. More
precisely, the general aim was to ascertain whether students’ knowledge of
collocations improves as their studies progress and whether they face less
collocation-related difficulties as they approach graduation.

For the purposes of the study, a questionnaire was tailor-made containing
40 collocations (congruent and incongruent) incorporated in short sentences, 20 in
Macedonian and 20 in English. The selection of the collocations was based on
McCarthy and O’Dell’s “English Collocations in Use” (2008) and was quite diverse
including a variety of topic—related collocations ranging from law, travel, the
environment, etc., the focus being on general and common collocations, present in
both English and Macedonian.

The aim of the study was twofold, hence the structure of the questionnaire —
2 parts with 20 collocations/sentences each (see Appendix). The first set of 20
collocations/sentences in the questionnaire was in English and was intended to
inspect Students’ ability to understand the meaning of specific English
collocations, which is why they were instructed to translate them in Macedonian.
The second set of 20 collocations/sentences was in Macedonian; the students were
asked to translate them into English and the purpose was to investigate students’
ability to produce specific English collocations. Furthermore, considering the
profound linguistic differences between Macedonian and English (students’ L1 and
L2, respectively) the study also aimed to discover whether, Macedonian students
majoring in English were more adept at understanding or at producing correct
congruent and incongruent collocations.

For the purposes of this study, 40 students of English from the English
department of the Faculty of Education, at “St. Kliment Ohridski” University in
Bitola, agreed to take part in the study — 10 students per academic year. The choice
of the students was made randomly and on a voluntary basis, and students’ previous
academic achievements were not taken into consideration.

At the beginning of the study the following hypotheses were set:

1. Students in the lower academic years (Year 1 and Year 2) will demonstrate
lower collocational competence, i.e. will achieve less in terms of both
producing and understanding the meaning of English collocations than
students in Year 3 and Year 4;

2. Students from all academic years, in general, will face less difficulties in
understanding than in producing English collocations, and
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3. Students from the four academic years will experience greater problems
with the incongruous collocations than with the congruous collocations.

Results

In testing the first hypothesis — the students in the lower academic years
(Year 1 and Year 2) will demonstrate lower collocational competence then their
fellow students in Year 3 and Year 4 — the first step in the analysis was to determine
how many of their answers contained correct collocations. In fact, in that respect,
the analysis revealed that, the students’ responses could be organized in three
separate categories (Table 1): a) correct answers (i.e. answers with correctly
rendered collocations), b) incorrect answers (i.e. answers with incorrectly rendered
collocations), and c¢) no answer offered at all.

Table 1 Students’ responses

Year 1 Year2 | Year3 | Year 4

Correct answers 43% 61% 59% 76%
Incorrect answers 37% 30% 33% 20%
No answer at all 20% 9% 8% 4%

As presented in Table 1, in all four academic years, the percentage of the
‘correct answers’ was the highest; whereas the percentage of the ‘no answer at all’
category was the lowest, and the percentage of the ‘incorrect answers’ category
somewhere in the middle.

As expected, when it comes to the first category — ‘correct answers’ — Year
4 students had the least difficulties with collocations in both producing and
understanding the meaning of English collocations. More precisely, 76% of their
responses were marked as correct (Table 1). Year 1 students, on the other hand,
showed the least favorable results, i.e. only 43% of their collocations were accepted
as correct (Table 1). This is quite understandable as, at the time of the research,
Year 1 students were at the very beginning of their university studies and they have
been exposed the least to explicit teaching of English collocations in comparison
with the rest of the interviewed students. Year 2 and Year 3 students had a very
similar result — 61% and 59% of their collocations were correct, respectively (Table
1). However, surprisingly Year 2 students demonstrated even a slightly better result
than their colleagues from Year 3, which was completely unexpected considering
that they are one year behind Year 3 students, and, consequently, they have been
exposed to English collocations less than their colleagues in Year 3. The following
are some of the collocations that posed the least problems to the interviewed
students: npasu excnepumenm (make/conduct an experiment), ocmpa 6oaxa (sharp
pain), have access to (uma npucman 00), is an issue (npemcmagyea npobonem), etc.

These same findings are confirmed if the results are viewed from the
perspective of the other two categories of students’ responses. Thus, with respect to
the ‘incorrect answers’, it must be noted that some of the offered collocations were
outright incorrect and unacceptable and were probably a result of
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overgeneralization or language transfer. For instance, the surrounding countryside
was rendered in Macedonian as oxoinama oxoauna, which is a non-existent
collocation in Macedonian and should be rendered as oxornama npupooa. Also, the
Macedonian cmexnysa npujamenu was translated as meet friends instead of the
correct translation equivalent in English - make friends. Similarly, the Macedonian
npasu 3abasa by some students was wrongfully rendered as make a party instead of
throw a party.

In addition, some of the students’ responses were marked as incorrect, not
because they were strictly speaking wrong and unacceptable, but because they were
too liberal or loose, and bore no indications whatsoever whether the students were
familiar with the selected collocations presented in the questionnaire or not. In fact,
two types of ‘loose’ answers were identified: a) an answer in which a single word
translation equivalent was offered in lieu of the corresponding collocation (e.g.
noounecysa myacoa was frequently rendered in English as sue, instead of as file a
lawsuit); and b) an answer in which a similar but still different collocation from the
targeted one was offered (the collocation 6odu 6036y0nus owcusom, whose
corresponding English collocation is lead an exciting life, was translated as
live/have an exciting life). In both cases, the students were obviously trying to
‘improvise’ and compensate for their lack of familiarity with the specific
collocations they were asked to produce.

Here, too the result of Year 4 was the best, as only 20% of their answers
were marked as incorrect; whereas, Year 1 scored the worst result, with 37% of the
total number of their answers being marked as incorrect. Year 2 and Year 3
students’ results were in the middle with 30% and 33% of their answers,
respectively, being marked as incorrect.

When it comes to the “no answer at all” category of students’ responses,
Year 4 students again scored the best result as they did not offer answers merely to
2% of the total number of tasks in their questionnaires. Year 1 students, on the other
hand, did not offer answers to 20% of the total number of tasks, which is another
confirmation that they have worked the least on acquiring and using English
collocations. Again, Year 2 and Year 3 students’ results were very close, namely,
Year 2 students were unable to translate 9%, and Year 3 students 8% of the total
number of collocations in their questionnaires. The following instantiate some of
the collocations that were very frequently avoided by the interviewees: noounecysa
npujasa which equals to submit an application, in English; and to gain recognition
which in Macedonian is normally rendered as dobusa npusnanue, etc.

All these initial findings, more or less, confirm our first hypothesis that the
seniority of the students is in a close correlation with their collocational knowledge.
Namely, the upper-years students show greater collocational competence than their
lower-years counterparts. More specifically, Year 4 students showed the highest and
Year 1 students the lowest ability to deal with English collocations both when it
comes to producing and understanding the meaning of English collocations. What
came as a slight surprise was that Year 2 and Year 3 students had very similar
results, in fact, the result of Year 2 was even slightly better than the result of Year 3.
As to the second hypothesis which postulated that students will be better at
understanding the meaning of specific English collocations than at producing them,
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the analysis of the students’ responses brought forward contrary and unexpected
results. Namely, the students of all academic years, in general, achieved slightly
better results in producing specific English collocations than in understanding the
exact meaning of the English collocations given in the questionnaire (Figure 1).

90
80
70
60 - —
50 - — M Producing
40 — [OUnderstanding
30 A —
20 A —
10 - —
0 - T T T
Year 1 Year 2 Year 3 Year 4

Figure 1 Students’ results regarding their ability to produce vs. to understand the
meaning of English collocations

One possible explanation why the Macedonian majors of English were
more skillful at producing English collocations than at understanding their meaning
is that they most probably have previously come across and successfully acquired
some of the collocations presented in the questionnaire. Instances of such
collocation were uysa majra which was correctly rendered as keep a secret; eyou
mpnenue, rendered as lose patience, and npasu pezepsayuja, translated into English
as make a reservation.

On the other hand, some students obviously failed to understand the
meaning of some of the selected collocations (e.g. to come to terms with; to bear a
striking resemblance, the baby is due, etc.) probably because they have either never
come across these collocations previously or because they have not paid enough
attention to them, and have not memorized them. Furthermore, in some cases, it was
evident that they did understand the meaning, generally speaking, but were unable
to produce the exact equivalents of the given collocations in their mother tongue.
This, in turn, can be primarily attributed to the fact that they have never been
explicitly instructed to note how words combine in their L1 — being native speakers
of Macedonian they are expected to do words combinations intuitively and
naturally. Moreover, the transfer from their L2 is the other reason why some
students produced awkward collocations in their mother tongue. Thus, for instance,
the English collocation fake a break was frequently rendered literally in
Macedonian as zemu naysza instead of wanpasu naysa. Also, make money was
rendered literally as npasu napu instead of sapabomyea napu; and make a decision
was rendered as nanpasuja odnyka instead of donecoa oonyka.

Finally, the third hypothesis was related to the two types of collocations:
incongruous and congruous collocations. In that respect, it was assumed that
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students will show better results in dealing with congruous collocations, i.e.
collocations that can be translated word-for-word in English and Macedonian, than
when dealing with incongruous ones, when that is not the case.

Having analyzed and compared the given collocations in the questionnaire
and their correct renderings it was determined that there were 14 congruous
collocations with a completely identical syntactic structure and equivalent lexical
components in both L1 and L2 in the questionnaire (e.g. make a reservation Vvs.
npasu pesepsayuja, both are N+V combinations and the lexical components in both
L1 and L2 are completely identical). As to the incongruous collocations, 8
collocations had a different structure in L1 and L2 (e.g. make a loss (V+N) vs.
pabomu co 3azyoa (V+P+N); environmental protection (Adj.+V) vs. sauumuma na
arcueomuama  cpeduna (N+P+Adj.+N), etc.). The rest of the incongruous
collocations, 18 in total, were collocations with an identical syntactic structure but
with different lexical components in L1 and L2 (e.g. take a photo vs. npasu
cauxa/pomozpaguja; Opocu eosop vs. make a speech; pay a complement vs. oasa
xomnaumenm are all examples of V+N combinations in both L1 and L2, with one of
their lexical components being different in L1 and L2).

As depicted in Figure 2, Macedonian students of English, across all
academic years, achieved the best results in the case of congruous collocations.
Namely, Year 1 students handled 55% of the congruent collocations correctly; Year
2 students 70%, Year 3 students 63%, and Year 4 students 76%. The incongruous
collocations with different structure, on the other hand, obviously posed the greatest
problem to Macedonian students in all four academic years. They all had the lowest
percentage of correct responses with respect to this type of incongruous
collocations. In other words, Year 1 students rendered 35% of this type of
collocations correctly; Year 2 students 63%, Year 3 students 46%, and Year 4
students 60%). Similarly, students’ results regarding the incongruous collocations
with a different lexical component in L1 and L2, were only slightly better than their
results in the case of the incongruous collocations with a different syntactic
structure, as Year 1 handled only 38% of third type of collocations correctly, Year 2
students 59%, Year 3 students 56%, and Year 4 students 61%.

80

60 H incongruous (different
structure)
40 B congruous (completely
20 identical)
incongruous (different lexical
0 component)

Year1 Year 2 Year3 Year4

Figure 2 Students’ collocational competence with regards to congruous and
incongruous collocations
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This suggests that when the corresponding L1 and L2 collocations display
differences in their syntactic structure or in their lexical components, Macedonian
students of English are more likely to come across obstacles in both understanding
and producing English collocations, than when the collocations in both languages
have the same structure and identical lexical components.

What is interesting to note in this context is also that, as mentioned earlier,
Year 4 students demonstrated the greatest familiarity with both congruous and
incongruous collocations, and Year 1 students the lowest. Interestingly, Year 2
students’ result was somewhat better that the result of Year 3 students. Additionally,
Year 2 and Year 3 students’ results were ‘dangerously’ close to Year 4 students’
result, which was quite unexpected, considering Year 4 students’ relative seniority
in terms of the length of their formal education as English majors.

Conclusion

The study confirms that, generally speaking, students’ collocational
competence increases in their course of their study. Namely, the students seem to
face considerably more collocational challenges at the beginning than at the end of
their studies. In fact, their collocational competence naturally seems to be the
highest in their final year.

Still, on the basis of this research another salient conclusion can also be
drawn. Namely, the study also seems to suggest that the increase of the
collocational knowledge is not that much a matter of a straightforward steep
progression which continuously goes up as student’s advance through their studies,
as it is a personal matter of each and every student individually. In other words, the
more motivated a student is to master the English language, the more attention they
are likely to pay to collocations, and, consequently, the more competent and
confident they become in both producing and in understanding the meaning of
English collocations overall.

A specific setback that is fair to note at this stage is perhaps the fact that
only10 students per academic year were admitted to take part in the study. Had a
larger number of students been allowed to participate in the research, perhaps the
outcome would have been somewhat different. Also another factor that might have
had a significant impact on the results gained from this study is that a random
choice of students with diverse academic profiles was made, instead of taking a
more deliberate and unified approach by admitting only students with similar
academic achievements (not necessarily the best) across all four academic years.
These obstacles should definitely be taken into consideration in conducting similar
research in the future as we believe that that would lead to much more objective
results.

Finally, given the fact that even in the case of the best results scored, about
70% of the collocations presented in the questionnaire were handled appropriately,
both in terms of producing and understanding the meaning of English collocations,
the ultimate conclusion that can be drawn here is that English majors need to adopt
a more dedicated and systematic approach to conquering L2 collocations. Their
teachers, understandably, should play a major role in that respect. They need to be
committed to making students aware of the importance of using and acquiring
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appropriate collocations in their L1 and particularly in their L2 as that can alleviate
and boost their efforts directed at achieving a near-native like proficiency of
English. Also, as this research, confirms that the incongruous collocations present
Macedonian students of English with more obvious hardships, their attention should
be drawn particularly to collocations that demonstrate differences in both their
syntactic structure and lexical components in Macedonian and English. Eventually,
students should also be instructed to always search for the exact translation
equivalents of the English collocation in their mother tongue, as that can complete
their understanding of the true meaning of those collocations, and can also save
them from producing unnatural collocations in their mother tongue.
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Appendix

QUESTIONNAIRE
Translate the following sentences in English:
Tue Bogat MHOTY BO30YIUTUB KUBOT.
Toj mouyBcTBYBa OCTpa GOJNKA BO CTOMAKOT.
Hemawm mpuctan 10 TakBu nHGOpPMAIIKH.
Tue mpaBar 3a6aBa Bo Hezena.
[MpodecopoT apku npenasame cera.
Ienara npercraByBa mpobJeM 3a Hac.
Hue npaBuMe eJieH eKCliepUMEHT BO J1abopaTopujaTa.
Mpazam aa nuiryBaM JoMainHa padoTa.
Tpeba na HanpaBuTe pe3epBanyja Npel Aa OAUTe.
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10. HuBHaTa kamnama 3a 3aIITHTa Ha )XMBOTHATa OKOJIMHA Oellle ycIenHa.
11. Jlanw 3Haem ia dyBaml TajHU?

12. T'o n3ryOuB TPIEHUETO U IOYHAB Ja ¥ BUKAM.

13. Cynujara i1 10 aje CTapaTelcTBOTO Ha MajKara.

14. Ha (akynTeT ke CTEKHEII MHOTY TIPHjaTeIIH.

15. Bex06am ruMHAcCTHKA TPUTIATH HEJIEITHO.

16. He ce uycTByBaM 100pO — HACTHHAB.

17. Tlomaram HCIIUT Ha KPajoT Ha MECEIIOT.

18. OpnyduB z1a ce 3anuinaM Ha Kypc 3a KOMIjYTEpH.

19. Mopa na nmomHeceTe IpHjaBa 3a KypcoT LITO OCKOPO.
20. Tue nomHecoa Tyx0a IIPOTUB CTOPHUTEIOT.

II. Translate the following sentences into Macedonian:

You should take advantage of being in London.

You can make money by investing, not just by working.

Have you made your travel arrangements for the conference?

Nick has found it hard to come to terms with his illness.

He bears a striking resemblance to his father.

The baby is due next week.

Our company made a loss last year.

She took a picture of the little girl.

9. They took a decision to sell the house and move.

10. Take a break now — you look exhausted.

11. From my room I looked at the surrounding countryside.

12. 1 was trying to pay her a complement but she misunderstood me.

13. At the funeral people were trying to pay their last respect to the person who had
died.

14. The boss made a speech to motivate the employees.

15. Her painting gained recognition thanks to the New York exhibition.

16. 1had a heated conversation with Helena the other day.

17. This hotel is very popular and if fully booked during the summer.

18. The cottage is in some wonderful unspoiled countryside.

19. The area has some breathtaking scenery.

20. At work you give the impression of being extremely confident.
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