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РАЗБИРАЊЕ НА ДЕТСКИОТ ЦРТЕЖ - НЕОПХОДНОСТ ВО РАБОТАТА НА СОЦИЈАЛНО-РЕХАБИЛИТАЦИСКИОТ ПЕДАГОГ
Се пријавувам за следната конгресна сесија: : Стратегии за развој на квалитетот во образованието  
Апстракт
Децата можат да творат и да создаваат детски ликовни творби во различни ликовни подрачја: сликање, цртање, обликување во простор, моделирање и градење, применета уметност, визуелни комуникации и дизајн, графика, фотографија и слично. Детскиот цртеж е еден вид од можните начини за ликовна експресија кај децата и еден од најчестите и најзастапените начини на изразување и творење. Детскиот цртеж од друга страна претставува најексплоатирана форма на проекција на детската личност и форма за анализа и разбирање на развојот на детската личност. Неспорно е дека педагозите, психолозите и арт-терапевтите го користат детскиот цртеж во нивната работа од многу различни аспекти. Социјалните и рехабилитациски педагози исто така може да го користат детскиот цртеж за потребите на нивната работа со деца. Затоа е многу важно социјалните и рехабилитациски педагози да имаат познавања за стадиумите на детски ликовен развој, бидејќи детскиот цртеж претставува особено значаен сегмент во нивниот процес на работа со деца.  Разбирањето на детскиот цртеж не се однесува само крајниот детски ликовен продукт-детски цртеж туку и на следењето на целиот процес на создавање на истиот. 

Клучни зборови: детски цртеж, детска ликовна експресија, социјален и рехабилитациски педагог.
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UNDERSTANDING CHIDRENS DRAWINGS-NECESSITY OF THE WORK OF SOCIAL AND REHABILITATION PADAGOGIES
We are applying to Congress session: Quality development strategies in education
Abstract 
Children can create children’s art works in various art areas: painting, drawing, shaping in space, modeling and building, applied art, visual communications and design, graphics, photography, etc. Children’s drawings are one of the possible ways for children’s artistic expression and one of the most common ways for creation.

Children’s drawings are the most explored form of childhood projection and a form for analyzing and understanding the development of the child’s personality. It is indisputable that pedagogues, psychologists and art therapists use children’s drawings in their work from many different aspects. Social and rehabilitation pedagogues can also use children’s drawings for the needs of their work with children. It is therefore very important for social and rehabilitation pedagogues to have knowledge about the stages of children’s art development. Children’s drawings are the particularly important segment in their process of working with children’s. Understanding the children’s drawings does not only concern the ultimate children’s art product-children’s drawings, but also the monitoring of the whole process of creating it.
Keywords: children’s drawings, children’s artistic expression, social and rehabilitation pedagogies. 

Introduction 

Social pedagogy as a science  experienced a stronger affirmation during the 20th century, especially after World War II, and  in the second half of the 20th century. The work of social and rehabilitation pedagogues takes place in many areas: social justice and protection, educational institutions, non-governmental sector, state bodies and institutions, private sector and so on.

Opportunities for practical social pedagogical intervention and care depend on social policy in society and are aimed at promoting successful social integration of children, youth and persons in society. In addition to the wide range of activities and areas of work of social and rehabilitation pedagogues, they are primarily focused on social integration, behavioral prevention and care for children, youth and persons with behavioral disorders or at-risk.
The purpose of this paper is to emphasize and to point out the importance of child drawing and understanding its importance in the use of social and rehabilitation pedagogy work. It is about the wide range of opportunities for using it and understanding by social and rehabilitation educators how it can help them in their work.
Interests for searching children drawings

The interest in studying children's drawings begins in the 18th century. During this period, special interest is being developed for the stages of children's art development. Many researchers have devoted their attention to studying children's drawings. Studying children's drawings is meant to answer the many questions that researchers ask, such as: Why do children draw? What do they represent on children's drawings? What motivates children to draw?... Among the earliest researchers on child drawings are Arthur B. Clarc (1897) and Karl Bühler (1949), who carried out experiments in which they set objects and asked children to draw them. Looking at the findings they came to observe in the children's drawings, they both agree with the fact that children draw what they know about the subject, not what they see. 
Among early investigators who study children drawings  as a measure of art abilities and talent are Ebenezer Cooke (1885), Corrado Rici (1887) (according to Clarc, Zimmerman, 2004, p.24).
Goodenough (1926) developed what she referred to as the DrawA-Man (DAM) test, based on the assumption that certain aspects of drawing performance correlate to a child's mental age and therefore could be used as a measure of intelligence. (according to Malchiodi, 1998, p.4)

Dale Haris (1963) grouped study of children drawings into three historical periods:

1885-1920 descriptive investigators that intensified during 1890-1920

1926-1940 experomental and correlation studies that compared drawing abilities withinteligenceand other capabilities

1940-1963 psychologial projective studies that concentrated on content and affor a basis for organizing much of the observed phenomena of children drawings (Acorrding to Clarc, Zimmerman, 2004, p.24, 25).
Significant researchers of chidrens drawings who searched different aspects like childrens artistic creativity, measures of art abilities and talent, itelectual developement, information for childrens personality and etc. : Barnes (1894), Hall (1892), Maitland (1895) Sully (1895), Lukens (1896), Clark (1897), Kerschensteiner (1905), Burt (1921), Luquet (1913, 1927), Rouma (1913), Grudzińska 1913,  Torndake (1916), Whipple (1919), Manuel (1919), Goodenuogh (1926), Szuman,  (1927 /1990), Lowenfeld, & Brittain (1947 / 1977), Harris (1963) Kellogg(1970), Arnheim (1978  /  2004), Karlavaris (1975,1979)  Gombrich (1981) Frydrychowicz  (1984),  Fernandez  (2005), Stemplewska-Żakowicz (2009).
In literature are very popular descriptions of developmental levels and stages in children's artistic expression. These developmental stages can be very useful for work of social and rehabilitation pedagogies. Most of the scientist agrees that children go through predictable stages of art development from early ages which usually began from 18 months to the adolescent period.  These researchers sometimes give different names on these stages and have different number of stages. But it is important that even that, when stages are described, We can see that all of them have same or similar point of children artistic development. We mean on specific characteristic appropriate on the age of children with described stages. Age ranks are approximate and also We should have on mind that every child have individual specific, and that means that some children can go faster through stages and some slower. 
Georges-Henri Luquet (1913, 1927/2004) did not experiment, but only observed the drawings of his children and other children. Luquet divided children's drawing into four stages after the scribbling period: fortuitous realism, failed realism, intellectual realism, and visual realism.
Rhoda Kellogg (1898-1987) collected drawings of children from 2-8 years old and set stages: 
1. Scribble stage 2. Basic form stage 3. Pictorial stage
Lowenfeld make analogous between children cognitive development and growth with children art development. Lowenfeld points six major stages of artistic development:
1.Scribbling (ages 2 to 4 years), 2. Preschematic (ages 4 to 7 years): 3. Schematic (ages 7 to 9 years), 4. Dawning realism (ages 9 to 11 years), 5. Pseudorealism (ages 11 to 13 years), 6. Period of decision (adolescence). (Lowenfeld & Brittian, 1982).
Gardner (1980): scribbles, early forms, and development of first human figures, schematic representations, realism, preadolescent caricatures, and adolescent artistic abilities.
Judy Burton Stages of Artistic Development: 2-4 years:  Pre-Representational ;4-7 years:  First Visual Symbols ;7-9 years:  Visual Events ;9-11 years:  Representing Expertise ;11-13 years:  Ideas in Search of Forms ; 14-17 years:  More Ideas in Search of Forms ;17 and up: Adult.
Marianne Kerlavage (1998) presents stage theory based on the studies of Viktor Lowenfeld (1982), Rhoda Kellogg (1970), Rudolf Arnheim (1979), Claire Golomb (1974), and Howard Gardner (1980). She point out Six stages: Mark Making (age2-4), Early Symbol Making (age 4-7), Symbol Making (age7-9), Emerging Expertise (age 9-11), Artistic Challenges (age 11-13), and Artistic Thinking (age 14-17). 
Importance of children drawings in work of social and rehabilitation pedagogies

To realize and improve the quality of work of a social and rehabilitation pedagogue, monitoring and evaluation of children is a key task. This is a very difficult and complicated task because assessment needs to be done on different aspects of children's development and learning. Understanding a child's drawing and following the process of creating a child's drawing are really just one part of understanding and following a child's art development. The artistic development of children can be followed in many different aspects: optical-thematic development, development of creativity, development of particular areas of art, semiotic development, development of the ability to perceive, analyze and understand artworks and the like. Child drawings, on the other hand, can be viewed and used in a variety of ways: to monitor and evaluate artistic development, to monitor and evaluate children's socio-emotional development, children's cognitive development, perceptual-motor development, speech development, or general development. In addition to monitoring and evaluating child development, child drawings serve as a means of communication, but also for the prevention and treatment of certain conditions in children. Working with a social and rehabilitation pedagogue involves engaging with and working with children and young people who need professional help, intervention and care depending on their individual needs, behavioral disorders or risk of it. 
Drawings and art expressions of children have been examined from perspectives that began to include multidisciplinary approaches to understanding. Rubin (1984a, 1984b), an art therapist and psychologist, integrated art therapy, creative play, art education, and psychotherapy in her work with children. Her work with normal, emotionally disturbed, special needs, and handicapped children emphasizes a broad understanding of how children use art for many purposes—for mastery, for self-expression, for self-definition, and for addressing stress, emotional problems, and trauma through art. (according to Malchiodi, 1998, p.14). Numerous studies show that drawing is used as a diagnostic and therapeutic tool, in treatment of some situations and it is undeniable that social and rehabilitation pedagogues can use it for pedagogical intervention.
The creative act, necessary in the making of art, is itself an act of imagination. It involves the translation of an internal image in the mind into a tangible form on the sheet of paper. (Evans,  Dubowski,  2001, p.8).
As we mention before, there is wide range of using drawing in social pedagogy work. For example We are mentioning some researchers who speak about drawings of aggressive children and children with depression. These problems are very actual nowadays in school children. Wadeson (1980) noted that drawings by patients experiencing depression showed less color, less affect, and less effort than the drawings of non depressed individuals. In addition, they showed more empty space and more depressive affect, such as drawing about harming others. (According to Silver, 2005, p.14). Riley (2003) observed that offering opportunities to create art to depressed adolescents as a means of communication that can be enjoyed and controlled provides a lens for viewing their perceptions through their own images, as well as a vehicle for treatment and a way to address resistance. In addition, she finds drawing less confrontational, less familiar, and less judgmental than talk, and that adolescent depression is often masked. (According to Silver, 2005, p.14).
There are no limits where children drawings can be used. Social and rehabilitation pedagogies can also use children drawings for children who have been emotionally or physically abused, who are traumatized, or for children who resistant to talk.
Conclusion
It was not the intention of the author to provide a complete and complex analysis of the possibilities of using a child's drawing in the work of a social and rehabilitation pedagogue. The aim was to emphasize the importance of using a child's drawing in the work of a social and rehabilitation pedagogue and to emphasize that these specialists are important to understand a child's drawing and to use it in their work from various aspects: for analysis, for research, for data collection, as a means of communication, diagnostics and еtc.
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